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ABSTRACT

The education sector in South Africa is in a process of transformation and
learners attend schools of choice. Currently, educational statutes prohibit
discrimination in any form in schools. The Constitution of the Republic of South
Africa (Act no 108 of 1996) gives everyone the right to basic education without
being discriminated against by the management of any school. The South African
Schools (Act No 84 of 1996) that ensures equal education for all learners further
advances this basic right. This has therefore encouraged parents to enroll
children in schools of their choice. Racial integration is a way of life that promotes
multiculturalism and diversity of the entire society and schools in particular.

An exploration study was conducted with the aim of exploring to what extent
integration has been realised among learners in selected multiracial public
schools in the Limpopo Province. The snowball sampling method in the form of
interviews was used in this study. Teachers and learners participated in this

interview process. The observation method was also used in data collection.

The study was motivated by the researcher’'s observation of conflicts among
learners from different racial backgrounds attending multiracial schools. These
conflicts have been constantly reported in the media. In most cases, such
conflicts are racially motivated and schools experience problems in handling and
managing such conflicts.

The results of this study show that most learners who participated in the interview
process are positive towards integration. They indicated that they learn more
about cultural diversity. However, some white learners still have a problem of
integrating with black learners. Parents, who are not willing to accept change in
this country, at times fail to motivate their children to accept and understand
other racial groups. Most white learners leave such schools to attend Afrikaans-
only or private whites-only schools in order to avoid being racially integrated into





multiracial public schools. During data collection, it was revealed that the problem
in some schools is compounded by lack of tolerance among members of the

teaching staff who come from different racial and cultural backgrounds.

This study recommended among others, that more workshops on cultural
diversity should be conducted on a continuous basis to assist both teachers and
learners to understand and accept one another better. Furthermore, schools
should develop integration programmes that will motivate everyone to
understand different racial groups. Through these programmes it is hoped that
schools will be assisted to overcome their differences and conflicts will be
minimized. All racial groups will be united and transformation in the education
sector will be promoted. White learners leaving multiracial schools will be
motivated and encouraged to understand different racial groups who live in this

democratic country.
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1.1

CHAPTER 1

ORIENTATION TO THE STUDY

Introduction

Prior to 1994, the South Africa education system was divided according to
racial groups. After the democratic elections in 1994, the 1996
Constitution of the Republic of South Africa was adopted as one law for
one country that aimed at redressing, among others, divisions in the
education sector that existed in the past. The Constitution of the Republic
of South Africa (1996: Chapter 2, Section 29,2) (hereafter referred to as
the Constitution) indicates that everyone has the right to receive education
in the official language or languages of their choice in the public

educational institutions where that education is reasonably practicable.

In order to ensure effective access to, and implementation of this right, the
state must consider all reasonable educational alternatives, including the
creation of single medium institutions taking into account: equity,
practicability and the need to redress the effects and consequences of
past racially discriminatory laws and practices. The Constitution as the
supreme law of the country gave birth to other acts, among others, the
South African Schools Act (hereafter referred to as SASA) No 84 of 1996

for the integration of the public education system in the country.

Acknowledging the racial discrimination that existed in the past, the SASA
provided common rules for all public schools in the country, which aimed

at equalising opportunities for learners from all racial and social class





backgrounds. The Act was also passed to redress the results of past racial
discriminatory laws and practices in schools. The current education
system ensures that teaching and learning takes place in a non-racial

environment.

The country’s transformation processes integrated learners from different
racial groups and as a result, learners are faced with problems of
adjusting and coping in multiracial public schools. The integration of
schools affected mostly previously whites-only schools as learners from
other racial groups moved to such schools. Typically, such movements
have dictated that learners from non-white racial groups are integrated

with white learners.

Learners are expected to adapt on their own without the assistance of
parents physically being at their schools. What compounds the problem of
integration further is that teachers in such schools are predominantly white
and therefore not familiar with black learner's racial and cultural
background. Despite the transformation process, learners are expected to

adjust and cope on their own in such environments.

Due to the democratic situation in this country, people of all racial
backgrounds now live in areas of their choice. This has ultimately led to
many black families relocating to areas previously reserved for whites.
This meant that parents enrolled their children in schools in proximity of
their homes. Taking into account the admission procedures, and to ensure
that proper teaching and learning take place, it is important to understand
how learners adjust and cope throughout the integration process in such

schools.





1.2

1.3

1.4

1.5

Problem statement

Learners studying in multiracial public schools come from different racial
and cultural backgrounds. Poorly articulated integration programmes may
lead to conflict among learners and teachers. Therefore, alternative
integration programmes will have to be implemented to ensure that proper
teaching and learning free from conflict take place smoothly within the

broader education transformation process.

Aim of study

The aim of the study is to explore to what extent racial integration has
been realized among learners of selected public schools by focusing on
their learning and adjustment in such schools.

Objectives of the study

e To explore and understand racial differences that exist among learners
in multiracial public schools.
e To examine to what extent teaching and learning is affected by racial

integration in selected public schools.

Motivation of study

The study is motivated by the researcher’s observation that racial
integration is not taking place in line with the democratic values and
principles of this country. This observation is supported by media reports,
which consistently make references to problems that are racially motivated

in multiracial public schools.





A recent case in point is in Tzaneen (Limpopo Province) where relatively
fewer black learners than white learners were admitted in a former
traditional whites-only public school and where black parents were not
happy about the process of admission in that particular multiracial school
(SABC 2 TV News, 18 January 2005).

Another example relates to the Mikro School case in the Western Cape
Province, where the School Governing Body (SGB) and the Department of
Education where locked in a court battle over the school’s refusal to admit
learners who expect to be taught in English in an Afrikaans-only medium

school.

The further example is that of the Laerskool Potgietersrus in Mokopane
that was forced to admit black learners in 1996. In that particular school,
white learners left the school to attend a privately owned whites-only
school in Mokopane town. The school currently has black learners only. It
is evident that the problem of racial integration still exists after ten years of
democracy and if not addressed it may discourage parents of all races
from enrolling their children in multiracial public schools. By so doing, the

broader transformation process of the country may not be realised.

Some studies looked at the integration process through the
implementation of SASA and could not develop programmes of ensuring
that learners adjust happily in such environments. The study will contribute
to the development of mechanisms that will ensure that learners in
multiracial public schools are able to relate well with one another despite

their differences in terms of racial and social class backgrounds.





1.6

Definition of concepts

Operational definitions

e Race

For the purpose of the study, race refers to a group of people having a
common feature such as culture, history and/ or language (Kavanagh &
Pearsall, 2002).

In the South African context, racial integration of learners should take into
consideration no form of racial discrimination that may be practiced in
implementing the language policy of public schools (SASA, 1996: Chapter
2, Section 6,3). In terms of the Constitution (1996), race classification

refers to Blacks, Whites, Indians, and Coloured people.

e Public schools

Public schools are schools that are classified as pre-primary, primary and
secondary schools that have a uniform system of education governed and
funded by government in line with the SASA (1996: Chapter 3, Section
12). Independent schools will not form part of the study as they are
established and maintained by any person at his or her own costs after

registration with the Department of Education.

In the context of this study, a public school will therefore be regarded as
institutions that were in past regarded as model C schools where formal

teaching and learning takes place. Parents at such schools, elect the





1.7

1.8

School Governing Bodies (SGBs) who will execute their responsibilities as
outlined in SASA.

Significance of the study

The study hopes to be of benefit to society as learners come from families
and in turn families belong to different communities. This also aims at
benefiting the different racial groups, as the school is a necessity for the
future generation. Parents of all races will have to register their children in
such schools in future. Learners from different racial groups will better
understand the current democratic situation and be able to handle fellow
learners if integration programmes are implemented to intensify the
broader education transformation process of this country. Teachers shall
also benefit from the study, as they will be in a position to teach and

manage learners integrated in public schools.

Research questions

e What is racial integration in the context of school environment?

e Which integration programmes are implemented in multiracial public
schools?

e How does racial integration impact on teaching and learning?

e How do learners from different racial groups relate to one another in
multiracial public schools?

e How can race relations be improved among learners in multiracial

public schools?
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191

Literature review

The previous South Africa government, characterized by apartheid laws,
had a system of education that was based on racial inequality and
segregation. Because of that system, learners from different racial and
social class backgrounds attended schools that were regarded in the past

as traditionally Black, Indian, Coloured or White only schools.

In the context of the broader transformation process of this country, the
education sector through SASA provided a new system for schools to
redress past injustices in educational provision to advance the democratic
transformation of society, combat racism, sexism and all other forms of
unfair discrimination and intolerance in the education sector. The Act
further aimed to equalize opportunities for learners from all racial and
social class backgrounds by protecting and advancing diverse cultures
and languages, and to uphold the rights of all learners. Today’s
democratic government set uniform norms and standards for the
education of learners in all public schools. This process of transformation
has ultimately led to the integration of all learners despite their different
racial and social class backgrounds to ensure equality in public schools.

Racial integration in schools

Jarman (1992:2) in his study, indicates that black learners were anxious to
meet learners of other race groups in the process of integration; and
parents of children attending multicultural schools regarded education as
the priority in the new South Africa and believed that the more their
children learn about other ethnic groups, the better they will be able to live

together. The study further indicated that it is of importance that the





principal of a multicultural school communicate the school’s policy to the
community in order to improve relations among learners. This study
emphasised the interaction among multiracial communities that can
improve race relations among learners in schools. Learners from other

racial groups are currently integrated in previously white-only schools.

Zafar (1998:1) in his study on racial integration, recommends that
integrated schools should pursue a rigorous and coordinated anti-racist
strategy so that differences within the school community do not become a
source of conflict in schools. The study further focuses on factors such as
lack of anti-racist policies that impedes the process of racial integration. It
is crucial that these policies be developed to assist the process of racial

integration of learners to continue without the emergence of conflict.

Denyssen (1999:2) indicates that some admission policies in multiracial
public schools also impede the process of integration since they are based
on race and social class background. Some of the former whites-only
schools exclude other racial groups through their admission policies and
therefore equal schooling opportunities are not implemented in line with
SASA in such schools.

1.10 Research methodology

1.10.1 Research Design

A Qualitative Approach

The study will use a qualitative approach. Qualitative research largely

deals with how people make sense of their own world and the experiences





they have in the world (Patton, 1990:40). Cresswell (1994:1) defines
gualitative research as an enquiry process of understanding a social or
human problem, based on building a complex, holistic picture, formed with
words, reporting detailed views of informants, and conducted in a natural
setting. It gives the researcher a comprehensive and deeper
understanding of the phenomenon being studied (Babbie, 1998:1). Ary
(1990: 445) further indicates that the importance of qualitative research is
to seek to understand the meaning of the subject’s action in a particular

setting.

In this study, the methodology will be exploratory in nature. The main
purpose of this topic is to explore to what extent racial integration has
been realized among learners of selected public schools by focusing on
their learning and adjustments. The qualitative approach allows the
researcher to gain insight into the situation by knowing and understanding

how teaching and learning is taking place in multiracial public schools.

1.10.2 Area of study

The area of study focused upon is selected multiracial public schools
situated in Polokwane City (Limpopo Province). Such schools were
previously classified as whites-only schools. The selected schools have
learners from different racial backgrounds and the researcher found it
important to explore the topic in such schools. Furthermore, the schools
are currently admitting learners from different racial groups in all grades.
This is in line with SASA as part of the broader transformation process in

this country.





1.10.3 Population

The study focused on three (3) schools in Polokwane City (Limpopo
Province). A total of nine (9) teachers and seventeen (17) learners
participated in the study. The population is classified in detail as reflected

in tables A and B below.

Details of Teachers

Nationality Total | Teaching
Experience
Black | White
School A |1 2 3 5-21
School B |1 2 3 3-25
SchoolC |1 2 3 7-22
Total 3 6 9

Table A: Biographical details of teachers
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Details of Learners

Nationality Gender Grades | Age

Black | White | Males | Females Group
School A 2 4 4 2 6&7 11& 12
School B 3 3 3 3 10& 11 | 15 &16
School C 3 3 3 3 10& 11 | 15 &16
Total 8 10 10 8

Table B: Biographical details of learners

1.10.4 Sampling method

For the purpose of the study, a non-probability sampling method in the
form of snowball sampling was used. The importance of using a snowball
sampling method in the study was that it is a method of identifying
individuals who are members of a group when that group is not otherwise
visibly identified (Krathwohl), 1993:139). The method encourages the first
participant, who will be a rich source, to be identified and that person will
in turn identify the next person to participate in the interview. The second
participant will identify the third person until the last participant is
identified. The participants were limited to nine (9) teachers and eighteen

(18) learners from three (3) selected multiracial schools in Polokwane City.
1.10.5 Data collection
Data was collected through the observation and interview methods.

Interviews were conducted in the form of conversation that was recorded

in an audiotape-recording instrument. Participants were more willing to

11





communicate orally than to write and therefore were able to provide data
more readily and fully than on a questionnaire. This gave the interviewer
access to research data on the subject and also the opportunity to reflect

on the phenomenon being discussed (Yin, 1989: 89).

For the purpose of the study, the focus was on unstructured interviews.
Unstructured interviews have no fixed questions and the researcher
explored whatever topic related to the study in any given order (Yin, 1989:
89). The chosen method assisted the researcher to explore the topic
without following a fixed order of questions in order to gain more
information on the topic. With an un-structured method of questions, the
researcher ensured that the following aspects guided the interview
process:

e Personal background

e Socio - cultural background
e Religious background

e Language

e School experiences

e Classroom activities

e Extramural activities

The observation method was used to collect data by recognising and
noting people’s behaviour, objects and occurrences (Le Compte &
Priessle, 1992:20). This method assisted the researcher in supplementing
the information provided by participants through interviews when exploring
the topic.

12





1.10.5.1Permission

The researcher requested permission from the Limpopo Department of
Education before visiting the schools. At the school, the researcher visited
the principals of each school to make an appointment in order not to
disrupt effective daily teaching and learning. They were the first identified

participants who in turn identified other participants.

Teachers and learners identified, and with their permission, were met on
the school premises. The researcher outlined the aims and objectives of
the study. They were requested to participate in the interview process as
individuals. The researcher gave participants ample time to respond to

guestions.

1.10.6 Method of data analysis

1.11

For the purpose of the study, a thematic framework of analysis was used.
Thematic framework is used to classify and organise data according to
key themes, concepts and emergent categories (Ritchie & Lewis, 2003:
262).

Ethical considerations

The study was conducted in a way that respected the morals and feelings
of participants. The following were considered for the purpose of the

study:

13





1.11.1 Anonymity and confidentiality

Anonymity means the identity of those taking part not being known outside
the research team, absolute guarantees of anonymity cannot be given and
the participants should be made aware of who will know of their
participation (Ritchie & Lewis, 2003:67). Confidentiality means avoiding
the attrition of comments, in reports or presentations, to identified
participants (Ritchie & Lewis, 2003: 67). The researcher assured
participants that the study will be used for postgraduate purposes and
their information will be confidential, and responses shall not reflect their

names nor be divulged without their permission and consent.

1.11.2 Informed consent

1.12

The researcher obtained informed consent from the participants. Ritchie
and Lewis (2003: 67) indicate that consent should be sought from the
interviewees themselves. For the purpose of the study, the informed
consent from participants was based on the understanding that

participation is voluntary.

Limitations of the study

The study was limited to three (3) schools following a qualitative nature of
study. Few constraints were anticipated in the study, as only teachers and
learners were involved in the study. However, the following were
challenges that inhibited the researcher from doing the study effectively

and efficiently:

¢ No generalisation

14





1.13

e Securing of appointments at the relevant time.

e Meeting the participants after school hours.

e Findings were limited to the information obtained from the teachers
and learners as well as what the researcher observed at such schools.

Despite these limitations, the researcher was convinced that the findings

emanating from this study were sufficiently reliable to be taken seriously.

Structure of the mini — dissertation

Chapter 1:  Orientation of the study

Chapter 2:  Literature review

Chapter 3: Research Methodology

Chapter 4: Data presentation and analysis

Chapter 5:  Presentation of summary, findings, conclusion and

recommendations

The next chapter will focus on the literature review in details.

15





2.1

CHAPTER 2

LITERATURE REVIEW

Introduction

In the previous chapter, the researcher focused on the general orientation
of the study. This chapter will focus on the literature study in details. The
researcher will be guided by what other studies say on racial integration in

general and racial integration in schools in particular.

South Africa has undergone various changes after the democratic election
in 1994, since it was previously divided according to racial groups, namely
Blacks, Indians, Coloureds and Whites. This division was extended to
include among others, the education sector. As a result of the then South
African apartheid education policy, these racial groups attended different
educational institutions. At that time, education for Blacks was inferior as
compared to that of Indians and Coloureds, which were placed second

from the White education system.

After the 1994 democratic government and the adoption of the
Constitution, all schools were open to all children. As a result, Black
learners moved from their traditional township or rural schools in large
numbers to Indian, Coloured and White schools. SASA (1996: Chapter 3,
Section 12) also ensured that the state funded public schools from the
public revenue on an equitable basis to ensure the proper exercise of the
rights of learners to education and the redress of the past inequalities in

education provisioning.

16





The influx of black learners to such schools led to a school environment
consisting of diverse races, cultures and religions. Teachers were not
trained or prepared to teach such diverse learners. It was therefore a
challenge to deal with such diversity in integrated schools without policy
guidelines or programmes to assist teachers and learners during the
process. Schools had to use SASA as the only document to guide the

integration process.

In South Africa, after the democratic government came into power,
parents began to enroll children in schools of their choice and preference.
This shows that democracy has brought about a multiracial society as now
every citizen has the right to live in an area of choice. This further allowed
children to attend schools of preference and that are within their proximity.
Many schools have integrated learners in former whites-only schools, but
the challenge that remains is to ensure that good race relations exist

among learners in such schools.

Change has to be guided and assistance should be provided, as not
everyone will accept change. Ntshingila-Khosa (1999:4) in her report
raised the following points of warning, if schools do not have an

institutional policy on integration:

e Schools react or respond to issues on an ad hoc basis if or when
crises arise.
e Teachers and learners are not prepared to deal with children of

different races and cultures.

17





2.2

221

e Acts of stereotyping, prejudice, racism, or segregation are likely to go
unpunished, as there is no clear guideline about acceptable and
unacceptable racial tendencies.

e Teachers use their discretion in dealing with de-racialisation and

desegregation

This invariably leads to conflict if no proper policy is available to enable
schools to manage problems emanating in multiracial schools and that

can have a negative impact on proper teaching and learning.

Changes in the education sector

Legislation

The introduction of the SASA changed the education system guided by
the Constitution of the Republic of South Africa that states that:

“Everyone has inherent dignity and the right to have their dignity
respected and protected” (Constitution, 1996: Chapter 2, Section
10).

This right implies mutual respect, including respect for another’s
convictions and cultural traditions. The Constitution also protects the right
of every individual, irrespective of race, colour, religion or creed. SASA
provides equality in the education sector in the sense that no learner may
be denied admission to a school on the basis of race, gender, origin, faith,

colour, inability to pay school fees, language or age.
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The Constitution further emphasises that:

“Everyone has the right to receive education in an official language
or languages of their choice in the public educational institution
where that education is reasonably practical” (Constitution, 1996:
Chapter 2, Section 29).

Furthermore, the Constitution states that,

“The state may not unfairly discriminate directly or indirectly against
anyone on one or more grounds, including race, gender, sex,
pregnancy, marital status, ethnic or social origin, colour, sexual
orientation, age, disability, religion, conscience, belief, culture,
language and birth” (Constitution, 1996: Chapter 2, Section 9.3).

This latter section in particular, has led to a process of integration of
learners from different cultural and racial backgrounds. Integration in
schools is one aspect of the South African democratic government that
seeks to redress the imbalances of the past and transform the education

sector.

Through the Constitution, emphasis was also made on the need to

redress the imbalances of the past by ensuring that:

“Everyone has the right to use the language and to participate in
the cultural life of their choice, but no one exercising these rights
may do so in a manner inconsistent with any provision of the Bill of
Rights” (Constitution, 1996: Chapter 2, Section 30).
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2.2.2

With the Constitution and education statutes including SASA in particular,
the face of educational institutions in this country have changed, as all
learners are currently expected to be treated equally guided by one law for
the education sector. However this does not necessarily mean that
learners integrated in such schools cope and adjust properly in line with
SASA (1996: Chapter 2, Section 5) that provide for the admission to public

schools without unfair discrimination in any way.

Transformation in schools

Pandor, the Minister of Education in South Africa said, when addressing
business representatives, academics and Swedish executives at the
University of Pretoria:

“Given the depths of oppression, deprivation, and marginalisation
that visited our people under apartheid, tackling the project of
transformation is a major undertaking. The apartheid schooling
system was a brutal instrument of oppression against the intellect
and aspirations of South African youth. African people, especially
African rural girls and women, felt its impact most negatively”
(SABC report, 14 March 2005).

She further stated that:
“Racial integration in schools is a major challenge, although there
had been a significant deracialisation in privilege schools, the

formerly disadvantaged schools remained largely unchanged.

Despite integration at school level, racism persists in some schools.
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2.2.3

The rich and middle classes are integrating while the poor remain

marginally and outside these processes”.

These statements above recognise the fact that integration is still a
challenge in South African schools, as it requires improved race relations
among learners. She indicated that integration happened mainly in
advantaged communities while the disadvantaged communities remain
unchanged. The disadvantaged rural communities do not see the changes
happening in their schools. Educational transformation should reflect the
aspirations of the Constitution and all other educational statutes, among
others, SASA and the National Education Policy Act (NEPA) No 27 of
1996. These remain a challenge in the education sector and the Minister’'s
statement ensured that the requirements of the Constitution are fulfilled as

it redresses the imbalances of the past created by the past apartheid laws.

Language in Education Policy (LiEP)

The Constitution (1996: Chapterl, Section 6) provides for multilingualism
by providing the equal use, status and enjoyment of all eleven official
languages as well as the prevention of exploitation, domination or division

exercised through language policies.

Besides the Constitution, the language policy in schools is derived from
SASA (1996: Chapter 2 Section 6) as well as the National Department of
Education’s 1997 document on “Norms and standards for language policy
in public schools”. These policy documents ensure that no school shall
discriminate against learners on the basis of language or language
competence also testing should not be used as an admission requirement

in any public school.
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Most former whites-only schools have the tendency of using language
competency as a tool to discriminate against learners. As mentioned in
chapter 1, a case in point is the Mikro School in the Western Cape
Province, which refused admission to learners who wished to be taught in
English in an Afrikaans-only medium school. This case was reported in the

media on several occasions.

In some instances, due to the non-acceptance or ignorance of the
democratic education system through education statutes, some schools
introduce dual medium instruction but maintain their original identity
despite the admission of other racial groups. They will admit in most
cases, fewer black learners who are dominated by white learners and are
separated according to the dual medium of instruction in formal and

informal curricula.

Curriculum 2005

The introduction of the new Curriculum 2005 shows the potential to
promote de-racialisation and integration. The new curriculum has
introduced new learning areas that seek to promote different cultures such
as Arts and Culture. The following are the outcomes of Arts and Culture as

a learning area:

e Provide experiences for the learners in dance, drama, visual arts, craft,
design, media and communication, arts management, art technology
and heritage

e Develops creativity, innovative, productive individuals as responsible
citizens in line with the values of democracy according to the

Constitution of South Africa
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e Provides access to Arts and Culture education for all learners as part
of redressing historical imbalances

e Develops an awareness of national culture to promote nation building

e Provides opportunities to develop usable skills, knowledge, attitudes
and values in Arts and Culture that can prepare learners for life, living,
and lifelong learning

e Develops understanding of arts as symbolic language

(Revised National Curriculum Statement Grades R-9: Department of

Education, 2003:19)

The above-mentioned aspects are seen as having the potential to promote
integration and deracialisation in integrated schools. This learning area
respects and acknowledges the diverse cultural and racial backgrounds of

children.

The learning area has been introduced in schools. Signs of improvement
have been noticed in the interview process, as schools have already

started implementing this learning area.

Integration and desegregation in schools

The two concepts (integration and desegregation) are seen as
synonymous processes. However desegregation is seen as a mechanical
process that involves simply establishing the physical proximity of
members of different groups in the same school, without interrogating the
quality of contact (South African Human Rights Council, 1999:22).
“Integration means schools changing to meet the needs of all
children enrolled, fostering meaningful integration among learners

in the classroom, on the playground and in extramural activities, as
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well as instilling a human culture. In the context of South African
schools, integration is also not confined solely to race, important as
it is, but should seek to address other prejudices such as
parochialism or chauvinism, gender inequality, xenophobia and any
other intolerance that are inimical to the spirit of the Constitution. It
means seeking to construct curriculum, text and pedagogies that
are informed by the democratic ethos. It requires teachers, school
managers and communities that are equipped to promote a
democratic school environment. In short, it is about inclusiveness
and social cohesion, in contrast to the division and fragmentation
that characterized apartheid society and education”.
(The Human Science Research Council, 2004:1).

The South African Human Rights Commission (SAHRC) conducted a
study on racism, racial integration and desegregation in South African
public secondary schools. The study was conducted in all 9 provinces in
South Africa. This study was influenced by lack of policy in the area of
racial awareness of and sensitivity to racism, racial integration and
desegregation in public schools. The study was further motivated by
several flashpoints in different parts of this country that have drawn
negative newspaper headlines. Such schools are in Mokopane (formely
referred to as Potgietersrus), Vryburg and Senekal. Ten years after
democracy and five years after the study by the SAHRC in 1999, the
researcher observed that schools were still battling without direction and
assistance to combat the scourge of racism and racial intolerance in their
schools.

Integration goes beyond desegregation. Schools that are regarded as
integrated should display racial tolerance, good race relations, respect to

other’s dignity and understanding among learners. Integration should also
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mean a change in institutional arrangements, policies and the ethos of
integrated schools (SAHRC, 1999:24). Integration is seen as the opposite
to segregation as segregation implies isolation. On the other hand, the
process of amalgamation is also viewed as destroying the identity of a
particular race. From these arguments, it is important to note that
integration is a sensitive matter and if not properly managed,

transformation in South Africa will not be achieved in the education sector.

The SAHRC report discovered that some former whites-only schools have
no black learners or have merely a few. Such schools are characterised

by the following:

e Afrikaans is the only language of learning and instruction

e Normally situated in a conservative rural white community

e School fees are beyond the reach of previously disadvantaged black
communities

e They buss-in white learners from the peripheral areas to boost the
number of white learners and this way ‘crowding out’ other learners

e They have hostels which are ‘fully occupied’ by white boarders

e They practice sporting codes, religious activities, extramural practices
and initiation rites which are alien to black learners

e Local and provincial education department functionaries take a ‘hands-
off’ attitude on such schools.

(SAHRC, 1999:28)

The above report recommended that the Department of Education should

take immediate action and intervene in hotspot schools, as such schools

breach most education policies and legislation and are also
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unconstitutional. Such actions should be taken in schools that are racist,

segregationist and practice discriminatory policies.

Mutume (1999:1) commenting on the study by the SAHRC shows that
racism in South Africa is rife and is influenced by stereotypes that believe
that black people are naturally and scientifically inferior to white people. As
such, the perception among white learners is that mixing with different
races is not really their aspiration because black learners have nothing of
importance or relevance to offer them. Indeed, integration without
guidance has led to learners’ name-calling or physically abusing, other
learners, to name but a few actions that lead to conflict in such integrated

schools.

The above report also highlights what is happening in integrated schools
that have no proper programmes to assist in the integration of culturally
and racially diverse learners. Schools that merely mix learners without
assistance will always have problems in managing such learners.
Teachers will not be able to understand children’s cultural, religious and
social backgrounds in order to advance the integration process in their
respective schools. The confusion will also be extended to learners, as
they are unable to deal with integration without the assistance of teachers

in both formal and informal activities.

The Constitution emphasises the crucial need for a process of redressing
the imbalance of the past, where different races were not treated equally
in the education sector. For a society to be able to integrate, certain
programmes have to be developed to guide the process. If such

programmes are not developed, because of different cultural and racial
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beliefs, conflicts will emerge and integration in schools might not be

realised.

The South African government through SASA (as explained in the
preamble) provides equal education for all. The Act ensures that every
child has the right to education and cannot be denied education on the
basis of his/her skin colour. It is important to understand that 10 years
after democracy, learners are still not able to integrate properly as no
guidance is provided in such schools. There are constant media reports in
this country regarding conflicts in multiracial schools, which indicate that
integration is still a problem and needs to be addressed for proper
teaching and learning to take place in those schools. An article which
appeared in “The Review” newspaper dated 2-3 June 2005, highlighted a
racially motivated incident in one school in Polokwane City where some
white learners complained about unfair treatment they received from the
management of the school. This management comprises white staff. Such
white learners expected preference over black learners whereas the

management provides equal treatment for all race groups.

Racism in the education sector does not constitute an autonomous form of
oppression, but rather is inextricably linked to power relation and is
reproduced in conjunction with class, gender and ethnic inequalities
(SAHRC, 1999:4). According to the SAHRC report, the context in which
racism is generated is crucial as, if sound anti-racist policies for the
classroom, corridor and playground are developed, this will not be enough
to eradicate racism from society. What happens outside the school gates

will inevitably impact on the gains made in schools.
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Racial integration is not a matter for concern in schools only but is also a
societal problem that cannot vanish over the course of time. Racism has
to be acknowledged and confronted. The school plays an important role in
shaping the society. Children should be taught that different racial groups
can play and stay together by tolerating each other's cultures and
traditions. This will also motivate them as future citizens of this country to

live and work together as a rainbow nation.

The SAHRC report also refers to the study by Zafar (1998), by pointing out
that failure to develop a coherent school policy on desegregation will leave
the status quo intact and current racial and ethics tensions will fester and
eventually erupt in direct confrontation and bitter disputes. The report also
emphasises that programmes should be developed to assist teachers and
learners to cope with a multiracial, multicultural, multilingual teaching and

learning environment.

Mutume (1999:2) shares the same sentiments. He indicates that the key
problem to racial conflicts is that many teachers and school managers do
not have the skills to manage situations of racial conflict. He points out
that some white learners feel that black learners bring racism upon
themselves and are stereotypical and uncultured. Learners also feel they
are unjustly blamed for racism because of apartheid.

In some instances, sporting activities are viewed as a tool for integration;

yet they are also used as a tool for segregation where a particular race is
more inclined to a particular sporting code than the other race.
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The following are assumptions about the sources of racial problems and

conflicts:

Tolerance Paradigm

Racial problems and conflicts exist because of prejudice

Prejudice is an individual problem. Some individuals are more inclined
to be strongly prejudiced because of their personality type, their
particular life experiences and how they grew up.

Prejudice appears when there is contact and interaction among people
who are racially and culturally different from each other.

Prejudice, which results from lack of knowledge about each other and
from stereotypes and occurs ‘naturally’, is a way of making sense out

of unfamiliar and complex situations when there is little knowledge.

Transformation paradigm

Racial problems and conflicts are rooted in racism, a systematic
problem that functions at both institutional and interpersonal levels.
Racism is created as a method for one society or group of people in a
society to rule and control another society or groups of people within a
society on the basis of racial differences or characteristics. Its source is
greed, and its consequences are economic, political and cultural
benefits to the group that holds the power and exploitation and
physical, emotional and spiritual degradation of those who are the
targets of the racism.

All individuals born into a society that practices institutional racism get
lessons on how to participate in its many forms. Families, schools, and

the media play major roles in this socialisation process, and teach all of
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2.5

us to participate-actively by being direct perpetrators and passively, by
quiet acceptance of benefits and acquiescence to racism directed
against one’s own group, or even another racial group.

(SAHRC, 1999:77)

Admission criteria

Most former whites-only schools were requested to admit learners from
disadvantaged communities after the adoption of the SASA in 1996. The
Department of Education was at that time in the process of transforming
the education sector. Due to lack of assistance in handling learners from
different racial backgrounds, some schools used selective admission
criteria such as entrance tests, language proficiency tests and proof of
residence. This was done specifically to keep black learners out of such
schools. The procedure was applied despite the SASA stating that the
governing body of a public school may not administer any test related to

the admission of a learner to a school.

This type of selective method described above reflects non-acceptance of
black learners in some former whites-only schools in ensuring that
integration does not take place. In some instances, School Governing
Bodies (SGBs) indirectly refused integration by enforcing decisions that
will disadvantage the admission of mainly black learners, by for example,
increasing the school fees.

Black children perceived as the “other”

The study by Ntshingila-Khosa (1999:5) indicates that although schools

have an open school policy, there exists division of “us” and “them” among
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teachers and students. The racially integrated schools cling to the
predominant status quo in relation to school ethos, cultures and practices
in an effort to protect “standards”. Learners perceive themselves as

different people in one school.

Division according to race instills a sense of segregation among learners
in integrated schools, as they do not feel integrated with others. This
affects black children who are always perceived as representing the
“other” culture. The implications of the above statement are that:

e Black children are continually perceived as “outsiders” with
perpetuating practices of exclusion.

¢ White cultures remain dominant and teachers remain ignorant of black
children’s experiences and cultures.

(Ntshingila-Khosa, 1999:5)

If schools are unable to remove the stigma of “us” and “them”, then total

integration will not occur.

Some schools admit different racial groups of learners but such learners
fail to relate well in the learning environment. This in turn affects extra
curriculum activities, as no race will be willing to learn the other culture
from a different race group. In the absence of policy on deracialisation and
integration in schools, black children often find themselves in hostile

environments without guidance.
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Colour-blind approach

Studies such as one conducted by Ntshingila-Khosa (1999:6) again reflect
that most teachers in integrated schools tend to disclaim race as a factor.
For example, teachers and principals deny the existence of different races
and claim to treat children as homogeneous. This results in denial of the
impact of apartheid in shaping the experience of the “ other”, the existence
of children of different races and cultures. Teachers will tend to use this
approach to suppress negative stereotypes they hold of black children.
Racism is seen as an attempt to hold back certain people or to advance

others as an attempt to deny some ill-defined sense of fairness.

While race refers to a group of people with similar physical characteristics
such as skin colour, it is important to remember that whatever the skin
colour, all people are of the human race. Children currently studying in
primary and high schools do not know or see colour unless they are told
so. A non-judgmental attitude to race is also a matter for the entire society
to accept, and particularly in post-apartheid South Africa, this includes

accepting change and transformation.

Assimilation tendencies

Black children are expected to be absorbed into the predominant culture
as reflected in the curriculum and extra curricular activities of the school.
Sports activities in most schools are those that are traditionally enjoyed by
whites e.g. rugby or cricket. As a result, black learners do not participate in
those sport activities and that has resulted in the introduction of black
related sport activities such as soccer or basketball (Ntshingila-Khosa,
1999:6).
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The above tendencies of absorbing black learners into the traditional white
sports reflect a denial for the existence of black sporting activities in
integrated schools. Black sporting activities are seen as inferior sport as
compared to traditional white sporting activities; merely because white
learners show no interest in them. However some black learners use their

music and poetry to assert their identity in such schools.

Sport should be integrated and learners be assisted to learn and
understand different sporting activities in schools. Schools should further
ensure that extramural activities must include students from all races.
Integration should be seen as a means that remove the stigma of racial
inferiority. This will lead to the entire society integrated in future sporting

activities.

Absence of black teachers

Former whites-only schools have few or no black teachers. In cases
where African languages are taught in such schools, they are taught
predominantly to black children. Ntshingila-Khosa (1999:10) in her study
indicates that black teachers also experience prejudice and racism from
white students. In most cases, these teachers are not given the
opportunity to teach white learners. The general perception in such
schools is that black teachers are not competent enough to teach white
learners. By so doing, the school ultimately creates racially divided
classes in which white teachers are seen as superior to black teachers. In
such cases, black teachers will always regard themselves as not being
part of the school, but rather see “two schools” in one school building, as
they will be classified as representing black learners and white teachers
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representing white learners only. They will also feel inferior and learners

will not regard them as being of equal status to their white colleagues.

Restructuring school governance

School Governing Bodies (SGB)

The process of integration has taken place in most multiracial schools that
are seen as institutions with more white learners than black learners. This
environment ultimately led to white parents dominating black parents in
School Governing Bodies (SGBs). This body is constituted democratically
in line with the SASA (1996:Chapter 3, Section 18). In many instances,
SGBs are still a barrier to genuine transformation due to their decisions

that favour a particular group of learners over the other.

Professor Bengu, the former Minister of Education (speech, 1999:1),
made the following important observation with regard to how some SGBs
have and continue to frustrate the efforts of the Department of Education

to integrate learners of the different races:

“SGBs use the governing rights we have extended to them to
frustrate the integration process they should be facilitating.
Integration is not negotiable as it is an inalienable right of all the
children of South Africa that they should be accommodated in the
country’s public schools and that should be applied without regard
to their skin colour. The right goes beyond accommodation and
extends to the lives of learners in schools. The responsibilities of
the SGBs is to ensure that the school culture, in the holistic sense

of that term, pays no attention to the physical difference of the
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learners in terms of both race and gender. SGBs are expected to
ensure full compliance from the management of schools. Failure to
do so will henceforth have to be treated as what it really is, illegal
behavior and disrespect for the Constitution. Education remains the
one reliable means to integrate the society and communities must
use it as such and not abuse it to distance themselves even more

from one another”.

In instances where SGBs reflect the demographics of the school, parents
through their interaction from different racial background will inflict a sense
of tolerance and love for diverse cultures in schools. This will disseminate

to learners if properly handled in multiracial schools.

The SASA gives powers to SGBs by ensuring that their roles and
responsibilities are extended to portray the image of the new democratic
South Africa in the education sector. The future generation relies on the
guidance of the parents, teachers and SGBs. They are of utmost

importance in shaping our schools to fit into this changing era.

School fees

School fees still remain a barrier to integration as the majority of black
parents cannot afford such fees and therefore are unable to send their
children to integrated schools. Former whites-only schools use this to
reject children from families that cannot afford exorbitant school fees. In
most cases schools will indicate that such fees assist in the administration
and maintenance of the school. Most white parents through SGBs accept
such fees and black parents fail to reject such fees as in most cases they
are in the minority at such schools (SAHRC, 1999:135).
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Parents’ forum

SAHRC (1999:135) report further states that most black parents fail to
participate in parents’ meeting due to, among other things, socio-
economic factors such as lack of transport after working hours, and this
lead to white parents taking decisions on their behalf. Therefore parents
who attend such meetings always impose decisions on parents who fail to
attend. In most cases, decisions favour whites and are used as a strategy
to scare black parents from enrolling children at such schools in future.
Some schools have solicited the participation of black parents in decision-
making structures, but these parents are too few to influence decisions at

such schools.

Integration programmes and fora

Other schools have attempted to take student leader groups on leadership
courses where issues of race and culture are actively dealt with (Zafar,
1997:2). Upon completion of the course, they will disseminate the
information to the rest of the students. These courses are also dependent
on whether students accept them or not. If learners are constantly taught
about or share experiences of racial and cultural issues, it is hoped that an
understanding will be instilled in their minds which will ultimately assist in
integrating them into multiracial schools. They will also share their
understanding with other learners and in the end they may accept diversity

of race and culture.
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2.11 Teaching and learning support strategies

On teaching and learning support strategies, Ntshingila-Khosa (1999:11)
point out that some teachers integrate the curriculum with aspects that
relate to different cultures and the experiences of children from previously
disadvantaged backgrounds. Some schools have also adopted co-
operative learning strategies in order to promote integration among
children of different race groups. It also shows that such strategies are left
to the teacher’s discretion without institutional support. It is hoped that if
schools receive appropriate institutional support, they can better manage

integration in such schools.

2.12 Anti-bias teaching to address cultural diversity

2.12.1 Multiculturalism

Multiculturalism must be integrated into classrooms and the curriculum
must be all encompassing and be taught through formal lessons, modeled
and demonstrated at all times (The National Institutes Report, 2003:4).
This view describes how teachers can create an anti-bias curriculum and

promote a multicultural or anti-bias classroom.

If the concept of multiculturalism can form part of the curriculum in
schools, learners would be better able to understand multiculturalism in
real life and apply it in practice. The report also indicated that schools of
mixed race also require changing teacher education, recording heritage
sensitively, assessing formal and informal curricula, revising ethnic and
racial celebrations, addressing harassment and promoting anti-bias

activities.
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2.13

Cultural reciprocity is the dynamic and material exchange of knowledge,
values and perspectives between two or more individuals of different
cultural (e.g. racial, ethnic socio economic, religious) backgrounds (The
National Institutes Report, 2003:10). The National Institutes Report (2003)
encourages cultural reciprocity in a changing society that is democratic,
and encourages integration in communities that extends to schools. This
changing society should also guide teachers and learners to respect
cultural differences. Teachers should know the learners’ cultural
differences and be skilled to manage them in the teaching-learning
process. Learners from different racial backgrounds are capable of
learning and schools must implement an enriched school curriculum to

promote integration.

In-service training

Most teachers teaching in former whites-only schools are the products of
the apartheid education and they are neither willing nor able to adapt to
the new approaches of teaching in multiracial schools. They did not attend
in-service training to enable them to change and adjust to the new
democracy in South Africa. The problems are also compounded by lack of
acceptance of the democratic government in South Africa. The key
problem is also that many teachers and school managers do not have the
necessary skills to manage situations of racial conflicts. This implies that
teachers also have to learn and adapt on their own in multicultural schools

with learners from different social and cultural backgrounds.
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In-service training may assist to retrain teachers to adapt to the new
education system prevailing in this country. Teachers can also help
students develop more positive racial attitudes through instructional
interventions if trained. However due to the political nature of the
integration process in this country, most schools did not anticipate the
influx of black learners to former White, Coloured and Indian schools and
therefore they are unable to manage the integration process, in-service

training will enable them to adapt to this changes.

The Department of Education, through tertiary institutions, should prepare
teachers to teach in multiracial institutions. South Africa’s democracy
cannot be reversed and therefore the future generations will have to be
introduced to a multicultural society. Programmes have to be developed to
relate to this changing environment and to assist learners from different
racial groups to learn to live and work together for the future. This further
suggests that multicultural education will have to be emphasised and be
regarded as priority in the education sector to advance democracy in this

country.

The following were highlighted in the report (The National Institutes
Report, 2003:9) on “Critical multiculturalism and racism in children’s

literature”:

“Multicultural literature can help elementary students to learn about
cultural difference, racial bias and also examines their prejudices
and stereotypes. Demographic and social changes have created a

greater cultural diversity in education”.
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Couselling in school

Factors that affect ethnic identity are:

e Self-identification

e Negative and positive interracial experience
e Perception of racial bias

e Social support

e World beliefs

e Psychological distress

(The National Institutes Report, 2003:12).

These are each associated with various components of ethnic identity
and need couselling to overcome them. Practicing feminism and

multiculturalism in public schools can help achieve cultural inclusiveness.

Learners in schools should be encouraged to be culturally inclusive to
enable them to interact and relate well with fellow learners and avoid
conflicts that might arise from racially biased activities. This could

contribute toward a racist-free society.

Cross-race friendship

Moody (2002:1) indicates that in Columbus, (USA), a racially diverse
student body in American high schools showed that teens tend to choose
same-race friends. They feel more comfortable in a same race friendship
than mixed friendship. Mixing of students in general has been achieved in
some schools but the key issue is whether real integration has been

realised or not.
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True integration takes more than just having people of different races in a
school. What really matters is not the mix of students but rather what
schools do with the mix of students. Programmes that guide the process
should support mixing or integrating of different races (Moody: 2002:1).

According to Moody (2002:2), the strongest factor affecting friendship
integration was extracurricular mixing. Schools that succeed in mixing
students by race in extracurricular activities have shown the highest level
of friendship integration. Extracurricular mixing plays a major role in
integrating learners, as such activities are usually not as formal as in a
classroom and learners also have more time to integrate than in a
classroom. Formal curriculum studies can, however, also improve

integration in schools if teachers are also prepared to integrate learners.

Moody (2002:2) further mentions that by simply exposing students of
different races to each other may not by itself promote integration; certain
programmes have to assist in ensuring that students are integrated
properly without the emergence of conflicts. Schools may be able to
achieve integration by arranging schedules that will enable students to
share lunch times, study hall and other free periods with students of their
grade level only, in order for them to be together.

Moody ends his study by making a number of recommendations, namely,

= Extracurricular activities such as sporting activities, and students

mixing by grade could help to promote friendships among students of

different races.
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= Schools that are interested in promoting substantive racial integration
should encourage activities that help students of different races to work
together.

= Schools should try to ensure that extracurricular activities include
students from all races that are not tracked into separate programmes
based on race.

(Moody, 2002:2)

Wayne-Ross (2003:2) supports Moody by indicating that in a system with
desegregation plans, particularly those areas with substantial white
enrollment, minority students tend to transfer better to schools and learn
more though a racial “achievement” gap remains. Going to desegregated
schools can improve students’ chances for a desegregated future life.

Learners attending integrated schools will have a better understanding of
an integrated society and that will also pave the way to an integrated
working environment. The school as a tool for the future generation
demonstrates how a future South Africa will look like. It is important in
what is raised by Wayne-Ross that a segregated life including segregated
working environment will impact on the lives of our children and integration

may not be realised in this country.

According to Wayne-Ross (2003:4), integrated schools are still not visibly
promoting good relations among learners. He asserts that ending
segregation in the education sector will produce teachers with positive
academic interaction, and students will learn more about each other’s
cultures. Schools should therefore encourage different racial groups to be
together during formal and informal curriculum teaching in order to

improve the relationship among learners.
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Understanding the nature and origin of human differences is vital to any
assessment of programmes designed to address the imbalances of the

past.

Conclusion

Chapter 2 focused in details on the literature studies and chapter 3 will
focus on the collection of data that will be analysed at a later stage. The
researcher will also present the research instruments applied in gathering

data.
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3.2

3.2.1

CHAPTER 3

DATA COLLECTION

Introduction

Chapter 2 focused on the literature review. In this chapter the researcher
discusses how data was collected in line with the aim of the study, the
focus of which is the exploration of racial integration of learners into the
selected public schools in Polokwane City. This chapter also includes the
research design used in the study. The researcher further explored how
and whether, effective teaching and learning was indeed taking place in
an integrated public school by focusing on teachers and learners as key

participants in the study.

Research design

Bless and Higson-Smith (2000:156) define research design as the set of
procedures that guides the researcher in the process of verifying a
particular hypothesis while excluding all other possible hypotheses or
explanations. It allows the researcher to draw conclusions about the
relationship between variables.

A Qualitative approach

Qualitative research is a naturalist interpretative approach concerned with

understanding the meaning people attach to the phenomena (actions,
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decisions, beliefs, values) in their social world (Ritchie & Lewis, 2003:3).
Furthermore, Bless and Higson-Smith (2000:156) also refer to qualitative
research as research that is conducted using a range of methods, which
use qualifying words and description to record and investigate aspects of
social reality.

The researcher explored the subject to gain more information through
gualitative research and not quantitative research. Quantitative research
is defined as research which is conducted using a range of methods which
use measurement to record and investigate aspects of social reality (Bless
& Higson-Smith, 2000:156).

This study used a qualitative approach. Bogdan and Biklen (1992:2) state
that the researcher’'s main concern in qualitative research is not to find
some objective truth, but to understand the subject’'s behaviour and to
describe that to the readers. This therefore allows the researcher to

become an instrument of data collection on the subject.

Chapter 1 emphasises that qualitative research gives the researcher a
comprehensive and deeper understanding of the phenomenon being
studied. Ary (1990:445) further states that the qualitative researcher seeks
to understand the meaning of the subject’s action in a particular setting.

On the other hand, Ritchie and Lewis (2003:48) indicate that in good
gualitative research, study design is one, which defined purpose, in which
there is coherence between the research questions and the methods or
approaches proposed, and which generate data that is valid and reliable.

This therefore allows the researcher to explore the subject with the aim of
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3.2.2

ensuring that more information is obtained to understand the meaning of

the subject being studied.

Bless and Higson-Smith (2000:154) indicate that exploratory research is
research which explores a particular or a certain phenomenon with the
primary aim of formulating more specific research questions relating to
that phenomenon. Bless and Higson-Smith (2000:40) further indicate that
the purpose of exploratory research is to gain a broad understanding of a
situation, phenomenon, community or person. The researcher explored
the subject in 3 schools in order to draw recommendations from the

findings at the end of the study.

The need for such a study could arise from lack of basic information in a
new area of interest; most frequently, though, one must become familiar
with a situation in order to formulate a problem or develop a hypothesis. In
addition to the above, exploratory research serves as an initial step before
the actual study and thus the subject of investigation may not be precisely

determined but left open for adjustment.

Sampling method

A sample is a group of elements drawn from the population, which is
considered to be representative of the population, which is studied in order
to acquire some knowledge about the entire population and therefore
sampling is the technique by which a sample is drawn from the population
(Bless & Higson-Smith 2000:156)

Best and Kahn (1993:19) are of the opinion that no one can say with

absolute authority how small or big the sample size should be even
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through they point out that the larger the sample size the more
representative and more accurate and generalisable the data will be. They
further argue that sample size largely depends on the number or size of
the population being studied. In that regard they do not commit
themselves to a specific number of the sample size to be considered in
the study.

A non-probability in the form of the snowball sampling method was used in
this study. As indicated in chapter 1, snowball sampling is a method of
identifying individuals who are members of a group when that group is not
otherwise visibly identified (Krathwohl, 1993:139). Bless and Higson-
Smith (2000:155) refer to non-probability sampling as a sampling
technique where the probability of each element of the population being

included in the sample is not known.

In the context of the study, the Principal or the Deputy Principal of each
school was the first to be identified and in turn he identified the next
person to participate in the interview process. Snowball sampling relies on
referrals from the initial participant to generate additional participants in
the study. Learners and teachers participated in the interview process in

the form of snowball sampling method.

Although the snowball sampling method was used, the participants were
representative of different racial groups in each of the three schools.
Males and females in general from different racial backgrounds
participated in the interview process. The above arrangement included
both learners and teachers. See tables A and B of the study (pages
10&11).
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3.2.3

3.24

The researcher was of the opinion that the sample size used was
sufficiently representative as the study focused on Polokwane selected
multiracial public schools and that gave the researcher a picture of the

teaching and learning taking place in such schools.

Ethical considerations

As explained in chapter 1 of the study, the researcher encouraged
participants to participate freely and also assured them that the interviews
would be conducted with their consent and their identity would be kept
confidential. This in turn, allowed a friendly and free interview process.
Each participant was given ample time to respond to questions. All

guestions were responded to.

Data-gathering methods

Data collection methods are part of the research design and techniques
employed in qualitative research. They were divided into three categories

as follows:

» Watching / observing / experiencing

» Asking / interviewing / inquiring

» Reviewing/ document analysis / archival / research / examining
(Le Compte & Priessle, 1992:19)
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3.2.5 Research instruments

A research instrument is any plan of action that helps the researcher to
gather relevant data (Denzin & Lincoln, 1994:19). The researcher was
able to obtain valuable data on activity processes.

In an attempt to explore the topic, the researcher used the interview and
observation methods to gather sufficient data for the results to be
regarded as correct and believable. The methods are explained

hereunder.

3.2.5.1 Interviews

Teachers and learners were interviewed to obtain information for the
study. Interviews were conducted in the form of “open- ended” or “semi-
structured” questioning. This allowed the participants the opportunity to
express their feelings without following a structured format. Interviews
were conducted in English and an audiotape-recorder was used to enable
the researcher to listen to the conversation to assist during the

consolidation of responses.

3.2.5.2 Structure of interviews

The interview questions were structured in a flexible manner. The
researcher was not limited to the prepared questions but they served as a
guide to the interview process. The structure of the interviews was kept as
informal as possible with the research subject being encouraged to speak
freely while allowing the interviewer to constantly check their spontaneous

remarks for anything revealing or interesting (White, 1995:69).
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The interview process was conducted in English as all schools visited
have English as a medium of instruction. However, in one school, English
and Afrikaans are both used as medium of instructions. Despite that
arrangement, Afrikaans learners were able to respond in English

throughout the process.

The researcher followed useful general principles that outline stages of

discussion in an interview process. This includes the following:

= Introduction
» Easy, opening questions
» Background and contextual information
> Definitional questions
e Core part of the interview
» Questioning and discussion more in-depth
» Move from general to more specific
» Follow chronological order
e Winding down
» Questions looking to the future
» Suggestions
(Ritchie & Lewis, 2003: 114):

3.2.5.3 Permission to conduct interviews
The researcher requested permission from the Limpopo Department of
Education and upon approval, the letter was submitted to the principal of

each of the schools to secure an appointment to conduct interviews. At the

school, the researcher reported directly to the principal's office and
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outlined in detail the purpose of conducting such interviews. The principal
of each of the schools identified the date, time and venue for conducting

such interviews.

3.2.5.4 Individual interviews: Teachers

The purpose of conducting individual interviews was to give teachers
ample time to respond to questions that included the role played by school
management. In each school, the researcher ensured that either the
Principal or the Deputy Principal participated in the interview process to
outline the involvement of management during the process of integration.
The researcher also prepared questions related to classroom teaching,
conflict management and handling of extramural activities. The questions

are reflected as Appendix A.

3.2.5.5 Individual interviews: Learners

Interview questions for learners were designed in such a way that learners
shared their experiences with the researcher. The researcher also
phrased questions that enabled participants to relate their observations in
classroom and extramural activities. The importance of conducting such
individual interviews was to allow learners to respond freely without being
intimidated by others. The researcher had the chance to follow up on
issues by probing responses from the participants. The questions for

learners are reflected as Appendix B.
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3.2.5.6 Audio-recording the interview process

In all schools, teachers and learners were interviewed individually. The
process was audiotape-recorded, as it was not possible to write down
everything during the process. This allowed the researcher to have a full
record of the entire session. Tapes were labeled and that enabled the

researcher to follow the conversation from the first to the last school.

To provide a non-threatening and a non-intimidating environment, the
researcher explained to the teachers and learners that they would be
asked questions that would not judge them. That was to ensure that the
researcher received reliable information from the participants. In each
case, questions were categorised to suite the participant’s thinking ability.

Interview questions for teachers included management.

3.2.5.7 The type of interviews used in this study

The researcher used semi-structured or open-ended types of questions.
The interview process was conducted in September 2005. Data was
collected through a non-standardised manner in that the order and
phrasing of questions were mainly guided by responses but were also not
changed and deviated from what the researcher wanted to know from the
research subject. Therefore, questions were flexible and the researcher
explored the subject through the process. The researcher was able to
follow up on issues to allow participants to elaborate on the subject. The
interviews were used to supplement information gathered during

observation.
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3.2.6 Observation

3.3

In the previous chapter the researcher indicated that the observation
method was used to collect data by recognising and noting people’s
behaviour, objects and occurrence (Le Compte & Priessle, 1992:20).

Bogdan and Biklen (1992:128) state that if the researcher is to get an
accurate and complete account of what deviants do, what their patterns of
associations are, he must spend at least some time observing them in
their natural habitat as they go about their ordinary activities. Furthermore
Denzin and Lincoln (1994: 19) indicate that, more that anything else, the
purpose of the observation was to add rigour to the investigation when

combined with the interviews.

In an attempt to explore the topic further, the researcher used the
observation method not to rely on the information provided by participants.
Learners were observed during school hours and after school, to gather
information on how they relate to one another and their classroom
activities. Furthermore, the researcher observed how teachers relate to
learners. Such observations were made in the 3 schools. Through this
method, the researcher managed to note what was happening in
multiracial schools. This included learners’ behaviour and their relationship

with teachers.

Validity and reliability

The rationale for a research design is to plan and structure a research
project in such a way that the eventual validity of the research findings is

maximised through either minimising or where possible, eliminating
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potential error (Mouton, 1996:108). The concept of validity and reliability

are explained below.

3.3.1 Validity

Ritchie and Lewis (2003: 285) refer to validity as the correctness or
precision of a research reading. In qualitative research, it concerns the
extent to which the phenomenon under study is being accurately reflected

as perceived by the study population.

Bless and Higson-Smith (2000:157) refer to validity as the degree to which
a study actually measures what it purports to measure. It also measures
the extent to which data and findings present an accurate account of the

events they claim to be describing (Silverman, 1993: 149).

Validity has two aspects: internal validity and external validity, which are

explained in detail below.

3.3.1.1Internal validity

Bless and Higson-Smith (2000:154) refer to internal validity as the extent
to which a particular research design excludes all alternate explanations
for the research findings, or in simple terms, whether the independent
variable is really the cause of the variable. The researcher has observed
the research subject as was mentioned in chapter 1, and later conducted
an interview process in selected multiracial public schools in Polokwane

City to validate the outcomes of the study.
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3.3.1.2 External validity

3.3.2

Bless and Higson-Smith (2000: 154) refer to external validity as a
measure of the extent to which research findings can be generalised to a
broader population. Richards (2001: 12) further indicates that a research
study or experiment has external validity if the results obtained would
apply to other similar programmes or approaches. The researcher is
convinced that the results emanating from this study can be generalised to

other similar situations.

Reliability

Reliability refers to an estimate of the accuracy and internal consistency of
a measurement instrument (Bless and Higson-Smith, 2000:156).
Furthermore, Ritchie and Lewis (2003: 285), indicate that reliability is
generally understood to concern the replicability of research findings and
whether or not they would be repeated if another study, using the same or

similar methods was undertaken.

Vacca and Vacca (1999:126) defines reliability as an investigation whose
results are considered stable, accurate predictable and consistent. This
therefore implies that should another similar study be conducted, and the
findings are about same, such results may be regarded as reliable. The
researcher regards reliability as synonymous with stability or consistency

over time if another study on the same topic presents similar findings.
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3.4

Conclusion

In this chapter, the researcher outlined the process of interviews and
description of various data gathering instruments. It focused on the
method used in the collection of data by the usage of the open-ended

guestion method in exploring the subject under study.
In the next chapter, the researcher will report on the findings from the

instrument used. The findings and recommendations will allow the

researcher to draw conclusions on the topic investigated.
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4.1

4.2

42.1

4.2.2

CHAPTER 4

DATA PRESENTATION AND ANALYSIS

Introduction

The previous chapter described the research methodology and
instruments applied in gathering data with regard to racial integration in
public schools. This chapter focuses on data analyses and interpretation
from which conclusions will be drawn. The next chapter shall focus on the
presentation of summary, recommendations drawn from findings and the

conclusion.

Findings from the literature review

Orientation

Chapter 2 presented a review of literature from which the researcher will
present findings that are found to be useful to the study. Below are
analysis and interpretation of the literature, which the researcher outlines
using headings and concepts informed by chapter 2 of the literature

review.

Legislative changes in the education sector

The Constitution laid a foundation for the transformation of the education
sector in this country. Subsequent to that, a number of progressive

education statutes were introduced. Among others, the SASA (1996) was
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4.2.3

key in ensuring equal education for all learners in schools. Through these
statutes, schools are obliged to adhere to these statutes in all their

activities as a base for proper integration to take place.

SGBs are expected to play a major role in ensuring that schools comply
with the SASA (1996) as a tool for transformation. However, the
researcher has found that some SGBs use their powers and functions to
discriminate against black learners in previously whites-only schools by
introducing selective criteria that benefit, in the main, white learners. A
case in point is the increase in the school fees that is introduced to keep
black learners away from such schools as the majority of the black parents

cannot afford such high fees.

Language

Language is a constant barrier to change in multiracial schools. Most
former whites-only schools that previously admitted Afrikaans speaking
learners still apply dual or parallel medium of instruction to preserve their
own language in schools (cf 2.2.3). A limited number of classes are
reserved for English learners. Language is also used to divide learners

from different racial backgrounds in one school.

Some multiracial schools are reluctant to introduce African languages as
part of their curriculum and so force learners to do English and Afrikaans
as compulsory subjects. This denies black learners the opportunity to

study their mother tongue as part of their school curriculum.
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424 The new OBE curriculum / Curriculum 2005

4.2.5

4.2.6

The new curriculum recognises the cultural differences in schools. The
introduction of a subject such as Arts and Culture assists in understanding

different cultures that exist in this country (cf 2.2.4).

The learning and understanding of different cultures through Arts and
Culture as a school subject, promotes tolerance in the teaching and
learning environment among learners. Through this subject, the
researcher understands that learners will not perceive themselves as
different from one another but will recognise the existence of their cultural
differences in an integrated school. Colour will therefore not necessarily
play a major role in identifying learners (cf 2.2.4; 2.5; 2.6).

Admission criteria in multiracial schools

The current democratic government allows parents to register their
children at any school of choice and yet majority of black learners are
denied this opportunity through selective admission criteria. Multiracial
schools admit learners using selective criteria such as entrance test and
language proficiency tests to limit black learners from seeking admission

in such schools (cf 2.4).

Assimilation strategies in sports

Sport plays an important role in school activities (cf 2.2.3; 2.7) and that is
why learners are encouraged to participate in any sport of their choice.

Teachers play an important role in uniting learners through sporting
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4.2.7

activities. Learners also learn through playing and that promotes racial
integration, as sport encourages teamwork. One racial group may not
assimilate into the other racial group’s traditional sport, but rather
participate willingly in any sport of choice. The researcher discovered
during the interview process that learners are willing to learn the sport that
was regarded in the past as traditionally white or black if encouraged to do

so by their school coaches.

An in-service training programme for teachers

Teachers are the driving force in ensuring that learners are guided
towards adulthood. In-service training programmes were not offered to
teachers to assist them with the management of integration in multiracial
schools (cf 2.12). In-service training is important, as it guides teachers in
providing support for learners with the skills (which teachers acquired

during training) crucial for learners’ effective integration.

By far the majority of the present teachers teaching in multiracial schools
were educated during the apartheid era. They attended segregated
schools and also trained in segregated tertiary institutions. At that time
different racial groups taught learners from their own race groups. The
present legislation forbids racial segregation and teachers are suddenly

expected to manage racial conflicts when they arise.
The following are the possible solutions to proper integration:
= Teachers should attend desegregated training institutions

= Teacher training institutions should offer the same teaching

methodology
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4.3

43.1

= In-service training programmes should be offered to teachers in former
model C schools. These training programmes should also be offered to

black teachers joining the white staff complement.

The school's primary responsibility is to provide scientific education that
prepares learners for adulthood. It is therefore important to prepare
teachers for the integration process, as they are responsible for driving the
process that promotes transformation. Through these programmes,
teachers will be assisted with a shift in mind-set that is geared towards the
promotion of integration in their schools. There is a need for such training
when schools commence with integration and that process should

continue throughout, to ensure proper management of multiracial schools.

Findings from the interviews

Orientation

This section contains results obtained from individual teachers and
learners who participated in the interview process. The researcher will
divide this section into two categories, namely, teachers and learners. In
chapter 3, the researcher mentioned that the interview process used in
this study was in the form of a semi-structured or open-ended method as a

data-gathering instrument.

The researcher also mentioned in chapter 1, that a thematic framework
would be used to analyse data in the study. This framework will classify
and organise data according to key themes, concepts and emergent
categories (Ritchie & Lewis, 2003: 262).
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4.3.2

In chapter 3, the researcher further indicated that snowball-sampling
method was used in gathering information. Through this sampling method,
Principals or Deputy Principals of schools were identified to outline the

history of their schools in details.

Teachers and learners were later identified and all participated freely in
the interview process. Questions and responses will be outlined briefly

and organised according to key concepts and later emergent categories.

Hereunder follows the summary of questions and responses from the
interview process. The researcher summarised some responses from
participants as some responses emerged in the form of conversation and
it was necessary to reconstruct them without necessarily changing the

content.

Teachers’ questions and responses

The researcher asked questions and follow up questions to probe answers
from participants. Responses are reflected verbatim. The researcher
grouped responses from participants according to questions as they were
responding to the same questions. This assisted the researcher during

analysis.
The following abbreviations were used in the questions and responses:
“R” - Researcher

“T" - Teachers

“L” - Learners.
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The following are questions that are related to the management decisions

of the school:

“‘R”  When did you commence with the integration process at your
school and what motivated your school to admit learners from other

racial backgrounds?
Some of the responses were as follows:

“T"  In 1994, but we had 5 blacks from the embassy in 1984. Because it

was the law, we changed.

“T" 1994, in the beginning people were not used to have people of

different colour but soon, the integration was without any problems.

“T" In 1990 as a commercial High school and then we changed to an

academic school and later changed as a parallel school from 2001.

Responses from teachers indicated that schools approached integration

differently and they were motivated by different reasons.

According to the 1% and 2" responses, teachers indicated that the two
schools, prior to 1994 were regarded as model C schools, where English
was the only medium of instruction. After 1994 due to democratic
government, they both commenced with integration at their respective
schools. The 3" respondent further indicates that integration in the form of

parallel medium institution commenced in 2001.

The researcher continued with the following question:
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“R”  How did you feel when the school started admitting other racial
groups to your school? Was it an interesting experience? Why do

you say it was interesting / not interesting?

Some of the responses were as follows:

“T" We were fine it was an interesting experience. Yes, the culture
difference because you teach children from different background.
Fortunately from this school, we were always teaching children

from all economic background.

“T"  We were positive with integration and yes we told learners and

parents and they agreed.

“T" It was difficult in the beginning because we used the Afrikaans
teachers to also teach English classes. At the beginning Afrikaans
teachers had a problem of teaching in English but now they are

fine, they are also teaching Grade 12 English classes.

Responses revealed that integration was a problem in the beginning but
with time, the situation changed.

When asked about their observation on the effect of integration on

learners and how they prepared them, they responded as follows:

“T”  All you need is an open mind. The children never had any problem.
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“T"  Some learners move to “Afrikaans school” only. Other learners are
encouraged by parents to move to such school and the parents

make the final decisions.

“T"  Learners themselves were brilliant. For some learners, they were in
a total new experience, they were in a school building that was
bigger than they never experience. In general it was a new life
experience for our children of different colour.

Some school management members managed to talk to parents and
learners when they commenced with the integration process. Talking to
them does not necessarily mean that they were prepared psychologically
to a level where all parents understood and agreed to the integration
process as they are currently removing their learners from such schools to

attend “whites-only” or “Afrikaans-only” schools.

Governance

The following questions were asked to investigate what learners

experienced when integration was first introduced.
“R” Have you experienced racial conflicts in the past, if yes, how did
you handle such conflicts and in your opinion what should be done

to assist your school in handling such conflicts?

Teachers responded as follows to the questions as part of their

experience on racial conflicts at their respective schools:
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uTH

“TH

HTH

“T”

Learners will have something against one another despite colour.
Learners react the same. Sometimes we have problems with
juniors and seniors because the juniors are seen as being naughty

and the same grade have no problems.

None, | never experienced that.

No, no, not racially motivated, they have differences in opinion

among peer groups.

We are a lucky school; we never had a racial problem. Children
never had problem. Originally the white parents didn’t like their
children sitting next to the black children in class but that was in the
first year, but now that has faded away. The children didn’t have

any problem.

From the above 4 responses, one can conclude that teachers believe that

conflicts are not racially motivated in their schools. They indicated that

learners will have differences in opinion and fights can occur within the

same racial group of learners.

It is the researcher’s view that even if teachers indicated that they are not

experiencing conflicts among learners, these conflicts can be avoided if

parents teach their children tolerance from home. It is always important to

understand that teaching starts from home and teachers remain

secondary parents to learners.
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Decline in the number of white learners

The following questions were asked pertaining to the decline of white

learners in multiracial schools:

“RH

In your observation do you see a decline or increase during
registration each year of a particular race group? If yes, what could
be the reasons for such?

Some responses were as follows from the teacher’s perspective on the

guestion.

uTn

“TH

uTH

With the opening up of the new study directions at certain schools
that supply of children dwindled. If you look at the demographic
trend of the population distribution in the Limpopo Province, Whites
are between 2,2 - 2,5 % and that is reflected in our school.

We told teachers that the number of Afrikaans learners is declining
and what are we going to do, and the Department asked us to
admit English learners. That was one of the big reasons why we
admitted them. So we told the teachers that the Department told us
that we either teach English learners or we close the school or we
take you to other schools. You see some white learners go to

Afrikaans schools and parents influence them.
It is because of the white parents, they don’'t want us. Even the

black parents after learning that black teachers are coming, they

take their children from school. They even tell their children that
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they should not be in the classroom of a black teacher. It is difficult

for them (whites) to accept.

The data above obtained from the teachers in 3 different schools, show
that the decline of white learners was motivated by different reasons.
From the researcher’s view, white learners leave integrated schools to

attend Afrikaans-only private schools to avoid studying with black learners.

The 3™ respondent above indicates that whites learners lack tolerance
towards the integration process. In some instances parents contribute to
the decline in the number of white learners as they move their children
from such schools to attend Afrikaans medium public schools with the
understanding that black Afrikaans speaking learners will remain small.

In the 3 schools visited by the researcher, the principal reported that the
number of black learners was increasing each year whereas that of whites
was decreasing. The percentages below reflect the current and

anticipated enrolment for 2006 in the 3 schools.

2005 Enrolment 2006 Enrolment

Black | White Black | White
School A 80% 20% 100% | 90% 10% 100%
School B 60% 40% 100% 70% 30% 100%
School C 65% 35% 100% 75% 25% 100%

Table C: Enrolment of learners in percentages
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Extramural activities

Extramural activities are part of the school activities and learners learn
while playing. The following question was asked regarding the impact of
sport in their integration process:

“R” In your own observation, do you regard sport as an activity that

promotes integration?

Some teachers responded as follows with regard to the extramural

activities at their schools:

“T"  Absolutely, the fantastic part of our school is that the children are
not picked on their skin colour but because of their ability to play

sport.

“T"  Yes they mix well.

The response from the above teachers suggested that colour does not
influence the choice of players for a particular sport. Teachers are
interested in winning the game and not necessarily to discriminate against

learners on the basis of skin colour.

Extramural activities play a major role in promoting integration as learners’
play together and communicate to one another while playing. Teachers
should therefore assist learners by providing skills that unite the team to
win at the end. Schools realised that for them to win, teamwork is

promoted and by so doing skill rather than colour becomes important.

69





Towards the end of the interview process, the researcher asked teachers

the following questions:

“‘R”  What would you do to promote integration in your school.

Some teachers who participated in the interview process responded as

follows to show commitment to the process of integration:

“T" | will arrange workshops that encourage learners to learn about

different cultures.

“7 | will prepare them for future and tell them that the world after

Grade 12 is mostly English.

“T” Integration is the way of life in this country.

From the above responses, the researcher observed that teachers in all
schools where interviews were conducted are positive about integration
and they view racial integration in schools as a transformation tool for the

future.

Throughout the process of interview, the researcher also found that
integration in schools did not focus on learners only. This process is
supposed to include teachers as well. It emerged that white and black
teachers are still not integrated. Some black teachers indicated problems
experienced at such schools, as they are few in a white dominated staff.

This is what one of them said:
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“T” Black teachers have a problem in teaching methodology, teaching
classroom management, they find it difficult, | think it is because of
training. We definitely teach differently and we see things
differently. You will find black teachers sitting in one section of the

staff room, but our interest are not the same.

The response from this teacher indicates that there is a problem with
teacher training institutions; they think much was not done regarding the
teaching methodology for black teachers. White teachers see and believe
black teachers are not competent enough to teach in racially integrated

schools.

As it emerged during the interview process in one school, the researcher
realised that integration among the teaching staff is not visible. In order to
verify this, one black teacher who joined the racially integrated school in

the past three years was asked this question:

“R”  How did you feel when you joined the white staff members?

“T" 1 was frustrated, feeling lonely all the time. We were only two black
teachers. They were just pretending, even now they really show us

that they don’t want us.

Most black teachers feel insecure and frustrated in a school whose staff is
white dominated because they have observed that they have differences
in opinion and that the sense of working together is still lacking. It is also
important to understand that for proper integration to take place among
learners, teachers should first show a sign of acceptance and tolerance

among themselves.
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4.3.3 Learners’ questions and responses
The next category of participants were learners from different schools. The
researcher focused on the learners’ relationships, conflict related matters,
extramural activities and how they can intensify integration in their
respective schools.
The researcher asked the following questions as categorised below:

Relationship

For integration to be intensified, a relationship among learners should be
established first. The following questions were asked:

“R”  What are you learning from other learners who are not from your

own racial background?

Tell me about your relationship with other learners.

Some learners responded as follows to the questions on their relationship

with other learners:
“L” Different cultures
“L | wanted to know them better.

If you see a white and a black learner together it is just beautiful, it

is just a rainbow nation.
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“L” We learn a lot from each other. Like we are loud they get annoyed.
It is good; Ja (yes) but | also had a white boy friend

Most learners indicated that they were happy to be in an integrated school
because they learn different things among themselves. According to them,
it is a good exposure as they get to know and understand one another
better. From both black and white learners who participated in the
interview, none of them mentioned that they were not happy to be in a
racially integrated school. It looks like those who are not happy leave the

school to attend Afrikaans medium public or private schools.

Conflicts

Conflicts were a cause for concern for the researcher and therefore the
guestion below was asked to investigate what learners have experienced

in their respective schools regarding conflicts:

“R”  Have you experienced racial conflicts in the past and how did you

feel?

They shared their views as follows:

“L” Personally | felt unsettled. There is a group that did not like the

principal.
“L”  Usually the boys, both black and white, hate each other. They get

minus points and demerits as a punishment that will lead to

suspension if it is a fight.
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“L” It is a small group and it is not that bad and they want to be

different or something. The principal treat us equally.

“L” There are different people; it is actually about the family where
they come from. Some of them are really “boertjes”. Some of them
still have this thing that he is a black person, but some are fine.

All learners interviewed indicated that in most cases few learners cause

conflicts in their respective schools. While in the eyes of the public it

appears that such conflicts are racially motivated, this is not always the
case. Some mentioned that peer group pressure also influence conflicts.

Extramural activities

The researcher also asked questions about extramural activities. The

researcher wanted to know whether integration in sporting activities is a

tool that unites learners or not.

“R”  How visible is integration during extramural activities.

Responses from learners were as follows:

“L” We support one another in sport.

“L”  Ja(Yes), we practice together we don’t see colour.

“L” | was the only black playing cricket in the past and they were a

nice group to play with.
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“L” In hockey we play together.

From the above responses, it would seem that learners think and see
sports as a uniting factor among different racial groups. They indicated
that sport plays a major role in uniting learners as they are expected to

play as a team that will produce positive results at the end.

Integration intensification

Towards the end of the interview process, the researcher asked learners
to come up with their own proposals on how best integration can be
intensified in their respective schools. The question asked was:

“R”  What would you do to promote integration and minimize conflicts?

Some learners responded as follows to show commitment to the process
of integration in all three schools visited by the researcher while collecting

data:

“L” | will do something like sport to combine different group.

“L” If 1 find out that they are a problem and influence other learners, |
will expel them.

“L” | may try to teach them that even thou we might look different
outside we are the same inside because God did not create people
according to colour and in heaven we are going to be one

“L” | will try to talk to everyone those who are fighting
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4.4

“L” | think I will arrange more activities so that we can be together.

Most learners in all the 3 schools showed interest in promoting unity in
their respective schools. Both black and white learners emphasised the
fact that more activities should be done by their schools to bring together
different racial groups. They felt that schools should do more to bring them

together.

With regard to those who are resistant to change, they felt that they should
be taught through workshops to adapt to the new democracy that prevails
in this country. Learners have also indicated that not all learners resist
change but that several have shown a great interest in unity among

children of all colours.

Conclusion

Racial integration is a process and not an event. Responses from
teachers and learners reveal that integration has to be supported by
parents at home, without their blessing and support; transformation in the

education sector is far from being realised.

Another problem that is gradually weakening integration relates to the
decline in the number of white learners in multiracial public schools. All the
3 schools have experienced such a decline, which in essence is brought
about by parents who move their children to Afrikaans-only or privately
owned whites-only schools. In such schools, the medium of instruction is

in most cases, Afrikaans and few black learners attend such schools.
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In the next and final chapter, the researchers will present the summary,
recommendations and conclusion that will emanate from the information

gathered on the subject.

7





5.1

5.2

CHAPTER 5

PRESENTATION OF SUMMARY, FINDINGS,
CONCLUSION AND RECOMMENDATIONS

Introduction

This chapter concludes the study by presenting the summary, findings
conclusion and recommendations. The study aims to explore to what
extent racial integration has been realised among learners in selected

multiracial public school.

Summary

The study was conducted in selected multiracial schools in Polokwane
City (Limpopo Province) and included teachers and learners in the target
population. The instruments used to explore the topic were the methods of

observation and open-ended interviews.

Findings

Educational statutes play a major role in the transformation of the
education sector. Generally, schools use these educational statutes to
guide the operation of their schools. Some multiracial schools still use
powers and functions of the SGBs as outlined in the SASA, to discriminate

against particular race groups.
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Some multiracial schools admit learners on a first come first serve basis.
However, some still reserve space for Afrikaans classes in order to keep

Afrikaans learners in great numbers.

Integration is motivated by different circumstances in multiracial schools.
To some, it is because of the democratic educational statutes that prohibit
unfair discrimination; others are motivated by the decline in the number of
white Afrikaans learners who leave such schools to attend Afrikaans
medium public or private schools

Parallel medium schools separate learners according to language of
teaching in classrooms, which in turn prevents integration among learners

from different racial groups.

The decline in the number of white learners eventually leads to the

increase in the number of black learners.

Teachers previously attended different teacher training institutions that
were separated in terms of the past apartheid laws. This therefore implied

that they received different course content in teaching methodology.

Most teachers did not receive in-service training before the
commencement of the integration process. They sometimes find it difficult

to manage learners in multiracial schools.

It emerged during the interview process that lack of trust among some
parents once they realise that black teachers are joining multiracial
schools. They therefore influence their learners to undermine such

teachers.
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L)

L)

Black and white teachers are still not fully integrated. It is sometimes
difficult for them to relate well in the working environment. Black teachers
are regarded as not being competent enough to teach in multiracial
schools.

Learning Areas such as Arts and Culture promote the understanding of

different cultures among learners.

Extramural activities unite learners from different racial backgrounds as

they play as a team.

In the three schools investigated, the majority of staff members are white

while the majority of learners are black.

Schools fail to arrange racial and cultural workshops until there are
conflicts.

In the schools sampled, the SGB component does not reflect the

population of learners.

It emerged during the interviews that some learners are influenced by their
parents not to accept other racial groups and that generally leads to racial

conflicts in such schools.

Recommendations

For proper integration to take place in schools, the researcher outlines

these recommendations for consideration by schools. These
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5.4.1

5.4.2

recommendations emanate from the literature and research findings in the

selected schools on the topic.

Legislative process in the education sector

The Department of Education should arrange workshops on a continuous
basis regarding educational statutes on integration in school. Such
workshops should include teachers and SGBs. Parents through the SGBs
should play a major role in ensuring that proper integration is taking place
in their schools. The more they are workshopped about change, the

better, because this will assist them to change their mindset.

The researcher is aware that all educators in this country received the
ELRC policy handbook with all the educational statutes. At the same time
it is therefore important for the Department of Education to develop a
reader friendly manual, which is derived from SASA to be distributed
among members of the SGBs who will in turn teach parents in meetings

about changes in the education sector.

Racial differences in schools

Common cultural traditions, beliefs and symbols serve to create a strong
sense of ethnic identity that separate one group from other social groups
(Maharaj, 1995:1). On the other hand, Aspeling (1993:1) in his study
indicates that there should be sensitivity to the cultures of all different
learners, as these students will have to learn to accept one another and to
have respect for the culture of other students. The benefits of integrated
schools are cross cultural understanding, racial tolerance and improved

social relationships. Factors that are experienced as difficulties in school

81





5.4.3.

5.4.4

integration are barriers in communication, racial conflicts, lowering of
educational standards, overcrowding in classes and racial cleavage
(Ranchod, 1997:2). If learners can be taught to understand racial and
cultural differences in formal classroom teaching, they will be able to

respect one another and conflicts will be minimised.

The role of the family in the life of a learner at school

The family serves as the primary source of teaching, moulding and
educating every child. The school therefore becomes secondary in the life
of the learner. Mathunyane’s (1996:1) study indicates that, warm and
nurturing relationships within the family help the child to achieve
independence and promote social adjustment outside the home. This
study indicates that self-acceptance of other people is dependent on self-
concept, and that acceptance in peer groups is enhanced by
characteristics such as friendliness, cooperation, emotional stability and
intellectual ability. Families should play a major role in developing children

towards adulthood.

In-service training programmes

Teachers provide guidance in all school activities and it is important for
them to undergo in-service training to enable them to guide learners in
multiracial schools. This training should be provided before the
commencement of the integration process and continue throughout the
process. Training should also be provided on cultural differences to black
teachers joining multiracial schools, to enable them to understand change
in their teaching career. The same training should be extended to white

teachers who have never taught learners from other racial groups. These
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5.4.6

training programmes will assist them to learn, understand and accept

other racial groups joining the school.

Language as a tool of communication

Every language should be given equal status in line with the Constitution.
Language should not be used as a tool to divide learners but rather be

used to unite different racial groups.

The apartheid education system that existed in the past in this country
ensured that Afrikaans was superior to other languages. Today, English is
generally used as a common language in most schools and that prepares

learners to communicate better with one another.

Schools that are parallel or dual should encourage learners to use English
in all school activities without compromising the equal status of the usage
of mother tongue among themselves. At the same time, African languages
should be introduced in all multiracial classroom teaching. This should be
coupled with English, as it is generally regarded as a uniting language in

this country as well as in other countries.

Introduction of home languages in multiracial schools

Different home languages should be introduced in all schools. Learners
should not be forced to learn English and Afrikaans as the only
compulsory languages in such schools. English classes should also be
introduced in all former model C schools to accommodate non-Afrikaans
speaking learners. Such classes should be introduced in grade 1, if it is a

primary school or grade 8 if it is a secondary school. It is the researcher’s
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5.4.8

belief that this arrangement will assist in intensifying racial integration in all
schools and therefore no school will be regarded as white-only because all

racial groups will have access to such schools.

Subjects that promote culture in schools

Arts and Culture should be made compulsory in all grades. By so doing,
learners will learn different cultures that will instil a sense of

understanding and acceptance from an early age.

Teachers should also be workshopped on the subject to enable them to

teach and guide learners better.

Tertiary teacher training institutions should also be requested to offer Arts
and Culture. This will ensure that teachers are well prepared to teach all

learners.

Admission

The following should be considered during admission:

e Schools should admit learners in terms of criteria that are not
discriminating in any way.

e Parents should be encouraged to register their children in schools that
are within the feeder zone.

e Classes should be arranged in such a way that learners feel integrated
and not separated according to colour.

e Language should not be used as a tool to keep other racial groups

away from schools during registration.
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In this regard, the Department of Education should monitor the process of

registration to ensure that schools do not unfairly discriminate in any way.

The first come first serve principle should be informed by the following:

e Learners residing within a reasonable walking distance from their
residential area. Proof, such as water and lights should be
submitted when an application is made.

e Parents who have relocated due to work related matters should
submit proof for such relocation as well as a letter from their

employer.

5.4.9 Decline in the number of white learners in multiracial schools

The researcher learned during the interviews that some white learners
leave multiracial public schools to attend Afrikaans medium public or
private schools. This decline reflects lack of tolerance among different
racial groups. More talks are necessary to assist with mindset shifting in
order to ensure proper integration of the society in general and learners in

particular.

5.4.10 Extramural activities
Sport is regarded as a teamwork activity and it is therefore important for
multiracial schools to arrange tournaments with schools that were in the

past regarded as traditionally black or white. This will enable different

racial groups to mix and learn from each other while playing.
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5.4.11 Integration programmes

Each integrated school, should be encouraged to develop an integrated
programme. Such a programme should include among others, the

following:

e Non selective admission criteria
e Medium of instruction
e Classroom activities

e Extramural activities

Parents, teachers and learners should contribute to the development of
such a programme and it should be made available to everyone in the
school. Through this programme, conflicts will be minimised. It shall also
serve as a tool that guides the operation of a multiracial school. In case
schools have difficulty in dealing with certain problems, they will constantly

be able to refer to such programmes for guidance.

5.4.12 Teaching staff and the SGB component

The staff complement of the school should be representative of all race
groups. The SGBs should ensure that no discriminatory method is used in

the selection of teachers.

On the other hand, SGBs should also be representative of the learner
population of a particular school. This will encourage parents from all
racial groups to take part in the activities of the school. Schools should
also be encouraged to co-opt other racial groups as members of the SGB

in order to participate in the governance of the schools. The Department of
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Education should always ensure full representation of all racial groups in

the SGB component.

5.4.13 Anti discriminatory policies

According to the SAHRC report, schools should be encouraged to develop

anti-discriminatory policies. These policies should include the following as

guidelines:

Staff development: new practices, perspectives, skills and
expectations.

Curriculum development: new subject matter, topics, materials as well
as new classroom methods and approaches, including the design of
lessons to address racism and issues of languages.

Organisational and management issues: examining representivity at all
levels in the school and practices, customs and procedures.

The relationship between the school and the community developing
support.

Mentoring, counseling, and advisory services.

Holding regular workshops to address racism.

Proactively increasing the involvement of black parents in school's
governing bodies and the school's activities by creating a more
conducive environment and examining inhibiting factors.

Addressing the issue of languages by, for example, encouraging the
development of conversational and communication skills in the
language spoken by most people in the Province in which the school is
situated.

Developing sport codes, which cater for all groups.

(SAHRC, 1999:63)
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5.5 Conclusion

This subject on racial integration in schools highlighted some aspects that
emanated from the researcher’'s observations as well as the information
obtained from the population that participated in the interview process.
Some aspects that prohibit proper racial integration are external and may
take time to find a solution to them. A case in point relates to the influence
of parents over their children. This affects the process in general, as some
parents are not willing to accept the democratic changes of this country.
The decline in the number of white learners in multiracial schools is an
indication of non-acceptance on the part of parents at home as they have

control over their children.

Racial integration can be a reality. However, if not properly handled it has
the potential to undermine the gains of this country’s democratic
revolution. Conflict can be minimised for the better of our learners. There
seems to be less guidance and less visible improvement in some

multiracial schools after 10 years of democracy.

Teachers need to be skilled in managing children from diverse
backgrounds. A racially integrated staff complement of the school should
be provided with in-service training on cultural differences. Teachers
should also be guided to understand and accept one another, as they are
the primary source of the integration process. If they are not showing any
sign of integration among themselves, it will be difficult for them to guide
the process among learners. Former model C schools should be
encouraged to develop their own policies involving teachers,

management, governing bodies and learners.
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The researcher hopes that the results of this study will help to intensify the
integration process that will in the end transform the education sector and
fulfill the democratic principles of this country. Given the apartheid system
of government that existed in the past, transformation should be regarded
as a process that redresses the imbalances of the past and cannot be

realised within a short period of time.
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APPENDIX 1

INTERVIEW QUESTIONS AND RESPONSES

SCHOOL A

“‘R” When did you commence with your teaching career at this school?

“T" | actually started in 1969 and then | left and came back in 1983.

“R” Why did you choose to teach at this particular school?

“T” Job related matters.

“‘R” When did you commence with the integration process at your school?

“T" In 1994, but we started with 5 blacks from the embassy in1984.

“‘R” What motivated your school to admit learners from other racial backgrounds?

“T" Because it was the law, we changed. And people applied and the law changed and we
changed.

“‘R” How did you feel when the school started admitting other racial groups to your school?
Was it an interesting experience?

“T" We were fine it was an interesting experience. Yes the culture difference because you
teach children from different background. Fortunately from this school, we were always
teaching children from all economic background.

“‘R” Where learners affected by the process?

“T” We are a very lucky school we never had a racial problem. Children never had problem,
because of our previous headmaster, the way he started the change with the first children
everybody took it positively, their strive at this school. Originally the white parents didn’t
like their children sitting next to the black children in class but that was in the first year,
but now that has faded away. The children didn’t have any problem.

“R” How did you prepare yourself when you and your staff member started with integration

“T" No, we were not prepared for integration.

“R” Did you request the Department to assist you in preparing for integration?

“T" No, because we had enough teachers to teach during the integration.

“‘R” Do you have teachers from different background?

“T" We have five black teachers and one Indian that we allowed them after integration.

‘R” How do you compose your SGB.

T Mostly 80% blacks.

“R” Do you have a policy regarding integration.

“T" No; We don't have.

“‘R” Would you prefer one?

“T" No, colour is not an issue in this school but poverty is an issue. | will hate to have a

colour policy.
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What about your teaching staff? Did you experience any problems especially the black
teachers?

The problems are not with the children but it is with the teaching methodology. Black
teachers have a problem in teaching methodology, teaching classroom management,
they find it difficult, | think it is because of the training. We definitely teach differently and
we see things differently. You will find black teachers sitting in one section of the
staffroom, but our interest are not the same.

What should have been done before they could come and teach in an integrated school.
They need a better training.

Has there been racial conflict at your school? How did you react to such?
Conflict among teachers is a conflict of different opinion.

Are learners willing to learn other sporting code
Yes.

How do learners relate to one another?
They share a lot together.

When and how were you admitted at this school?
| was admitted in 2000 in grade 1

Why did you choose to enroll at this school
My mum actually send me to this school.

Do you like the school?
Yes, because of different races and extramural activities and different friends.

What lesson are you learning from other learners who are not from your racial
background
| am learning things like how some other children’s culture are.

Do you sometimes play together?
Yes.

How do you relate to one another?
We always mix. It is not that difficult.

Are other learners willing to understand your language?
Only a few learners.

What experience did you learn from other racial background?
It was because of the past government that made us separated.

How do you relate to your teachers?
Some are patience. We are been treated the same.

Where you at some stage expose to racial remarks or conflict?
No racial remarks.

Are you willing to learn other sporting codes such as rugby?
No, | am afraid of getting hurt.





“R” Is there any others sport that you would like to play?

“L Hokey, I like it very much

“‘R” When and how were you admitted at this school?
‘L The day the school started admitting other learners.
‘R” Do you enjoy studying in an integrated school?
‘L Yes, we learn different languages.

“R” What lessons have you learned from them?

“L The way they share about things.

“‘R” How do you relate to one another?

“Lr I mixed with them.

“‘R” Do you have English white teachers only?

‘L We do have black teachers.

“R” Do you enjoy being taught by black teachers?

“L” Yes.

“‘R” What do you learn from them?

“L They do the same work even the Indian teachers.

“‘R” How is your sitting arrangement in the class?

‘L We are mixed.

“R” Have you experienced any racial conflicts?

“Lr Only few of them, but not really.

“‘R” How will you handle learners from different racial background if you were the principal of
the school?

“L | will put them together in one class.

“‘R” Do you sometimes play together?

“L Yes, especially hokey.

“‘R” When and how were you admitted at this school?

‘L | was admitted in grade 1 in 2000.

“‘R” What attracted you to this school?

‘L It is a nice and best school.

‘R” Do you enjoy studying in an integrated school?

“L” Yes

“‘R” What are you learning from other learners?

“Lr They are my friends and | learn different cultures

“‘R” What lesson are you learning from other learners who are not from your racial
background?

“Lr Not that much.
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Do you have white friend?
Most of my friends are black people. | don't have problems with white learners.

Did you experience any racial conflicts?
Not really.

How is your relationship with teachers.
Most of them treat us properly.

How is your relationship with other learners during breaks?
My relationships with fellow learners are good.

What will you do if you were a principal of a mixed school?
| will actually bring different races together.

Is it a good idea to mixed learners?
It depends because its half — half situations. We must know one another.

When and how were you admitted at this school?
| started in 2000.

Why did you choose to enroll at this school?
It is a wonderful school and one of the best school in Polokwane.

Do you enjoy studying in an integrated school?
Yes, a lot.

What lesson are you learning from other learners who are not from your racial
background?
We learn other cultures.

How do you communicate with your teachers?
We communicate in English.

Did you experience any racial conflicts?
| haven't.

What will you do if you were a principal of an integrated school?
| will tell them we are all one and we must stay together.

Do you mix in sporting activities?
Ja, we are mixed, all races.

When and how were you admitted at this school?
My father came up here and we move up with him.

Why did you choose to enroll at this school?
It is one of the most balanced school in Polokwane.

Do you like speaking other languages such as Sepedi?
Not really but | can hear a little bid.

How is your sitting arrangement in the class?
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We are mixed.

What will you do if you were a principal of an integrated school?
| will make sure that they attend the same class.

Are you willing to learn other sporting codes like soccer?
Yes, why not.

When and how were you admitted at this school
In 2001.

What attracted you to this school?
Itis a good school.

Do you enjoy studying in an integrated school?
Yes, itis ok.

What lesson are you learning from other learners who are not from your racial
background?
Quite a lot of things, such as black languages.

Did you experience any racial conflicts?
Not really.

What will you do if you were a principal of an integrated school?
I will try to get them to know each other and | will mix the classes.

Do you think that you will help them to relate well with one another?
Not really but I will help in some kind of way.

Is there any other sport that you would like to play?
| play cricket right now.

When did you commence with your teaching career at this school?
In June 2002.

Why did you choose to teach at this particular school?
It was just through redeployment.

How did you feel for the first time when you arrived in this school?
| was frustrating and feeling lonely all the time time. We were only two black teachers.
They were pretending, even now they really show us that they don’t want us.

Were they not that receptive?
They were not, they were just pretending.

Why do you experience a decline in the number of white learners

It is because of the white parents, they don't like us. Even the black parents after learning
that black teachers are coming, they take their children from the school. They even tell
their children that they should not be in the classroom of a black teacher.

Did you get resistance from the white children?
Fortunately | didn’t get resistance from white children.

How did learners react to the process?
White learners are very respective but not all of them.





“R” Do parents attend parents meeting?

“T" Yes.

‘R” Did you experience any racial conflicts?

“T" It is not that bad.

“‘R” What will you do if you were a principal of an integrated school?

“T" | will just treat them equally. Children are the same.

SCHOOL B

“‘R” When did you commence with your teaching career at this school?

“T" 25 years back

“‘R” Why did you choose to teach at this particular school

“T” | was a learner at this school before and | like this school.

“R” When did you commence with the integration process in this school?

“T" In 1990 as a commercial High school and then we change to an academic school and
later changed as a parallel school from 2001.

“‘R” How did you feel when you started meeting other racial group?

“T" We were positive with integration and yes we told learners and parents and they agreed.

“‘R” How did you feel when the school started admitting other racial groups to your school?
Was it an interesting experience?

“T" It was difficult in the beginning because we used the Afrikaans teachers to also teach
English classes. At the beginning Afrikaans teachers had a problem of teaching in
English but now they are fine, they are also teaching Grade 12 English classes.

“‘R” What was the reactions of learners? How did you prepare them and why are you
experiencing a decline in the number of white learners?

“T" They were fine. Some learners move to Afrikaans schools only. Other learners are
motivated by parents to move to such schools and the parents make the final decision.

“‘R” What motivated your school to admit black learners and any reason for the decline in the
number of white learners?

“T" We told teachers that the number of Afrikaans learners is declining and what are we
going to do, and the Department asked us to admit English learners. That was one of the
big reasons why we admitted them. So we told teachers that the Department told us that
we either teach English learners or we close the school or we take you to other schools.
You see, some white learners go to Afrikaans schools and parents influence them.

“‘R” Do you have a policy on integration?

“T" Yes, we have something from our head master.

“‘R” What about racial conflict?

“T" Learners will always have something amongst one another despite colour. Whether
blacks or white, there is no difference.

“‘R” Any experienced in terms of teachers and learners having to treat each other differently?

“T" None, | never experienced that.

“R” What must be done to promote integration in schools?
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We must prepare our learners for and after matric and for future life. | will prepare them
for future and tell them that the world after matric is mostly English.

When did you commence with your teaching career at this school
In 2003

Your experience at this school, is it interesting ?
We experienced a lot but there is nothing different from other schools.

Any reactions, especially the white ones?
| don’t have problems with them, they like me and | like them.

Where you prepared to teach in a racial school?
No, | was not prepared before because it was mentioned in the radio that they need a
teacher.

Any racial conflicts that you experienced among learners?
No, no, not racially motivated, they have differences in opinion among peer groups.

What is the medium of instruction at this school?
English and Afrikaans.

Extramural activities, your observations?
Truly speaking, | never attended one because most of the time they are done after hours.

What can you change if you are given an integrated school?
Having a meetings with the parents because usually parents don't interact with the
schools.

When and how were you admitted at this school?
2003 in grade 8.

Why did you choose to enroll at this school?
It is a smaller school.

In which class are you attending?
Afrikaans class.

Do you mix with other learners?
Some of us mix and play together.

Are you learning from them?
Yes a lot especial the different cultures.

Have you experienced any racial remarks?

Not really, it was a long time ago. Usually the boys, both black and white, hate each
other. They get minus points and demerits as a punishment that will lead to suspension if
it is a fight.

What will you do if you were a principal of an integrated school?
| will combine different races and engaged them in different activities.

What about those who are fighting?
| will try to talk to everyone those who are fighting.

When and how were you admitted at this school?





‘L 2003 in grade 8.

“‘R” Why did you choose to enroll at this school?

‘L | like the school because it is a small school.

“‘R” Are you in an English or Afrikaans class?

‘L Afrikaans class.

“‘R” Which language do you communicate with other learners?

‘L | speak English.

“R” Have you experienced any racial remarks?

‘L Not really?

“‘R” During extramural activities, do you enjoy being mixed with other learnesr?

“L Ya, | don't mind, It doesn’t matter.

“‘R” If you were a principal of a school and learners from different racial background fight what
are you going to do?.

“Lr I will talk to them.

“‘R” What if they don't stop fighting?

“L If | find out that they are problem and influence other learners, | will expel them.

“‘R” When and how were you admitted at this school?

“L” In 2003 in grade 10.

“‘R” Why did you choose to enroll at this school?

‘L My mum could not afford other schools.

“‘R” What are you learning?

“L We learn to live together.

“R” Any racial conflicts/remarks?

“L it is a small group and it is not that bad and they want to be different or something. The

principal treat us the equally.

“‘R” What about sporting activities?

“L” | don’t have time for such activities.

“‘R” What will you do if you were a principal of an integrated school?

“L” | may try to teach them that even thou we might look different outside we are the same

inside because God did not create people according to colour and in heaven we are
going to be one.

“R” When and how were you admitted at this school?

“Lr IN 2002 in grade 8

“‘R” What attracted you to this school?

‘L | did not really have much choice.

“‘R” Do you enjoy studying in an integrated school?

‘L Yes | do but recently there has not been that much.

“‘R” Extramural activities, do you mix?

“L” Yes and | play cricket. We support one another in sport.
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Any racial conflicts in the past and how did you feel?

Personally | felt unsettled. There is a group that did not like the principal. | don’t like them
because........... (not clear). There are different people; it is actually about the family
where they come from. Some of them are really “boertjies”. Some of them have this thing
that he is a black person, but some are fine.

Do you think that sport can be regarded as a uniting factor?
Yes | think so because you play together and make friends.

What will you do if you were a principal of an integrated school?
| will try to talk to all people and | will do something like sport to combine different groups.

When and how were you admitted at this school?
In 2002 in grade 8

What attracted you to this school?
| wanted something different. All my friends went to PHS.

Do you enjoy studying in an integrated school?
Yes, | do not regret.

What are you learning from a racial school?
Just to be myself.

What about sporting activities?
We go along together. | am not even worried about.

When and how were you admitted at this school?
In 2002.

What attracted you to this school?
| am interested in mixing. | wanted to know them better. If you see a white and black
learner together, it just beautiful, it is just a rainbow nation.

What is the reactions of other learners?
It's great and wonderful, we learn a lot from each other. Like we are loud and they get
annoyed.

What about relationships?
It is good. Ja (yes) but | also have a white boyfriend. We are getting along just fine.

Any racial remarks/ conflicts?
Nothing at the moment. The workshop was organized by the principal to bring black and
white learners together to establish a sense of unity among learners

Do you see sport as a uniting factor?
Sport is one of the main reasons we have friends. We get to know each other better.

If you were the principal of an integrated school how will you promote integration
I think | will arrange more activities so that we can be together.

When did you commence with your teaching career at this school?
1994, in the beginning people were not used to have people of different colour but soon,
the integration was without any problems.





“‘R” Were you part of this school when they starting admitting black learners?
“T" Yes

“‘R” Tell me about your experience at this school?

“T” Nothing really because | used to teach at parallel medium school before 1994. but it
really a nice experience you see | like children and children can ........... (not clear)

“‘R” Where learners affected by the process?

“T” It didn’t have much effect on them.

SCHOOL C

“R” When did you commence with your teaching career at this school?

“T" January 1977

“‘R” What was the medium of instruction at your school?

“T" English.

“‘R” What motivated you to teach at this particular school?

“T" | applied and | was appointed here in a promotion post.

“‘R” When did you commence with the integration?

“T” 1994

“R” How did you feel when you started meeting the learners themselves?

“T" It was a nice experience and | think ........ (not clear)

“R” How did you prepare your learners?

“T" Learners themselves were brilliant. For some learners, they were in a total new

experience, than they never experience. In general it was a new life experience for our
children of different colour.

“‘R” What did you do to prepare your staff.
“T" We embarked on a whole training process to prepare the staff on the transformation
process. All you need is an open mind.

“R” Why the decline in white learners?

“T" In the old days we used to get children from Johannesburg, Pretoria and Zimbabwe. With
the opening of the new study directions at certain schools that supply of children
dwindled. If you look at the demographic trend of the population distribution in the
Limpopo Province, whites are between 2,2-2,5% and that is reflected in our school.
Parents have their own choice.

“‘R” Did you experienced any racial conflict?

“T" No, we all have different opinion.

“‘R” Do you have a school policy and integration policy?

“T” Yes.

“R” Do you think extra mural activities do promote integration?

“T” Absolutely, the fantastic part of our school is that the children are not picked on their skin

colour but because of their ability to play sport.

“‘R” Your advice to other schools in order to promote integration.

10
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Integration is the way of life in this country. They must tell their learners, no more going

When did you commence with your teaching career at this school?
January 1996.

What motivate you to teach at this particular school?
It has a very good education and it is a good school.

Your experienced in an integrated school school?
| have no problems with racial integration. Children are children. It does not matter what
colour they are.

What is your learner population in terms of race?
65% Blacks and 35% of white and next year it will be higher.

What is motive for this decline?
It is because of the great demand of learners. It has got nothing to do with politics.

Any racial conflict?
It is not an issue for the children and teachers.

How can you advice other school with regard to integration?
It is very difficult for me to give advice because it has never been an issue in my life? If
you are a racist it may be difficult to live in the new South Africa.

When did you commence with your teaching career at this school?
Last year March 2004.

Your experience in an integrated school?
| taught with white teacher before, where | came from. It is not a problem to me

What about learners attitude?
| never had an attitude problems. You must be able to initiate your relationship.

What about the decline in learners?
| can suspect that some white parents believed that black teachers are not good enough.

Do you get support from parents?
Yes we do.

Any racial conflict that you observed?
No | haven't, the only problem can be the language issues.

Do learners mix well with regard to extra mural activities?
Yes, they mixed well.

What will you do if you happen to be the Principal of an integrated school?
| would make sure that teachers teach in both grade and they should do their planning. |
will arrange workshops that encourage learners to learn about different cultures.

When and how were you admitted at this school?
In 2001.

What attracted you to this school?

11





‘L Because of the high standard that they are offering.

‘R” What experience did you learn from other learners?

“L” The kind of love and what they are doing.

“R” Any racial remarks?

“L It's a lot, but we are used to it. They fight against each other and before it used to be

black and white.

“‘R” Sporting activities. What are you learning?

“L Teacher don't give us a chance, that is why | don’t play sport.
“‘R” Do you see sport as a uniting factor?

‘L Ja (yes) we practice together we don'’t see colour.

“‘R” What will you do if you were a principal of an integrated school?
‘L | will deepen the changes.

“‘R” When and how were you admitted at this school?

“L” 2003 in grade 11

“‘R” What attracted you to this school?
“L It is an English school.

“‘R” What experience did you learn from others?
“L” They like to be in their different groups.

“R” Any racial remarks?

‘L No, it just hatred among learners. | don’t thinkitis ........... (not clear)

“‘R” What about the reactions from teachers?

“L” Teachers don't care. They treat us the same.

‘R” What about extra mural activities?

“L Sports do a lot of things to all colours. | was the only black playing cricket in the past and

they were a nice group to play with.

“R” When and how were you admitted at this school?
‘L This year, 2005.

“‘R” Why did you choose to enroll at this school?

‘L To learn from other multiracial groups.

“‘R” What are you learning?

“Lr We learn to do group discussion together.

“R” Any racial remarks?

“Lr Its just a fight from different group.

“‘R” What will you do if you were a principal of an integrated school?
‘L I will mix the learners and e encourage both to play all sporting activities.
“‘R” When and how were you admitted at this school?

“L” 2004

“‘R” Why did you choose to enroll at this school?

12
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Teachers are good, syllabus is good and discipline is up to standard.

Do you enjoy studying in an integrated school?
Yes, its nice, we got different cultures.

How do you relate to your teachers?
No there is no difference between them.

Any racial conflicts that you experienced?
We haven't had any problems. We got along just well.

Your personal relationship with others?
With me they are my friends. | don’t have any problem.

If you were a principal of this type of a school?
| supposed what we can do is the class arrangement and 50 blacks and 50 white |
earners.

What attracted you to this school?
I think it is the standard of education and extra mural activities.

Do you enjoy studying in an integrated school?
Yes.

What experience did you learn from others?
You get to understand some people better.

How do you relate your teachers.
They are treating us usually the same.

Do you see sport as a uniting factor?
Yes, you get to meet other people.

Any racial conflict?
Not really

What will you do if you were a Principal of an integrated school?
I will try to play them together in sporting activities for them to interact to one another.

Why did you choose to enroll at this school?
| had a brother here and it was easier.

Do you enjoy studying in an integrated school?
| made a lot of friends and learn a lot academically.

Any racial conflict?
Some learners do complain that some of the teachers are favouring other.

Did you learn something from other racial groups?
Colour is not an issue among us we are the same.

Do you see sport as a uniting factor?
Yes.

What will you do if you were a Principal of an integrated school?
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‘L | will talk to the children and tell them that the colour of the people does not matter and |
will make sure that the staff is also mixed.
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