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ABSTRACT 


 


The democratically elected government of South African produced probably 


the best constitution in the world. The introduction of the new South African 


national curriculum, curriculum 2005, in 1997 was accompanied by high 


expectations for both educational and social transformation. 


 


Curriculum 2005is probably the most significant curriculum reform in South 


African education of the last century. Deliberately intended to 


simultaneously overturn the legacy of apartheid education. It was an 


innovation both bold and revolutionary in the magnitude of conception. 


(Review committee on c2005, 2000:09) 


 


Eight years later, however, it is recognized that many of these goals were 


undermined by a flawed implementation processes. Implementations in 


schools failed due to a series of factors. This study focused purely on 


inadequate training and development of principals to manage curriculum 


change. 


 


Managing curriculum change within schools involves the entire staffs who 


negotiate in conceptual framework that guide curriculum programs. 


Principals need to understand curriculum development in order to manage 


curriculum change effort during the complex process of transformation in 


our country. Principals must inspire confidence and trust among educators 


for successful curriculum change. If there is no substantive change in the 


content with direct classroom instruction, what is the purpose of changing 


the curriculum? Change in society is occurring. The responsibility to address 







the needs created by change lies at the door of principals who must 


effectively mange curriculum in schools. The result of this study clearly 


indicates that intention to manage curriculum effectively could offer 


significant improvement in the successful implementation of curriculum 


change efforts. 
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            CHAPTER 1 


GENERAL ORIENTATION 


1.1. BACKGROUND 


Currently, a topical issue concerns the rapid changes taking place in 


education. This educational change implies challenges facing school 


principals to expand, as they are implementing new policies. Today school 


managers are expected to manage the new curriculum of outcome based 


education. The emerging factors from these situations indicate that the 


capacity to manage curriculum change is what school principals seem to be 


lacking. School principals lack the necessary skills to manage according to 


new policies of the department of education.                                 


 


 Prior 1994 South Africa had different education departments, hence 


different curricular which were based mainly on race, culture, ethnic group 


and religion. After 1994, a new curriculum was introduced so that all public 


schools use one common curriculum. Before principals have a clear 


understanding on how to manage the new curriculum, the curriculum was 


revised. This curriculum change challenges school principals to expand as 


we move towards the implementation of the revised new curriculum 


(Hargreaves, 1994:78). 


 


The main role of school is to make sure that teaching and learning take place 


in the most effective way through the implementation of the curriculum. In 


my opinion, most school principals no longer do their work as they have 


been employed for. Fullan (1996: 04) contends that   successful change 


management require problem-finding techniques, like review of problem-


solving decision at subsequent meeting to see what happened, and most 
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school principals do not have these techniques. Furthermore, school 


principals will not be eager to perform their work if they do not have a clear, 


coherent sense of meaning about what the new curriculum is for, what it is, 


and how it proceeds. Theron confirms this, (1996: 46) who says principals 


have inadequate knowledge and information concerning the new curriculum. 


The researcher is of the opinion that school principals be granted the 


opportunity to participate in and influence the planning of curriculum 


change because of their experience. Therefore it is imperative that school 


principals redefine what make sense, and manage schools in a way that  


curriculum will deliver excellence and success. 


 


In view of the above, how school principals manage curriculum change has 


become a necessity and a concern to Department of Education officials, 


school Governing Bodies, learners, educators and school principals 


themselves, who allege that whereas the department require delivery of 


service from them, on the other side they do not capacitate them when it 


comes to manage curriculum change (Mashamba, 2003). It is therefore 


important that the situation be investigated. 


The researchers Van der Westhuizen, (1996:173) Fullan (1996:04) and 


Theron (1996:46) seem to be silent on the issue of the attitudes of principals 


on curriculum change. The researcher is of the opinion that the new 


curriculum is concerned about the product or outcome at the expense of the 


feelings, attitudes, and fear of principals. In view of the silence of the above 


researchers, I think the research is important because it will help to reveal 


the feelings and attitudes of principals on how curriculum change is 


managed in schools. 
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1.2. PROBLEM STATEMENT  


Since 1994, education in South Africa is engaged in the process of change. 


In addition, in order to cater for the non-racial education system, a new 


curriculum was designed (Van der Westhuizen, 1996:172). When the new 


curriculum was introduced, only educators received in-depth training from 


the department officials. Principals were not trained to manage the new 


curriculum, and this seems to be a problem because educators seem to be 


more competent than principal who are expected to manage the new 


curriculum. Principals are expected to manage any resistance while this 


curriculum change is implemented (De Villers, 1989:09). 


In the light of the above, the research question is as follows: How do 


principals manage curriculum change in the primary schools of Khujwana 


circuit? 


 


1.3. AIM OF RESEARCH 


The aim of this research is: 


 To describe and explain how principals manage curriculum change in 


primary schools of khujwana circuit. 


 


1.4.  CONCEPTUAL AND THEORETICAL FRAMEWORK  


According to Babbie, (1994:114) conceptualization is to specify precisely 


what the researcher means when he/she uses specific terms in reference to 


that study. Therefore, conceptual framework helps the researcher and the 


reader to make sense of the data collected. In this study the researcher will 


address a number of concepts from the Linkage model of change as outlined 
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by Van der Westhuizen (1996:136).This model is concerned with 


establishing communication networks between sources of innovation (which 


is the department of education in this case) and users (educators as 


implementers) via intermediary facilitator who is the principal who has to 


manage curriculum change. The main objective of the model is to increase 


the kind and amount of information that can help in managing change 


.According to Van der Westhuizen (1996:136), Linkage theory’s main 


objective is to establish a linkage agency between the source of change and 


the users. My interest in this theory is how the linkage agency or 


communicator who is the school principal will communicate or manage this 


change, particularly curriculum change.    


 


 


The main concept that will be addressed is: 


 Change management  


Today school principals are exposed to new controls and regulations. These 


new controls and regulations force the principal to redesign structures, 


procedures and redeploy resources Beckhard and Harris, (1987: 30).This is 


so because principals are expected to influence or modify the way 


curriculum is managed in order to achieve the set goals of the school. 


According to Van der Westhuizen (1996: 141) the success and failures of the 


school, when change is implemented revolves around the principal, as he/she 


is a change agent. Whereas Herman and Herman (1994:02) argue that the 


principal must manage change, not merely be subjected to it.  


 


Change management is defined as the deliberate effort with stated objectives 


on the part of an individual or group to bring about a modification to its 
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current state of a system, and require members to learn how to perform new 


behaviour and organizational rules Pensegrouw,( 1991:123) Manning, 


(1998:77).Therefore it is important to acknowledge that for principals to 


manage effectively, principals must have the necessary tools or skills. In 


support of this Harvey, (1990:10) points out those principals need know that 


change is inherent in people, and people will only change when they are 


given well enough reasons to change.  


Van der Westhuizen (1996:173) also points out that resistance to change is 


human; therefore, principals ought to allow people to work through their 


losses, frustrations and feeling of anxiety before they can accept change. 


 For this study, change management will refer to developing new values and 


attitudes of people in order to modify the current state of work by the 


principal for effective teaching and learning. This research study will try to 


find out how principals manage the curriculum change in order to deliver 


excellence and success in schools.   


 


1.5. RESEARCH DESIGN AND METHODOLOGY 


1.5.1 Locating a research paradigm 


I am aware of the two basic approaches to research, which is Quantitative 


approach and Qualitative approach. This research will use qualitative 


approach because Qualitative approach is based in understanding social or 


human conduct in natural setting Cresswell (1998:02), the researchers enters 


the world of his/her subjects so as to explore the subjects in their socio- 


cultural and political context Le Compte (1993: 40) The researcher will try 


to find out how principals manage curriculum change in their natural setting 


without altering the situation.  Creswell (1998:02) sees qualitative approach 


as an enquiry process of understanding social or human based on building 
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complex, holistic picture formed with word, reporting detailed views of 


informants and conduct in a natural setting. LeCompte (1993:48) says the 


researcher when using qualitative approach enters the world of his/her 


subjects to explore them in their socio-cultural and political context, but the 


researcher must be careful not to disturb the subjects’ social world by 


introducing the researcher’s own subjectivities, values and beliefs. McMillan 


and Schumacher, (1993:04) maintain that quantitative approach presents 


results mainly with numbers while qualitative research presents facts in 


narration and words. 


                                                      


 


1.5.2 Research Design 


For this research, the qualitative approach will be applied, and the nature of 


the study will be phenomenological because the researcher will attempt to 


enter into the world of principals in order to understand how principals drive 


meaning from world around them. The main objective of this study is to try 


to understand how principal interpret, understand and experience the new 


role of managing the curriculum change. What is more important is that 


qualitative approach will enable the researcher to communicate with 


principals more freely on their experiences on how they manage the 


curriculum change in schools. 


 


1.5.3 Sampling 


 I am aware that there are two major sampling, namely probability sampling 


and non-probability sampling. Non-probability sampling we be used. For 


this study, I will use purposive sampling because only currently serving 
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principals will be sampled. Principals will be selected based on the fact that, 


these principals are expected to manage curriculum change. 


McMillan and Schumacher, (1993:153) cite that a sample consists of 


individuals, selected from a larger group of persons called population. 


Sampling can also be defined as a process of selecting the individual who 


will participate in a study (Fraenkel and Warren, 1996:111).Through 


purposeful sampling the research will attempt to understand the experience 


of principals on   curriculum change management. 


 Due to the constraints of expense, time and accessibility, a small group of 


principals will be selected from Khujwana circuit. 


There are twenty primary schools in Khujwana circuit; only four principals 


will be selected in order to investigate how principals manage curriculum 


change. 


1.5.4 Data collection 


Data collection involves three basic steps ,(a) setting boundaries for the 


study, (b) collecting information through observations, interviews, 


documents, and visual materials, and (c) establishing the protocol for 


recording information (Cresswell 1994:149).For this study the following 


methods will be used to collect data in order to best answer how principals 


manage curriculum change in schools : 


                                             


1.1.5.4.1 INTERVIEWS 


There are many types of interviews, but for this study, semi-structured open-


ended interview will be used. Since the aim of this research is to discover 


and describe how principals manage curriculum change (Anderson, 


1990:157).  
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Interviews have been selected as one of data collection tool because it will 


enable me as a research to obtain information that will help me to get a clear 


understanding of how principals manage curriculum change. Interviews are 


regarded as conservation with a purpose, which is flexible, but also 


controlled by the researcher in order to answer the research question. 


As a researcher, I am also aware of the limitations of this tool that may be 


detrimental to my study, such as that not all people are equally articulate and 


perceptive and that my presence as a researcher may be bias to their 


responses Cresswel (1994:150). 


The researcher will also observe how principal manage curriculum change in 


order to gain more information on the research question. The researcher will 


look into departmental polices with regard to how principals are suppose to 


manage curriculum change.   


 


1.5.4.1.1 PROTOCOL USEFULL IN CONDUCTING INTERVIEWS 


According to me, it is imperative to the researcher to plan the following 


issues when conducting interviews: (a) researcher is opening statements, (b) 


the key questions to be asked, (c) probes to follow key questions (d) 


transition message for the interviewer, (e) space for recording the 


interviewer’s comments and the researcher’s reflective notes. The researcher 


will use both transcription and audiotape when conducting interviews so that 


if one tool fails the other one will serve the purpose. 


As a researcher I will consider the following: strategies before conducting 


interviews (a) the setting, where the research will take place? This study will 


be conducted amongst primary school principals of Khujwana circuit in 


Mopani district, (b) who will be interviewed. My research will focus on 


primary school principals, who are currently engaged in managing 
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curriculum change, (c) What will the principals be interviewed about. The 


questions will attempt to answer the research question, (d) and completing 


the interview process (Cresswell: 1994:148). 


 


1.6. DATA ANALYSIS 


 Data analysis helps the researcher to make sense of the information 


accumulated. The researcher can make sense of the gathered information by: 


(a) scanning and cleaning data through reading the data, checking for 


incomplete, inaccurate, inconsistent data, and identifying preliminary trends, 


(b) organizing data by arranging data into manageable forms, here the 


researcher may be required to count, describe, compare and categorize, and 


re- representing data in the form of tables and graphs (Cresswell, 1994:154). 


After data has been collected on how principals manage curriculum change. 


Data will be analyzed by using inductive methods, where data will be 


analyzed then interpreted, categorized. The researcher will systematically 


reduce the gathered data into codes, tables and figures will be used in order 


to compare the responses of principals and synthesize a holistic sense of the 


totality. The summarized data will also be used to identify patterns as to how 


principals manage curriculum change.    


 


1.7. DELIMITATION OF STUDY 


This study will be limited to only four of the twenty primary schools in 


Khujwana circuit. The researcher has chosen this sample because it is within 


the researcher’s working area and experience. This sample also integrates 


the past geographical demarcation of former Lebowa and former Gazankulu. 
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1.8. ETHICS 


According to Cohen and Mannion (1995:51) ethics are regarded as 


guidelines for leveling the ground before commencing with the research. As 


a researcher, it is important that I gain access and acceptance from all 


informants. Permission will be carried out before the study starts. This will 


be done by writing a formal letter to the circuit office and to the individuals 


concerned. The researcher will be honest to all principals that my study is 


for a degree purpose. Principals will be assured of anonymity and 


confidentiality. The researcher herself will conduct all interviews. 


 


1.9. RESEARCH PROGAMME 


Chapter 1:  The general orientation and the background to the study  


Chapter 2:  Curriculum and change management 


Chapter 3:  Empirical investigation 


Chapter 4:   Data analysis and presentation methods. 


Chapter 5:   Conclusion 


 


1.10. CONCLUSION         


The main aspects of this research will be to try to find out are the feelings 


and attitudes of principals on curriculum change management. The results 


will help to find strategies that will help principals to manage curriculum 


change more effectively. 
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                               CHAPTER 2 


 


2. MANAGING CURRICULUM CHANGE 


2.1 Introduction 


In any research project, it is important that a review of previous literature 


related to the current study be carried out.  This will assist in: 


a) Providing a background to the problem, 


b) Planning the present research, and 


c) Providing a conceptual framework. 


The researcher reviews the literature related to his/her study, so that a base 


can be found to support his/her research.  A literature review will also place 


the present project into perspective and provide a direction in a present 


research. 


 


Anderson (1990:97) attests the above statement when he contends that any 


successful research is based on all the knowledge, thinking and research that 


precede it.  It is, for this reason that a review of literature is regarded as the 


essential step in the process of understanding a research study. 


 


The researcher has chosen managing curriculum change as a research study, 


since there are very important issues in a curriculum that ought to be 


changed (Manning, 1990). Moreover, because the society is changing 


rapidly, organizations cannot afford not to resist change (Lindeque, 1992). 
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2.2. MANAGING CHANGE 


 


A detailed understanding of how curriculum change is managed in primary 


schools is essential. Educational institutions, like all other organizations, 


require constant monitoring to identify areas for potential improvement.  


However, most educational changes are often not well implemented, because 


principals seem to lack the necessary skills to facilitate these changes. 


Change is necessary; therefore, principal should question why there should 


be change. Moreover, this does not mean that principals resist change, but 


this will help the principal to communicate change more effectively (Tieba, 


2003:17). 


 


Change may be defined as the adoption of an innovation (Carpolio, 


1998:02), where the ultimate goal is to improve outcomes through an 


alteration of practice by those involved. The political change since 1994, 


forced the department of education to change the curriculum. The emergence 


of a new curriculum to replace that of apartheid education was an 


achievement, but its success was compromised by the availability of human 


and financial resources to construct it. 


 


Change is a process that needs to be managed Theron, (1996:46).  Change 


management practice, which refers to a planned process for implementing 


organizational change Pansegrouw,( 1990:08). 


 


Pansegrouw, (1990) further on emphasizes that change management: 


a) Is conscious, goal directed activity,  







 - 13 - 13


b) Maybe performed by either an individual or a group, internal or 


external to the organization,  


c) Aims at modification of the structure and process which currently 


characterizes the organization, and 


d) As a result, requires people as individuals and groups to change the 


work behaviour and inhabits by learning new skills, developing new 


values and attitude and following different procedures. 


 


Herman and Herman (1994:4-5) contend that the following question had to 


be answered to determine the readiness for change in the organization and 


individuals: 


a) Does the organization have a clear picture of what ought to be and 


could be done in the future? 


b) Does the organization has a clear picture of what is currently in 


existence, and of what its quality is? 


c)  Does it view the future with the clear and positive vision, make 


immediate and continuous plan to achieve this vision, and past and 


present achievement as basis for improvement? 


d) Doe the individuals in the organization enjoy new challenges and new 


ideas of doing things, and are they willing to contribute to positive 


challenge?.  


 


Thinking along those lines Spady (2002:03) emphasizes that it is 


important for principal to establish key conditions of challenge.  When 


one of these conditions is weak or missing, change efforts will always 


collapse or get undermined.   
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Then what are essential conditions of change, and why they are critical to 


effective management of change in schools.  


 


The following conditions are critical: 


 


1. Purpose, for people to agree with you, they need to understand 


the reason, why they have to change.  This lies at the heart of 


the school change and success.  When purpose is clear, heart-


felt, and personally fulfilling, it is the dividing force of 


successful change.  Teacher must have deeper reason why the 


school exists; they ought to share in order to find out value and 


meaning in their work.  Without purpose the school lacks 


reason to change, 


2. Ownership, this is the motivational fuel for successful change.  


Ownership is the result of teacher investment and commitment 


into what their school is doing because they have been given a 


significant role in planning and shape the school.  The 


involvement of teachers in designing, and implementing school 


purposes make it “their” school, and not just “yours”.  


Teachers’ identification with and commitment to educational 


change and success are likely to be inspiring.  Without 


ownership change become “principal’s idea” and “your 


problem”, 


3. Capacity, do all stakeholders have “know how” and “how to” 


of the tools needed to successfully make the change implied in 


your purpose.  Capacity is the ability to implement change 
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without capacity; change becomes a nightmare of errors, costly 


delays and disappointing results. 


4. Support, the principal’s willingness and has the ability to put 


himself/herself squarely behind the declared intention of 


change.  Support is about principal’s true commitment to the 


change process, the willingness to implement policies, decision, 


resources and procedures that make it possible for teachers to 


make and sustain the change implied in your purpose.  Without 


support, principals, expect cynicism, frustration and major 


retreat to the status quo. 


 


House and Watson (1991:7) argue that change is most successfully managed 


and when the organization values and objectives are understood and shared 


by both managers and the managed. 


 


Based on the above point of definition, certain key concepts involved in 


change management can be defined. 


 


2.3 Definition of terms 


Providing a more concise description of the processes and terms involved 


within the definition of management (point 2.2) facilitate and understanding 


for discussing the reason for change and how managers can be came more 


effective in coping with and managing change. 


 


2.3.1 Change 


Change is a deliberate effort to alter the status quo by influencing or 


modifying the functions, structures and purpose of an organization. 
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Change as a process pursued for and by people is always aimed to 


improvement Van der Westhuizen, (1996:136).Whilst there is always a 


need to change, both internal and external. 


 Monson and Monson, (1993:125) suggest that managing change is the 


core activity in realizing organizational goals, whilst implementing is the 


practical or physical process of delivering an innovation. These authors 


further argue that people and relationships are the majority components 


to successful implementation, and support mechanisms are required to 


achieve an improvement in practice and procedures. This description 


indicates that principals need to have support mechanisms in order to 


implement curriculum change more effectively. It is basic that principals 


understand what is going on, and what is happening in curriculum 


change. 


 


In explaining change as a conscious, goal directed activity, Robbins, 


(1989:527) defines change as making things different. The Oxford 


dictionary (1983) provides a more abstract explanation by defining 


change as follows: 


• An alteration, 


• A substitution of one for another, 


• A renewal, 


• Going from one to another, 


• Adopting a new plan or option, 


• Making or becoming different, and  


• Putting on new clothes. 
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Although change as a concept and by definition may seem easy to explain, it 


become quite complex if one takes into account all the factors surrounding 


change. 


Crafford (1992:03) provides the following model as an explanation to 


change as a simple starting point. 


 


 


 


 


 


 


 


 


 


 


 


FIGURE 2.1 The concept of change ( adapted from Crafford, 1992) 


 


Based on the above model, change is a transition state, which implies that 


some movement has taken place (A-----B). Although there may various 


reasons for the movement, a common denominator is that B will always be 


different to A. The implied contrast may be defined in terms of a form of 


conflict, from which universal resistance to change originates. If one takes 


the conflict position as a starting point it becomes clear that two routes 


towards change may be followed, namely (a) change through conflict 


(A >B) or (b) change through the control of conflict, for example, what 


politicians are trying to achieve through organizations in South Africa.   
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Strategy is often referred to as a cultural change approach. 


 


Having defined change, it is paramount to define or examine the person or 


group responsible for change. 


 


2.3.2 Change agent 


The literature provided similar descriptions on the definitions and roles of 


the change agents, and is discussed below: 


 


Robbins, (1989:527) defines change agents as “the person or persons who 


act as catalyst, and assume the responsibility for managing the change 


process”. Crofford, (1992:02) sees the role of change agent as someone who 


deals with individuals or groups that require change in some form or another 


in order to terminate an uncomfortable situation. 


 


Similarly to the above, Manning, (1990:10) sees the main role of change 


agent as being able to foster the necessary desire for change, subsequently, 


the successful change agent must sense carefully the moment when people 


are unhappy enough to go off the past, but not so negative that they cannot 


think about the future. 


 


Tichy (in Callahan, Fleenor and Knudson 1986:44) defines four types of 


change agents: 


a) People-change technology type: this agent’s work is to change the way 


people behave through various behavioural science technologies. The 


educational adaptations have to occur to accommodate these changes. 
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b) Analysis-for-the-top-type: these agents focus on changing the 


organizational structure or technology to improve output and efficiency. 


 


c) Organizational development type: these agents focus their attention on 


internal process such as inter-group relations and decision-making. This may 


include organizational culture and their intervention strategy is often referred 


to as a cultural change approach. 


  


d) Outside pressure type: these agents work to change system from outside 


the organization. They are not members of the system, they are trying to 


change and use mass demonstrations, civil disobedience and violence to 


accomplish their objectives. 


 
The above descriptions and definitions of a change agent support Van der 


Westhuizen’s (1996:136) model of change, which is concerned with 


establishing communication network between the source of innovation and 


the users via a change agent who is the principal in facilitating curriculum 


change. 


 


From the above it can also be concluded that the change agent is responsible 


for initiating, leading and managing change. 


 


 


2.3.3 Change intervention 


A change intervention is an ‘a planned action to make things different’ 


Robbins, (1989:527) and Davidmann, (2004:13). From the above one can 


deduce that an intervention is a technique or method employed primarily for 
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helping other people through the change process. Callahan et.al. (1986:414) 


describes intervention as a method or means to manage change more 


successfully. These means may include either responding to forces for 


change or creating forces to help prepare organizational members to accept 


change. 


 


According to Davidmann, (2004:17-20), Callahan ET. al. (1986:414), 


Kepner and Tregoe(1981:185-205) and Orpen (1981:129-145) the following 


are the most widely used intervention methods in organizational change: 


 


a) Life planning which consists of a series of activities to help 


individuals look at their values, life experiences, goals and action 


steps to prepare them to achieve their goals, 


b) Job design as an intervention which involves examining the current 


structure of the workers’ activities for the purpose of restructuring 


them for performance improvement, 


c) Team-building  which is a series of  sessions to improve 


effectiveness and performance of individuals who work together on a 


continuing basis,   


d) Process consultation,  which is a variation of the latter and consists 


of a set of activities on the part of a consultant to help the manager 


and the work group understand and act upon their own processes to 


become more effective, 


e)  Conflict resolution, which focuses mainly on getting conflicting 


groups to bring to the surface the real and imaginary source of tension 


occurring between them, 
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f) Organizational mirroring,  this is a variation of conflict resolution 


and requires that each group indicate how it views its own behaviour    


and  the behaviour of the other group involved, and how it thinks the 


other group view their behaviour, 


g)  Survey feedback, this involves systematically collecting analysis, 


interpretation, and corrective action so that the group is able to 


pinpoint findings, problems and solutions, 


h) Management by objectives, is a process integrating goals at various 


levels through the goal setting process and developing realistic action 


plans and systematically measuring the resulting performance, 


Socio-technical, inputs referring to a series of interventions aimed at 


changing the relationship between social and technical aspects of a job so 


that the resulting work is more efficient for the institution and more 


satisfying for the workers. 


 
  It is understood that change as a result requires people to develop 


new values and attitudes and follow different procedures. 
 
For the principal as an individuals and educators as groups to change 


ought to have the ability to be able to adapt to new situations, and to work 
cooperatively.     
 


For people as individuals and group to change, it is necessary to be aware of 


the different levels of change that exist. 


 


2.3.4 Levels of change 


The effectiveness of managing change is dependent on the effort and time 


involved relative to the level of change. In this regard, Pansegrouw (1990) 
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argues that it is important to understand that change may occur at different 


levels of individual and group functioning, namely: 


 


a) Knowledge, 


b) Attitudes, 


c) Individual behaviour, and  


d) Group behaviour. 


 


The following diagram illustrates the relationship between these levels of 


change and the time and difficulty involved in bringing about change 
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The time and difficulty involved in making various changes. 


 


High           


          Group 


          Behaviour 


 


 


      Individual behaviour 


Difficulty 
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    Knowledge 


 


 


                               Time involved 


FIGURE 2.2 LEVELS OF CHANGE (Adopted from Pansegrouw).  


 


The diagram illustrates that both the time and difficulty involved in 


communicating of change in knowledge to people is short in comparison to 


implementing behavioral change at both the individuals and level. 


Low 
Short 
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In summary, the fundamental implication of the concept of level is: 


 


• The time and difficulty involved in effeding change differs depending 


on the level of the human system function involved, 


• Bringing about change at one level e.g. knowledge, will not 


necessarily and of itself provide a flow of change to other levels of 


functioning  


• The objective of change management namely, individuals and group 


behavior changes are usually not easily achieved 


(Pansegrouw,1990:7) 


 


The above definitions provide a basis for understanding and discussing 


change as a concept, which is achieved by first examining pressures for 


change, and a model for managing change. 


 


2.4 PRESSURES FOR CHANGE  


 


2.4.1 Emerging trends  


 


Viljoen (1987) indicates that since the 1970’s, the increasing volatility of the 


business environment has caused a dramatic shift in the philosophy and 


practice of management because of the emergence of “a new society”. This 


‘new society’ is chariterid 


 


• High level of expectation and the stubborn belief that these can and 


ought to be met by government, church and business, 
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• A greater emphasis on human rights, self-development and 


expression, 


 


• The development of an educated, questioning society concerned with 


human dignity and searching to interact on the basis of mutual respect 


and voluntary co-operation rather than submission and self sacrifice, 


 


• A desire for the conservation of physical resources, 


 


• Technological revolution, 


 


• Reduced specialization and the resulting need for individuals, 


societies and nations to depend on others (specialized skills) in order 


to accomplish tasks. 


 


Evans in White(2004:05) reasoning along these lines, argues that to 


accomplish change , traditional management need to be replaced by shared 


governance and traditional teacher isolation by collaboration and 


collegiality.  


Further more White (2004:3) identifies six organizational prerequisites for 


change and that change faces long odds if these prerequisites taken together, 


too unfavorable. 


 


Six organizational prerequisites: 
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a) Occupational framework: the structure of the profession and its 


influence on the school, the nature of work, 


b) Politics: the trust, consensus, and autonomy the school enjoys and its 


ability to maintain informed, supportive constituencies, 


c) History: the school’s previous experience with change, 


d) Stress: the level of demand on the school vi-a-vis organizational 


strength, 


e) Finances: the school’s wherewithal to change, 


f) Culture: the supportiveness of the school’s underlying ethos and 


shared assumptions.  
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National framework: This is, s 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Figure 2.3 Pressures causing change : Tearl 
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From the above one can deduce that change is not a periodic evil, 


organizations must face before things return to ‘normal’. 


Rather, change itself has become the norm and is depicted within the 


following diagram indicating the pressures causing change 


 


Through the restructuring of the ‘new society’, both organizations and 


individuals will need to cope differently in the future. 


 


Education practices in South Africa have significantly altered in the last 


decade. People require skills and abilities that will enable them to adapt to 


new situations, to continue to learn independently and work cooperatively 


(Swenson,1997:34).Rifkin(1995:25) suggests that the era where creativity is 


replacing knowledge extent in determining ‘value’, whilst ability to work in 


a team in environment is a prerequisite for many managers in order to 


effectively facilitate change. Managers/ principals need to develop 


instructional practices that develop self-directed, life-long learners. Van der 


Wesrhuizen, (1996:142) says there is a shift in the philosophy and practice 


of management because of a ‘new society’. Furthermore, Van der 


Westhuizen (1996) says change itself has become a norm; principals need to 


take a leading role in identifying pressures causing change. 


 


The theories of Lewin (1935, 80-85) (the so-called force field analysis), 


suggests that principals as change agent ought to deal with the interaction 


between the various forces bring about change. Lewin’s theory emphasizes 


that changes within an organization must not be seen as static of opposing 


forces active within an organization. 
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 Any situation of change contains driving forces or factors that tend to alter 


existing circumstances ( forces called ‘pressures to change’) and there are 


forces of resistance or factors that are opposed to change (Lewin, 1935:86). 


In addition, these forces can exist in the internal or adjacent environment of 


the organizations. 


Van der Westhuize, (1996:143), Davis and Newstrom, (1985:245-246) and 
Ritchie, (1986:99) point out that there are three ways in which the motion of 
the can be altered, namely; 
 


Three ways in which the motion of the forces of change can be altered can 


be identified, namely: 


 


• To increase these forces, 


 


 


• To reduce the resisting forces, 


 


• To create new forces (Davis and Newstrom, 1985:245-246). 


 


Lunenburg and Ornstein (1991:219) argue that increasing the forces of 


change without reducing resistance to them will result in tension and 


conflict within an organization. Reducing the resisting forces will result 


in a reduction of tension and conflict. The diagram below illustrates the 


working of various forces. 
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FIGURE 2.4 FORCES FOR CHANGE AND RESISTANCETO CHANGE 


(Adapted from Lunenburg and Ornstein, 1991:220) 


 


From the above it is thus concluded that change occurs as soon as an 


imbalance exists between these forces. 


 


2.5 STEPS IN THE CHANGE PROCESS 


For any change to take place, Lewin (1947:363-364) identifies the following 


steps in implementing change, 


 


• Unfreezing, 


Resistance to change 
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• Movement, 


 


• Refreezing. 


 


2.5.1 Unfreezing 


 


Davis and Newstrome (1985:245) see unfreezing as the replacement of old 


ideas and practices by new ones within an organization. Walker and Vogt 


(1987:42) describe unfreezing as recognition that existing practices in an 


organization have altered. By implication, unfreezing means that the existing 


forces that give an organization its character have to be changed. In addition, 


principals need to redefine their roles in schools in order to manage the new 


curriculum. 


 


Once unfreezing has occurred, the next step (movement) can commence. 


 


2.5.2 Movement 


This means that, within an organization, a process is set in motion that 


changes the established practices in favour of new procedures Walker and 


Vogt, (1987:23). Movement involves the development of new norms, values, 


attitudes and behaviours through identification or changes in the structure 


(Lunenburg and Orstein, 1991:220). After redefining his/her roles, the 


principal need to mange the new curriculum following the new procedures,  


 


As soon as the forces of change have had sufficient impact to bring about the 


desired changes, the step (refreezing) can start. 
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2.5.3 Refreezing 


Davis and Newstromed (1985:245) describe refreezing as the forces, which 


ensure that new action, and behaviours are immune to further immediate 


change. Walker and Vogt (1987:24) argue that refreezing means that the 


changes have stabilized into a new, quasi-equilibrium. 


 


From the above, the principal need to view change as a process, which must 


be managed by following the above steps. 


 


2.5.4 Model for understanding change 


 


To understand how change affects the organization and how managers need 


to manage the process Callahan et.al.(1986:397) illustrates how change can 


be managed. 


 


 







 - 33 - 33


FIGURE 2.5 MODEL FOR MANAGING CHANGE (adopted from 


Callahan et.al.1986:397) 


 


The above model for understanding change describes steps/phases principals 


may follow in order to implement change more effectively Pensegrouw 


(1990) describes the managerial recognition of problem that required the 


implementation of change. 


 


2.5.5 Managerial recognition of problem 


 


It is the manager’s job to recognize these pressures and decide as whether 


the resulting problem is significant enough to consider making changes in 


structure, technology, task or management processes (Pansegrouw, 1990). 
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2.5.6 Diagnosis of the situation 


 


If the change agent decides that the problem warrants attention, the next step 


is to diagnose the situation. The result of the diagnosis ought to be a clear 


statement of the problem, which entails the establishment of specific change 


goals. 


 


2.5.7 Alternatives generation 


 


After identifying the problem and the limiting conditions, the change agent 


can focus attention on considering alternative approaches and techniques to 


solve the problem. The change agent must stress the importance of carefully 


diagnosing the organization and its environment and consider the mismatch, 


if any, between the two. Then the change agent ought to consider what type 


of behaviour need to be changed and the techniques available to bring about 


the change. 


 


2.5.8 Evaluation of change 


 


The final step in the change process ought to be to evaluate its effectiveness, 


if the change did indeed result in a more effective organization and 


employees that are more effective. 


 


2.6 Dimensions of change 


Radical change in schools is both crucial and possible. White (2004:01) 


identifies two kinds of change: 


a) First order change, 
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b) Second order change 


 


The first order change improves the efficiency and effectiveness of what is 


already being done. Whereas second order change is the basis of most 


current school reforms initiatives, this kind of change requires people to 


change their beliefs and perceptions, and do new things. Furthermore, White 


(2004) says that to be successful, change must accept the realities of human 


nature. At some levels, these realities can be understood by reflecting on the 


psychological and cultural obstacles to change. Sometimes the basic 


assumptions and beliefs that are shared by members of an organization, 


operate unconsciously, and define the organization’s view of its 


environment. As these assumptions and beliefs permeate an entire 


organization, the assumptions and beliefs become so ingrained in the 


organization’s routine that they are automatically taught to new members as 


“the correct way to perceive, think, and feel about problems. 


 


The above statement implies that no organization/school can readily 


abandon the deep structure on which its very coherence and significance 


depends. We find these beliefs and assumptions repeated at the collective 


level that some conservative impulse among individuals. 


 


It is commonly accepted that every significant change, raise issues of loss, 


incompetence, confusion and conflict. White (2004:02) identifies the 


following dimensions of change, which help in successful change initiations 


in school:    
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                                       Implementation tasks of change 
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FIGURE 2.6 DIMENSIONS OF CHANGE adapted from White, 


(2004:02)  
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From the above, the researcher may deduce that to accomplish change, 


traditional management needs to be replaced by shared governance, and 


traditional teacher isolation, needs to be replaced by collegiality. It must also 


be noted that intrinsic pressures and paradoxes have always beset the 


principals’ roles, namely: 


a) Managing versus leading, 


b) Resources versus demands, 


c) Symbolism versus substances, and 


d) Paradox of power versus dependent leader. 


 


From the aforementioned tensions one can understand that, principals ought 


not only help staff members contend with all issues referred above, but also 


principals must cope with these issues themselves while assuming the 


primary responsibility for initiating change. For change to be implemented 


effectively, it needs people to extend themselves beyond their formal roles 


and schedules. 


 


2.7 CURRICULUM CHANGE 


The area of curriculum is one of controversy, concern and conflict, without 


doubt, however, curriculum change is a fundamental component of society 


(Jonhson, 2002:03).Transitioning curriculum is often a challenge to all 


concerned and in some cases, may create a negative divisive environment. In 


much way, curriculum change is political in nature because education is 


located in areas of social contestation. The dominant political ethos has an 


influence on education, which in turn forms part of the overall socio-


economic policy of the nation (Beyer and Liston,1996:133 and Van der 


Westhuizen, 1996:141), continuing in that line of reasoning, Olson and 
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Olson and Rothman (1993,123) presented the manner in which many of the 


curriculum change are being implemented.  Curriculum change brought but 


no lasting change, due to limitation of principals’ orientation and training. In 


addition, development by the quantity and quality of training and trainers. 


 


The main goal of curriculum change in South Africa was to overturn the 


legacy of apartheid by enabling educators to change their understanding of 


what is possible and thereby transform school practice. The result of 


curriculum change to date has not been encouraging. This may be caused by 


that educators, including principals seem not to have a clear coherent 


understanding of what is to be taught, how and what level it is to be 


assessed. Curriculum 2005(C2005)Review committee as well as 


submissions claim that the most important components of curriculum were 


left out to educators to generate content on their own, yet most educators do 


not have the necessary expertise to formulate these key components of the 


curriculum. 


 


Based on the above discussions, it is important to have clear understanding 


of what curriculum is. 


How a nation approaches curriculum change depends largely on how that 


country defines the term curriculum. Crumpler and Breault (2002:07) define 


‘curriculum’ as an academic plan to guide teaching and at various levels of 


teaching. Thinking along those line Saylor and Alexander (1999:03), give a 


much broader definition of curriculum as being the total effort to bring about 


desired outcomes in schools and out of school situations. Curriculum will be 


more meaningful, when curriculum is defined as a process than as a product. 


When curriculum is viewed as a product, there is an implication that 
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consensus has been reached, whereas when curriculum is viewed as process, 


there is likely to be a greater degree of curriculum validity or the ability to 


grow and adapt to new conditions and demands Grumpler and 


Breault,(2002:02). While some scholars see curriculum as a plan to guide 


schools in teaching and learning Beivis, (2004:02) see curriculum as not a 


simple of translating policy documents into classroom practice, but argues 


that curriculum change  be implemented and enacted by principals and 


teachers acting individually or collectively. This need to be within a network 


of pedagogical, institutional, personal and practical considerations and 


constraints. Therefore, curriculum entails more than a reformation of 


learning area and constituent elements.  Principals and teachers together are 


required to change, in the ways the conceive of the learning area, how 


principals and teachers position themselves are positioned in relation to the 


learning area. 


A traditionally accepted view of curriculum is that; curriculum is the 


information which is taught with the underlying purpose of standardizing the 


behaviour of society by educating the young in the traditions and rituals of 


that culture (Beyer and Liston, 1996:133),continuing in that line of 


definition Tieba(2003:03) says curriculum helps to meet the expectations of 


the society. Various authors Kelly,(1989:11-12), Johnson(2002:04) and 


Hargreaves, (1995:137) presented strong arguments that curriculum must 


offer more than a statement about knowledge and content which schools are 


to teach, it has to go beyond this, by explaining and justify the purpose of 


such content and knowledge to included in the curriculum. On the other 


hand, Bevies (2003:04) says curriculum is that which meet the needs and 


current demands of the culture, society, and the expectations of the 


population being served. 
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My interest to the above descriptions of curriculum is that, curriculum must 


include the convictions of that culture, it must be sustainable, but addressing 


the need for current change. Van der Westhuizen (1996:141-142) identified 


the following changes taking place in education: 


 


2.7.1. Technocratic change 


The success in the implementation of curriculum change depends largely on 


improvement on software technology, like photocopiers, and computers 


   


2.7.2. Social change 


For effective implementation of curriculum change, relationships amongst 


parents, learners and educators need to change. Parents and educators 


(principals included) need to redefine their roles in education. All 


stakeholders ought to a new philosophy of life, such as adopting a new 


perception or belief, which informs policy. 


 


2.7.3. Interactive change 


The success of the new curriculum depends on redesigning structures and 


the program of the school.                                                                                                           


 


Achieving effective curriculum change is, requires a through understanding 


of the processes and principles of the changing paradigms affecting 


curriculum change, Johnson (2002:03). Principals seem not to have adequate 


knowledge of these changing paradigms. Most principals claim that they dot 


have full understanding of what is expected, with regard to managing 


curriculum change. Managing curriculum change can be challenged; 
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therefore, the involvement of all stakeholders, especially principals and 


teachers in curriculum development is a vital piece in successful curriculum 


change (Davidman, 2004:21). Reasoning in that thinking Beavis(2003:04) 


argues that it is important to involve principals in curriculum change because 


curriculum change is not a simple matter of the translation of policy 


documents into classroom practice without understanding how, what and 


why the has to learn. 


 


2.8 The context of South African curriculum change 


 


 In South Africa curriculum, 2005 was set out in lifelong learning for the 21st 


century. The main role or objective of the new curriculum in South Africa is 


directed towards achieving a prosperous, truly united, democratic and 


internationally competitive country with literate, creative and critical citizens 


leading productive, self-fulfilled lives in a country free of violence, 


discrimination and prejudice (DOE, 1997). Review Committee on C2005, 


argues that the definition given above posed two challenges to curriculum 


designers: 


 


a) Post – apartheid challenge: The role of curriculum is to overcome the 


stultifying legacy of apartheid education, by ensuring a deeper 


knowledge, values and skills base for South Africa’s citizen, these 


will in turn provide the conditions for greater social justice, equity and 


development. 


b) The global competitiveness challenge: The other role of curriculum is 


to provide the platform for developing knowledge, skills and 
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competences for innovations, social development and economic 


growth for 21st century. 


c) From the above statement, it is clear that, the new national curriculum 


is seen as a vehicle, which drives the values of the society striving 


towards social justice, equity and development through the 


development of creative, critical and problem-solving individuals. 


Arguing along this reasoning Foulds, (2003:13) says that the revised 


curriculum framework must promote integration and conceptual 


coherence within a human right approach, which pays special 


attention to anti-discriminatory, anti-racist, anti-sexist and special 


needs issues. However, implementing such practices was difficult, 


because South African schools experienced huge disparities in access 


to curriculum resources, teacher qualifications, class size and learning 


support materials, (Review Committee C2005:2000).                                                      


 


 It is clear that change is taking place and things are changing more quickly. 


We live in time of change, and the phrase that people do not like change, and 


that people resist change is common. Yet people live in a time of 


accelerating change and have to live with change, and have to overcome the 


resulting problems. Davidman, (2004:07) identifies four effective steps for 


managing curriculum change: 


 


a) Adapting to change: Principals need to adapt to change by seeing what 


is changing. This will help the principal to plan and act accordingly. 


Very basic is an understanding of what is going on, an understanding of 


what is the problem by all stakeholders concerned. 
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b) Forecast and plan: Principals need to check what is new in the 


curriculum, and how is it changing, thereafter, principals must try to 


estimate how things will be like in the future. The principal must also 


observe and correct small deviations, then plan accordingly. 


c) Deciding policy: The school develops ways of getting form the school 


is to where the school wishes to be, or ought to be as per policy. Then, 


develop alternative strategies or direction to move and the required 


speed. 


d) Implementing policy: After deciding on strategies and direction to 


follow, People are expected to work together to achieve the school’s 


policy with regard to managing new curriculum.   


 


My interest to the above discussions is that principals need to accept that 


people are living in time of accelerating change; therefore, it is best to 


adapt to change so that she/he may be able to plan. It is important to 


always have alternative strategies while facilitating curriculum change 


since curriculum is dynamic not static. Principals as change agents need to 


facilitate policy development for effective implementation of the new 


curriculum. Together with staff members, the principal is expected to 


perform his/her role as principal in a way that will help to achieve the goals 


of the institution as set out in curriculum implementation policy drawn 


within the departmental curriculum policy.  
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2.9 Summary 


This chapter presented a conceptual framework for understanding 


curriculum change and the management thereof. The definition of managing 


change is used to define important key concepts in the management of 


curriculum change. 
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   CHAPTER 3 
 
3. EMPIRICAL ENVISTIGATION 
 
3.1 INTRODUCTION 
 
The purpose of this chapter is to highlight the relevance of theory and 


methodology in educational research. According to Ritzer (1996:04) a 


theory is a set of interrelated prepositions that allow for the systematization 


of knowledge, explain, prediction of social life. All intellectual fields are 


profoundly shaped by their social setting. In this study, the researcher has 


chosen the linkage model of change as outlined by Van der Westhuizen 


(1996:136) 


 


Research methods are the actual techniques of investigation used to study 


the social world. Research methods included the use of questionnaires, 


interviewing participants, observation of fieldwork within a community 


being studied, together with the interpretation of official documents 


Giddens, (1989:676). For the purpose of this study, the researcher used 


semi-structured open-ended interviews. 


 


3.2 THEORITICAL PERSPECTIVE 


 The researcher chose the linkage model of change (Van der Westhuizen, 


1996:136) Van der Westhuizen’s (1996:136) contribution to educational 


understanding is his theory concerning  school principals as change agents. 


The theory attempt to capture the interactive role the principal has to play 


between the school and the department of education. According to this 


theory, the principal is an intermediary facilitator. 
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The purpose of this theory is to help to establish whether the  principal as a 


linkage agency between the source of change ( the department of education) 


and the users ( educators, learners and parents) performs his/her role 


effectively. 


 


The theory is concerned with establishing a communication network 


between source of innovation and users via a linkage agency, who is the 


principal. The main role of the principal is to communicates and manage any 


new information from the department of education to all his/her staff 


members.  


 


The study attempted to establish whether the principal as an intermediary 


facilitator, transfers the information from the department about the new 


curriculum effectively. 


 


3.3 JUSTIFICATION FOR ADOPTING THE LINKAGE MODEL OF      


CHANGE. 


 


The researcher found Linkage model of change as a very suitable model for 


this study.   


 


a) The model offers insight into ways of understanding how the 


principal communicates with his/her staff members, 


 


b) It provided the study with a greater understanding of the role of                     


principals in relation to the new curriculum, 
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c) It equipped the study with analytical resources to explain strategies 


used by principals to manage curriculum change, 


 


d) It also helped the researcher to have a greater understanding of how 


principals adjust to fit into the new role as intermediary facilitators of 


the new curriculum, 


 


e) Linkage model of change has be able to help reveal how principals 


interact with department officials. 


 


3.4 METHODOLOGY AND RESEARCH DESIGN 


 


3.4.1 Locating a Research paradigm 


Research in education and other social sciences, is a systematic collaborative 


activity between the researcher and his/her subjects. This usually entails a 


problem-solving approach through the collection and analysis of primary 


data. The main task of the educational researcher is to describe, explain, 


generalize and interpret educational phenomena based on empirical 


evidence. 


 


In educational research, there are different types of research methods, which 


are frequently, use. Methodology, deals with system and rules of the conduct 


of inquiry in a research (Creswel, 1998:02). Research methodology also 


refers to the range of approaches used in research to gather information, 


which is a basis for reference and interpretation, explanation and predictions 


Cohen and Manion. (1994:38).  
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The choice of a research method depends largely on a problem being 


investigated, and the specific questions to be tested by the researcher 


(Creswell, 1998:02).Furthermore, Creswell (1998:02) argues that, there are 


two major research methods that have dominated the social science arena, 


namely, Qualitative and Quantitative. These two methods differ in their 


methodologies of data collection and analysis. Methods deal with systems 


and rules of the conduct of inquiry in a research investigation. Le Compte 


(1993:45) asserts that Quantitative research moves from general to particular 


whereas Qualitative research moves from particular to general. These 


statements imply that in Quantitative research, the generalizations or theories 


that come out of a piece of research must be applicable to a larger number of 


cases or situations. As such, emphasis in Qualitative research is on studying 


the individual and applying the findings to a much wider and general 


population. 


  


 This research used qualitative approach because Qualitative approach is 


based in understanding social or human conduct in natural setting Cresswell 


(1998:02), Qualitative research methodologies seek to learn about the social 


world in ways which do not rigidly structure the direction of inquiry 


(Walker,1985:46) . The qualitative research method is referred to as the 


interpretative ethnographic model of social science research because of its 


focus on understanding the manner in which individuals derives meaning 


from their world. Qualitative method allows the researcher to get close to the 


data and provide opportunities for them to drive their concepts from the data 


that are gathered (Burgess, 1988:534). Qualitative method allows the 


researcher to explore the meaning in social situations. 
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 This model of research is based on the premise that individuals are active 


participants in naming the world. In other words, they are just not passive 


actors, but do have an agency that enables them to interpret the world. 


Furthermore, Neuman (1997:22) argues that those human beings reflect 


upon situations to act upon those reflections in order to change reality. 


Thinking along the same argument, LeCompte (1993:40) stresses that, the 


researcher enters the world of his/her subjects to explore the subjects in their 


socio- cultural and political context.  


Qualitative research is more like a conversation about insight into people’s 


views of the world. It is maintained that qualitative research is sensitive to 


the human situation. It involves an empathic dialogue with subjects studied, 


and it may contribute to their emancipation and empowerment. It is a 


uniquely sensitive and powerful method for capturing the experience and 


lived meanings of the subjects’ everyday world (Kvale, 1996: 70-72).  


The researcher tried to find out how principals manage curriculum change in 


their natural setting without altering the situation.  Creswell (1998:02) sees 


qualitative approach as an enquiry process of understanding social or human 


based on building complex, holistic picture formed with word, reporting 


detailed views of informants and conduct in a natural setting. LeCompte 


(1993:48) says the researcher, when using qualitative approach enters the 


world of his/her subjects to explore them in their socio-cultural and political 


context, but the researcher must be careful not to disturb the subjects’ social 


world by introducing the researcher’s own subjectivities, values and beliefs. 


McMillan and Schumacher (993:04) maintain that quantitative approach 
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presents results mainly with numbers while qualitative research presents 


facts in narration and words.                                                    


3.4.2 Research Design 


The systematic analysis of socially meaningful action through the direct 


detailed observation of people in natural settings in order to arrive at 


understanding and interpretation of how people create and maintain their 


social world, is referred as interpretive social science ( Cohen,et.al:1994:53). 


 


For this research, the qualitative approach was applied, and the nature of the 


study phenomenological because the researcher attempted to enter into the 


world of principals in orders to understand how principals drive meaning 


from world around them. Thinking along this line (Leedy and Ormrod, 


2001:157) argue that phenomenology is a commitment to understand human 


phenomena in context, as they are lived, using context-derived terms and 


categories. Therefore, a phenomenological study helped the researcher to 


understand an experience from the participants’ point of view. 


In addition, phenomenological study, attempts to understand people’s 


perceptions, perspectives and understanding of a particular situation. 


 


 The main objective of this study was to try to understand how principal 


interpret, understand and experience the new role of managing curriculum 


change. What is more important is that qualitative approach; enable the 


researcher to communicate with principals more freely on their experiences 


on how they manage curriculum change in schools. 
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3.4.3 Sampling 


 


 I am aware that there are two major sampling, namely probability sampling 


and non-probability sampling. Non-probability sampling was used. Sample 


design is flexible and usually evolved as the sample progresses. The 


individuals are often selected as you go along. The aim was to work longer 


and in greater depth with few informants (Reproduction Health Research 


Methods Course, 31 July3 August 2000) 


 


Sample design in qualitative research is usually purposive. That is, rather 


than taking a random cross-section of the population to be studied, small 


numbers of people with specific characteristics or experiences were selected 


to facilitate broad comparison between certain groups that the researcher 


thought are likely to be important (Walker, 1985:30). 


 For this study, the researcher used purposive sampling because only 


currently serving principals were sampled. Principals were selected based on 


the fact that, these principals are expected to manage curriculum change. 


McMillan and Schumacher, 1993:153) cite that a sample consists of 


individuals, selected from a larger group of persons called population. 


Sampling is also be defined as a process of selecting the individual who will 


participate in a study (Fraenkel and Warren, 1996:111).Through purposeful 


sampling, the researcher attempted to understand the experience of 


principals on   curriculum change management. 


  


Due to the constraints of expense, time and accessibility, a small group of 


principals were selected from Khujwana circuit. There are twenty primary 







 - 52 - 52


schools in Khujwana circuit; only four principals were selected, in order to 


investigate how principals manage curriculum change. 


 


3.4.4 Ethics  


Ideally, the majority of the ethical balancing act has to be completed before 


any data are collected. As with any other task, the more thorough the 


preparation, the more successful the outcome (Dane, 1990; 38-39). In this 


study, the researcher will provide the participants with all the necessary 


information concerning their participation. 


 


According to Cohen and Mannion (1995:51) ethics are regarded as 


guidelines for leveling the ground before commencing with the research. 


Thinking along the same reasoning, Cohen, et.al, (2000:51) explain ethics as 


guidelines for reasonably informed consent.  


 


3.4.1 Informed consent 


(a) A fair explanation of the procedures to be followed and their 


purposes, 


 


b) A description of the attendant discomforts and risks, reasonably to 


be expected, 


 


c) A description of the benefits reasonably to be expected, 


 


d) A disclosure of appropriate alternative procedures that might be 


advantageous to the participants. 
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3.4.2 Access and acceptance 


a) Permission to carry out an investigation was sought at early stage. This 


was done by making a formal approach to the individuals and the circuit 


office concerned, 


 


b) The written letter outlined the researcher’s plan, 


 


c) Participants were given privacy, the freedom to decide for themselves 


when and where and to what extent their personal attitudes, opinions, habits, 


doubts and fears to be communicated to or withheld by participants.   


   


As a researcher, it was important that that the researcher gain access and 


acceptance from all informants. Part of the researcher’s responsibility was to 


represent herself/himself accurately, as it was realized that his/her identity 


and affiliation might affect someone’s decision to participate. In order to 


avoid behaviour change in participants, setting which are familiar to the 


participants was used. The researcher tried to remain neutral to avoid 


biasness and leading of the respondents. 


 


As a researcher, I was honest to all principals that the study was for a degree 


purpose. Principals were assured of anonymity and confidentiality and that 


the information provided by participants will not in no way reveal their 


identity. All interviews will be conducted by the researcher herself. 


 


3.4.5 Data collection 


The qualitative research methods of data collection include:        


    a) Participant observation. 
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b) Non-participant observation. 


c) Ethnography 


d) Unstructured interviews, and 


e) Questionnaires (McMillan and Schumacher 1993:379) 


 


For this study, the researcher used unstructured interviews as a method of 


data collection. Since the study is phenomenological, the researcher listened 


closely as participants (principals) described their everyday experiences 


related to managing curriculum change. 


 


 This method allowed the subjects to express their views freely without fear 


of being channeled for specific answers. This instrument also allowed the 


participants to voice their thinking and feeling (Burgers, R.G 1984:55). 


Unstructured interviews are more flexible and more likely to yield 


information that the researcher had not plan for ((Anderson, 1990:340). 


 


Data collection involves three basic steps: 


 


(a) Setting boundaries for the study,  


 


(b)Collecting information through observations, interviews, 


documents, and visual materials, and  


 


(c) Establishing the protocol for recording information (Cresswell, 


1994:149). 
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For this study, the following methods were used to collect data in 


order to best answer how principals manage curriculum change in 


schools.                                 


 


3.4.6 INTERVIEWS 


Qualitative interviews are not in themselves progressive or oppressive; the 


value of the knowledge produced depended on the context and the use of 


knowledge (Kvale, 1996:71) 


In qualitative research, unstructured and in-depth interviewing are some 


of the important strategies used for data collection. Unstructured 


interview is the best tool used in collecting data for qualitative research. 


The successful use of the unstructured interview require very careful 


preparations, based on prior analysis of the raw data draw from archives 


[Saran, R. 1984:207] 


 


Furthermore, Saran (1984) contends that the informality and open-endedness 


of the unstructured interviews can be described as, 


a) As conversation, as conversation with a purpose, 
 
b) As a unique instrument of the social investigator, 


c) As a controlled conversation guided by the researcher to service      


his/her interest, and 
             
          d) It flexible, but is also controlled. 
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Thus, what initially sounds much unstructured is in fact, conducted 


within a framework established by the researcher. 


   3.4.6.1 BASIC FORMS OF UNSTRUCURED INTERVIEWS 


The unstructured interview may take various forms, but the most commonly 


used are: 
a)  Non-directive, and 


b) Conversational 


  3.4.6.2 NON-DIRECTIVE UNSTRUCTURED INTERVIEWS 


The researcher may loose control of the interview, and the respondent 


simply takes over, and does what the interviewer is supposed to do. The 


non-directive interview facilitates: 


 a) Flexibility 


b)  A free response, 


c) Allow for the modification of questions, and 


d) Allow pursuit of new and unexpected topics provided they are relevant. 


  3.4.6.3 THE COVERSAL INTERVIEW 


This form of interview may be described as a dialogue between the 


researcher and informant. Again, in this form a real exchange of views took 


place. The interviewer in research must always have an idea to analyze what 


it is that the researcher does, when interviewing (Burgess, 1984:55).  
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There are many types of interviews, but for this study, semi-structured open-


ended interview was used. Since the aim of this research was to discover and 


describe how principals manage curriculum change (Anderson, 1990:157).  


 


Interviews were selected as one of data collection tool because it enable me 


as a research to obtain information that helped me to get a clear 


understanding of how principals manage curriculum change. Interviews are 


regarded as conservation with a purpose, which is flexible, but also 


controlled by the researcher in order to answer the research question.  


 


The researcher recognized that research could never be neutral. The 


researcher is a critical “instrument” in data collection. He/she cannot fulfill 


qualitative research objectives without using a broad range of his/her own 


experience, imagination or intellect. She/he recognized the complexity of the 


relationship between the researcher, informants, and potential power issues, 


which may affect the interview (Reproductive Health Research Methods, 31 


July 3 August 2000). 


  


Before conducting interviews, (Creswell, 1998:208) suggests that the 


following guidelines be followed: 


 


a) Make sure your  interviewees are representative of the 


group.  People you choose must be able to give you typical 


perceptions and perspectives, 
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b) Find a suitable location. Interviews were more successful because 


the researcher found a quiet place where the researcher and her/his 


interviewees were unlikely to be distracted or interrupted, 


c) Take a few minutes to establish rapport. The researcher began 


the conservation with small talk that can break the ice. Talking about 


things, which are common interest between the researcher and the 


informants, is an important element in building rapport? Again, the 


researcher remembered the fact that the interview situation is an 


unnatural one. 


 


d) Focus on actual rather than on abstract. Ask questions about 


what a person does or would do in a situation, as a researcher, I 


always attempted to express questions in easily understandable 


language, 


 


f) Do not put words in people’s mouth. The researcher allowed 


people choose their own way of expressing their thoughts, 


 


g)   Record verbatim. The researcher used handwritten notes,             


shorthand, or a tape recorder, and captured everything the person 


said, 


 


h) Keep your reaction to yourself. As a researcher, you are 


more  likely  to get accurate information if you do not show 


surprise or disapproval of what someone tells you. As a 


researcher, I kept my reaction to myself,  
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I) Remember that you are not necessarily getting the facts. As 


confident and convincing as some of the participants were, the 


researcher always treated their responses as perceptions rather 


than facts, and 


j) Listening beyond. During the interview, the interviewer 
stayed "critically aware", that is, the researcher listened 
critically to what the interviewee was saying. As the 
researcher was "critically aware" of what is being said 
rapport, building relationships, trust and confidence was 
built.  


k) Again, it was important for the interviewer to keep his/her 
ears open for pointers, which lead into the meaning of what 
was being said, and for data, which fitted the themes of the 
research. Furthermore, the strategies, which cope with 
picking up a contradiction in what, an interviewee was 
saying. The difficulty arises, because by commenting on the 
contradictions, the interviewer breaks the empathic stance. 


 The interview is, an unnatural social situation, which makes the interviewee 
a little uncomfortable since it goes beyond or against a cultural value, which 
we hold strongly, that of about not talking too much about one. 
Nevertheless, the researcher knew that in qualitative research, the researcher 
attempted to observe people and events as they were and happened, and in 
their natural setting [Burgess, R.G.1984:62] 
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As a researcher, I was also aware of the limitations of this tool that may be 


detrimental to my study, such as that, not all people are equally articulate 


and perceptive and that my presence as a researcher may be bias to their 


responses Cresswel (1998:150). 


 


The researcher observed how principal manage curriculum change in order 


to gain more information on the research question. The researcher looked 


into departmental polices with regard to how principals are suppose to 


manage curriculum change.   


 


3.4.7 PROTOCOL USEFULL IN CONDUCTING INTERVIEWS 


 


According to the researcher, it was imperative to plan the following issues 


when conducting interviews:  


 


(a) Researcher’s opening statements, 


 


(b) The key questions to be asked, 


 


(c) Probes to follow key questions, 


 


(d) Transition message for the interviewer 


 


 (e) Space for recording the interviewer’s comments and the researcher’s 


reflective notes. 
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The researcher used both transcription and audiotape when conducting 


interviews so that if one tool fails the other one served the purpose. 


 


As a researcher, I considered the following strategies before conducting 


interviews: 


 


 (a) The setting, where will the research take place? This study was be 


conducted amongst primary school principals of Khujwana circuit in Mopani 


district,  


 


(b) Who will be interviewed? My research focused on primary school 


principals, who are currently engaged in managing curriculum change, 


 


 (c) What are the principals interviewed about? The questions attempted to 


answer the research question,  


 


(d) And completing the interview process (Cresswell, 1998:148). 


 


3.5 DATA ANALYSIS 


 


All data techniques involve summarizing data. The researcher began with 


raw data to simplify complexity, which was in any case the joint task of 


theorizing and analyzing. Each stage in the process of analyzing involved 


the “loss” of information but a “gain” in the researcher’s ability to 


understand social processes (Sullivan,R. 1993:67) 
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Data analysis helped the researcher to make sense of the information 


accumulated. The researcher made sense of the gathered information by:  


 


(a) Scanning and cleaning data through reading the data, checking for 


incomplete, inaccurate, inconsistent data, and identifying preliminary 


trends,  


 


(b) Organizing data by arranging data into manageable forms, the  


Researcher was required to count, describe, compare and categorise, and re- 


representing data in the form of tables and graphs (Cresswell, 1998:154). 
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FIGURE 1:   The data analysis spiral, based on Creswell, 1998: 49 


  


Creswell (1998) has described data analysis spiral that is, applicable to a 


variety of Qualitative studies. The researcher went through the data several 


times, taking the following steps: 


 


1.Organize data, using index cards, folders, Break large bodies of text down 


into smaller unites, 
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2. perused the entire data set several times to get a sense of what it contains 


as a whole. In the process, the researcher jotted down memos that suggested 


possible categories or interpretations, 


 


3.  Identify general categories or themes, and subcategories or sub                   


themes,    and then classify each piece of data accordingly. At this point, the 


researcher ought to be getting a general sense of patterns, a sense of what the 


data mean, 


 


4. Integrate and summarize the data. This step included offering     


propositions that describe the relationships among the categories. It also 


involved packaging the data into an organizational scheme such as a table, 


figure, matrix, or hierarchical diagram. 


  


After data has been collected on how principals manage curriculum change. 


Data was analyzed by using inductive methods, where data was analyzed, 


then interpreted, categorized. The researcher systematically reduced the 


gathered data into codes, tables and figures, which was used in order to 


compare the responses of principals and synthesize a holistic sense of the 


totality. The summarized data was used to identify patterns as to how 


principals manage curriculum change.    


 


STRATEGIES TO ENSURE TRUSTWORTHINESS IN RESEARCH 


 


De Vos, Strydom and Fouche’ (1998:351 describes trustworthiness.) as 


criteria against which the soundness of the study is evaluated. These criteria 


can be described as questions to which all research studies must respond. 
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De Vos et. al paraphrases these questions as follows: 


 


1. How credible are particular findings of the study? 


2. Transferable and applicable are these findings to other setting or other 


group of people? 


3. How reasonably sure the researcher is, that the findings will be 


replicated if the same study was conducted with the same participants, in 


the same context? 


4. How can the reader be sure that the findings are reflective of the 


participants and the inquiry itself? 


 


3.6.1 CREDIBILITY 


 


Credibility is described as a strategy that ensures that inquiry was conducted 


in such a manner that the participant was accurately identified, and described 


by the researcher (De Vos et.al. 1990:351). 


 


The searcher used purposeful sampling in identifying the participants. The 


researcher interviewed sampled principal who are currently managing 


curriculum change in their schools, using an audiotape recorder, and written 


field notes taken during the interviews. 


 


Written notes as well as field notes are available from the researcher for 


anyone who wants to verify the findings. The findings of his study were 


submitted to the respondents. 
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3.6.2 DEPENDABILITY 


 


Dependability is described by (De Vos et. al. 1990:352) as an attempt by the 


researcher to account for changing conditions in the phenomenon chosen for 


the design created by an increasingly refined understanding of the setting. 


This is to ensure reliability of the study. Polit and Hungler (1987:32) as the 


degree of consistency with which one measure the information describe 


reliability. 


For this study, as the researcher will be the only person conducting the 


interviews, the information obtained will be consistent and thus fulfill one of 


the aims of reliability. 


 


3.6.3 CONFORMABILITY 


 


De Vos et.al (1998:352) describes conformability as a strategy to find out 


whether the findings of the study could be confirmed by another. The 


emphasis is: do the data help confirm the general findings and lead to the 


implications? 


 


In this particular study, the researcher always had discussions with the 


supervisor to check whether other researchers can confirm the findings.   
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3.7 SUMMARY 


This chapter has provided a perspective on the theoretical framework and 


methodology used in undertaking the study. Van der Westhuizen’s Linkage 


model of managing change is used to emphasize the importance of the role 


of principals as intermediaries between the department and staff members. 


Data was conducted from principals in Khujwana circuit, under Mopani 


district. Ethical issues and trustworthiness of study were discussed. 


In the subsequent chapter, an empirical investigation will be conducted to 


determine how principals manage curriculum in Khujwana circuit. 
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  CHAPTER FOUR 


 
ANALYSIS AND INTERPRETATION OF DATA 


 


4.1 INTRODUCTION 


The intention of this chapter is specifically to analyze and interpret the data 


collected during interviews. That is, this chapter mainly focuses on the 


analysis, interpretation and discussion of data. 


 


The study was primarily qualitative. In analyzing qualitative data, the 


analysis tends to be less structured. As it is known that all data techniques 


involve summarizing data, the researcher begins with raw data to simplify 


complexity, which is in any case the joint task of theorizing and analyzing. 


Each stage in the process of analyzing involves the ‘loss’ of information but 


a ‘gain’ in an ability to understand the study (Rose and Sullivan, 1993:67). 


 


Question from the interview schedules have been grouped together, and 


discussed in that order. An attempt was made by the researcher to make the 


data more understandable for the reader by grouping related findings 


together and each finding is followed by a discussion. 


 


Sensitive and confidential information was collected from participants. It 


was therefore, desirable to ensure the anonymity of interviewees. To 


maintain anonymity the researcher developed a system of identification code 
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for each interviewee, for example, participant no.1, participant no.2 in that 


order. 


 


Qualitative analysis involves making sense of data through a process of 


identification of themes (Marlow, 1993:150, and Patton, 1990:125). 


 


4.2 ANALYSIS AND INTERPRETATION OF OPEN-ENDED 


INTERVIEWS FINDINGS 


 


The purpose of this section is to analyze the responses from primary school 


principals who manage curriculum change. Questions were posed to 


principals who then responded by giving detailed information in relation to 


the question. 


 


Questions put across to principals managing curriculum change will be used 


as headings, followed by discussions to their responses. 


 


4.2.1 UNDERSTANDING OF CURRICULUM 


 


When I asked participants about their understanding of curriculum, some 


participants responded by saying that curriculum is a content of what 


learners must learn and what teachers must teach. Others see curriculum as a 


collection of all activities that the education system address on order to bring 


up young ones to be responsible citizens. 


 
Furthermore, some participant understand curriculum as a tool to attend 


transformation agenda. Arguing long the same thinking one participant said 
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that the ministry of education designs curriculum after looking at the needs 


of people and the needs of the country. Participant no.2 emphasized, 


“Curriculum has to do with the expectations of the people in the community 


and the nation itself”. This is supported by participant no.4 who said that 


after comparing our curriculum with that of other countries the ministry of 


education comes up with a curriculum suitable to our needs, hence, the 


participant said, “The ministry had a mandate to make sure that we have 


curriculum that will be conducive to the changes that we wanted in our 


society. Curriculum, which was geared towards achieving the needs of the 


country, was introduced”. 


 


4.2.2 WHY CURRICULUM 2005 REVISED                                 


 


When I asked participants why curriculum 2005 revised, participants 


responded by saying that curriculum 2005 was revised because it was 


difficult for educators to implement its policies. Participants emphasized that 


curriculum 2005 had difficult concepts and issues (phrases) that were 


difficult to understand. Most of the concept introduced, have not been 


necessarily new, concepts like, Mathematical literacy, Mathematics and 


Mathematical sciences (MLMMS), instead of just saying Mathematics, a 


more difficult concept was used. 


 


Some participants said that curriculum 2005 was confusing and new terms, 


which are not related to anything educators knew from the past system, were 


used. For example, terms like range statement, phase organizer and many 


others. Participants felt there was no need to come with such confusing 


terms. Other participants indicated that curriculum 2005 was revised because 
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the approach was borrowed from other advanced countries in terms of 


education and could not fit in within the education system of our country. 


Participants emphasized that learners did not benefit from curriculum 2005 


because educators not well trained in this new method. However, participant 


no.4 said that curriculum 2005 was time consuming, for example, the 


participant said “it also have too many things which could have been 


summarized to be more clear, like the term, specific outcome, it was not bad 


term, but educators had to spend much time familiarizing himself/herself 


with what he/she going to do. It took much time to put terms on paper, 


before educators go to classes”. 


 


4.2.3 THE DIFFERENCE BETWEEN CURRICULUM 2005 AND                      


OUTCOME BASED EDUCATION (OBE) 


 


When I asked participants about the difference between curriculum 2005 and 


OBE, they answered that curriculum has to do with materials to be learnt by 


learners and what teachers must teach. Curriculum is basically, a content of 


materials to be learnt, what they use to call a syllabus. 


 


When describing OBE some participants said that OBE is primarily an 


approach to teaching and learning, it is a philosophy about how to 


implement the designed curriculum. Other participants said OBE is the result 


of what the learner was taught, it is something that has to do with what the 


learner brings out after he/she has been taught. OBE is mainly about 


outcomes of teaching. For example, participant no.4 said that “how you 


implement the curriculum is OBE. Historically Curriculum 2005 contains 


the content, but OBE is how to implement the designed curriculum”. 
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It is also interesting to note that some participants cannot draw clear line of 


description between curriculum and OBE. For example, participant no.1 said 


“OBE is a new curriculum, a system which is learner centered”. Arguing 


along the same thinking participant no.3 said, “There is no visible line 


between OBE and Curriculum 2005, they are interrelated. RNCS is a simple 


way of doing things, like OBE, which was difficult. RNCS and OBE is the 


same although OBE was more difficult, RNCS is more like the old method 


of teaching, it brings light to what teachers already know, yet in OBE 


everything was new”. 


 


4.2.4 DESCRIPTION AND INTEGRATION OF LEARNING AREAS 


 


When I asked participants about the description and the integration of 


learning areas, participants answered that knowledge is defined in terms of 


learning areas. Participants said by systematically putting knowledge into 


learning areas you are trying to define knowledge. 


 


Furthermore, some participants indicated that in one big cage of knowledge 


you have different knowledge, knowledge that deals with numeracy, 


knowledge that deals with languages, and that deals with life skills (in 


foundation phase). These participants went on to say that, primarily learning 


areas are subjects that educators give instruction to learners, whereas 


integration is the interrelation among different learning areas. This is support 


by participant no.1said one cannot teach one learning area without teaching 


the other one. For example, participant no.1 said, “while teaching numeracy 


you have to talk about literacy and life skill at the same time”. Thinking 


along the same reasoning participant no.2 said “The different learning areas 
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are integrated and this happen without necessarily fusing certain learning 


areas” 


 


4.2.5 IMPORTANCE OF LEARNIG PROGRAM, CULTURE AND 


LANGAUGE 


 


When the researcher asked participants about the importance of a learning 


program, culture and language, the participants answered that a learning 


program is important because it is a program drawn in order to determine 


what each grade will learn for that particular year in relation to other grades. 


For example. Participant no. 1 said that “Learning programs become 


complex as the grades progress, you cannot teach learners what they do not 


understand and relevant to their age” 


 


Some participants said that a learning program helps grouping together 


learning areas which are interrelated, that is, broad banding learning areas in 


foundation phase because learners are too young to accommodate all eight 


learning areas. However, learners need foundation in all eight learning areas, 


because all learning areas cumulatively form core knowledge for curriculum 


for the learners. 


 


With regard to the importance of culture and language participants  


Answered that culture and language are intertwined. Some participants 


indicated that it is important to use home language for teaching young ones 


because language helps to preserve culture. Other participants said they 


regard culture as what is practiced in that particular community; therefore, 


culture must be included in the curriculum. For example, participant no. 4 
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said, “Language is a vehicle and culture is the content, we drive that culture 


through language”. Supporting this statement participant no.2 said that “you 


use language to convey culture; therefore it is important that language is 


used appropriately at all times”. 


 


4.2.6 SCHOOL CURRICULUM DEVELOPMENT PROGRAMS AND 


TIME SPENT 


 


When I asked participants about school development programs and the time 


spent on these programs, participants answered that workshops on 


curriculum development is mainly organized by the department officials. 


Participants said that they have school meetings and cluster meetings to 


share information gained from workshops related to curriculum 


development. 


 


Some participants indicated that educators enrolled with universities to 


upgrade their professional qualifications are used as facilitators of the new 


curriculum. These participants said that they use these educators because 


they mainly deal with RNCS and OBE at university are always there when 


help is required.  


 


Only participant one said that non-governmental organizations, do help them 


with curriculum development. Participant no. 4 said that in line with 


Integrated Management System they would include curriculum development 


in their school development plan. For example, participant no.4 said, “Our 


plan, in line with Integrated Quality Management system (lQMS), is to 


identify any needs identified on the base line, and assess educators’ 
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performance. Then on our school development plan, develop a program that 


will address those problems. Together with programs mentioned above, we 


hope to support our staff in areas where they need support in terms of 


curriculum development”. 


 


Generally, all participants raised a concern that the contact time for 


workshops by curriculum advisors to principals is not enough. All 


participants said that workshops happen over one, two days, and they 


emphasized that these workshops conducted in the afternoon while they are 


tired and they do not understand most of the things they teach them. 


 


Participants indicated that they need a week or two weeks’ training in order 


to facilitate curriculum effectively. Some participants indicated that it is 


important for them to receive thorough training because the community 


relies on them for information with regard to new curriculum. One 


participant said there is a lot of information that the department wants them 


to consume in a very short space of time. For example, participant no.2 


when emphasizing that the contact is too little said that “I do not think the 


quality of training that one received is fair. Even facilitators spent lot of time 


undergoing training, but when they come, they want us to consume the 


information in two days and expect that we do better in the classroom. The 


contact time is very little”. 


 


 


 


 







 - 76 - 76


4.2.7 CURRICULUM SUPPORT SERVICES AND THE 


UTILISATION OF KNOWLEDGE AND SKILLS GAINED 


 


When I asked participants about curriculum support services and how they 


utilize the knowledge and skills gained, they answered that they receive 


support services mainly from curriculum advisors stationed at district office. 


Participants also indicated that sometimes they receive curriculum support 


from facilitators organized by book suppliers. Other participants said that 


they are linking up with SABC radio and television to get support with 


regard to curriculum development. 


 


Furthermore, participants said that they usually ask curriculum advisors to 


help them when they encounter problems in developing lesson plans, 


drawing work schedules and learning programs. For example, participant 


no.4 said, “We have an arrangement with them that after we re-open they 


will help us with preparations, there after they will help us with assessment. 


We have a common cluster with the schools around the village to engage the 


services of curriculum advisors”. 


 


It was interesting to learn that Unions also contribute in curriculum 


development by conducting workshops to their members. Non-governmental 


organizations also help with regard to curriculum development. Participants 


emphasized that workshops conducted by external agencies were more 


informative as compared to workshops conducted by curriculum advisors 


from the district office.’ 
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 For example, participant no.1 said that “Workshops conducted by these 


agencies are more informative, because you spent a week or two with them, 


and they make follow up”. 


 


With regard to how they utilize the skill and knowledge gained from 


curriculum advisors, participants answered that after attending workshops, 


they share the information with educators who did not attend the workshop. 


Participants emphasized that it is an important consultative forum, and a way 


to disseminate information to all staff members. Somme participants 


maintained that they share information and make sure that information is 


carried to classes. For example, participant no.1 said, “When they come back 


we write preparations, then call curriculum advisors to correct us where 


necessary, thereafter we share the information with colleagues”. 


 


4.2.9 METHOD OF TEACHING AND LEARNING 
 


When I asked participants about the new method of teaching and learning 


(OBE), some participants answered that this a method of teaching and 


learning will benefit learners, because this method teaches learners how to 


write, reason and socialize more easily. These participants supported they 


statement by saying that this method encourages learners to search 


information on their own, thinking long the same reasoning one participant 


emphasized that the method is learner centered as compared to the old 


method which was teacher centered. For example, participant no. 4 said “. I 


think this method will help learners even after leaving school, because most 
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of the time learners are expected to go and search information on their own 


without the help of teachers.” 


 


It is interesting to hear other participants say that there is no visible impact 


to learners’ progress because curriculum advisors do not intervene much in 


terms of making follow-up. For example, participant no.2 said, “When they 


come back we write preparations, then call curriculum advisors to correct us 


where necessary, thereafter we share the information with colleagues”. 


 


4.2.10 PRINCIPAL’S ROLE 
 


When I questioned participants on their role to manage curriculum change 


they answered that, the role is to mainly to supervise educators to do they 


work? For example, participant no.1 said, “My role is to see to it that 


educators follow, know and do as required by the new method of teaching 


and learning, so that learners may meet the required standard of teaching.” 


 


It is also interesting to note that some participants feel they role is just to 


report to the department activities of the school. For example, participant 


no.4. Said, “It is effective, I think, because as a mediator I have to report 


what is happening here at school to the department with regard to 


curriculum”.  


 


Other participants made it very clear that their role as facilitators of 


curriculum change is not effective. For example, participant no.2 said, “It is 


not so effective because I am not conversant with what is happening in the 
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new curriculum. Educators know more than what I know as mediator, that is 


difficult for me to facilitate curriculum change. The way information is 


presented is very hard; change comes after one and the other. Principals have 


just come from curriculum 2005 that was not well mastered by principals. 


How do you expect principals to take charge or facilitate curriculum while 


they are ill informed about it”. One participant said whether her as a 


facilitator of curriculum change is effective, would be determined by what 


learners do in life. For example, participant no.3 said “.  Learners are still 


struggling; they cannot read well, they cannot write well. I will say it is 


effective when learners do better in life, and that will be some years to 


come.” 


 


4.2.11  WORKSHOPS TO FACILITATE CURRICULUM CHANGE 
 


When I asked participants about the workshops to facilitate or manage 


curriculum change they answered that, they did not receive much training to 


facilitate curriculum change. Some participants feel training is conducted 


under tension; therefore, it is not easy to understand what is going on. For 


example, participant no. 3 said, “When trainees are under tension, afraid of 


OBE, it is difficult to say you understand, and you will be able to convey the 


information correctly”. 


 


It is interesting to note that there are facilitators who say that they are not 


trained all to facilitate curriculum change. For example, participant no.4 said 


“Not trained at all, I just take up the role of being a mediator between the 
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department and my staff because I know that by virtue of being principal I 


have to facilitate any program running within this school. 


 


I first heard about the new curriculum when the curriculum advisor visited 


the school to educators with regard to preparations.” One participant 


received a bit of training of curriculum advisors and non- governmental 


organization. 
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4.3. SUMMARRY 


 


The study confirmed that curriculum is a content of what must be taught. 


The study also indicated that curriculum is designed by the ministry of 


education, in consultation with all relevant stakeholders. With regard to why 


was curriculum 2005 revised, participants in general, said it was revised 


because the curriculum was too difficult for educators to implement. 


Participants also indicated that curriculum 2005 had many confusing terms. 


 


Most principals said OBE is an approach to teaching whereas curriculum is 


content of materials to be taught at schools. However, other principals said 


that OBE and curriculum is the same. Learning areas are described as 


subjects and integration happen when you teach Mathematics, but talk about 


objects (2houses, 3stones) which is literacy. Participants emphasized that 


one cannot teach one learning area without teaching the other one. 


 


Learning program is a program drawn in order to determine what each grade 


will learn for that particular year. Most school depends on workshops 


organized by curriculum advisors for curriculum development. Other 


curriculum support services available to principals are unions, non-


governmental organizations, and SABC radio and television. With regard to 


utilizing the information received, principals indicated that after receiving 


the information from support services, information is shared to colleagues  


Within the schools and cluster meetings. 


 


With regard to teaching methods principals said that, the new method is 


helpful and benefit learners because learners easily learn how to read, write, 
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reason and socialize. It was also interesting to establish that some principals 


think that this method of teaching does not affect learners’ progress 


immediately because educators doubt their skills to facilitate classroom 


activities. 


 


With regard to principals’ role to manage curriculum change, principal said 


that their role to mediate curriculum change is not effective because the 


department did not workshop them to manage curriculum change. Principals 


emphasized that they need an in-depth training in curriculum development, 


so that they can manage curriculum change more effectively. 


 


The conclusions, summary and recommendations, emanating from the 


analysis of data gleaned from empirical investigation will be presented in 


chapter five.   
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 CHAPTER 5 


 


 5. SUMMARY, CONCLUSION AND RECOMMENDATIONS 


5.1 SUMMARY 


The objective of the study, theoretical framework, research methods and 


terminology utilized in the study were clearly outlined. The researcher 


highlighted how principals manage curriculum change in schools, and the 


importance of curriculum change was discussed. The study revealed that  


Principals are not well capacitated to manage curriculum change. Lack of 


sufficient training on curriculum change to principals hinders the progress of 


curriculum development and the implementation thereof.  


 


Challenges facing primary school principals as well as curriculum support 


services available were identified. The information gathered was also 


analyzed and interpreted. 


 


Curriculum change is not a simple matter of the translation of policy 


documents into classroom practice, rather, it is lived out at particular sites, 


implemented by teachers acting individually or collectively. Managing 


curriculum change and curriculum development is one of the complex tasks 


of principals. Principals need to understand the change process in order to 


facilitate curriculum change more effectively. Principals must learn to 


overcome barriers of curriculum development and cope with the chaos that 


naturally exists during the complex process of managing curriculum change. 
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5.2 CONCLUSION 


 


The democratically elected government of South African produced probably 


the best constitution in the world. The introduction of the new South African 


national curriculum, curriculum 2005, in 1997 was accompanied by high 


expectations for both educational and social transformation. 


 


Curriculum 2005is probably the most significant curriculum reform in South 


African education of the last century. Deliberately intended to 


simultaneously overturn the legacy of apartheid education. It was an 


innovation both bold and revolutionary in the magnitude of conception. 


(Review committee on c2005, 2000:09) 


 


Eight years later, however, it is recognized that many of these goals were 


undermined by a flawed implementation processes. Implementations in 


schools failed due to a series of factors. This study focused purely on 


inadequate training and development of principals to manage curriculum 


change. 


 


Managing curriculum change within schools involves the entire staffs who 


negotiate in conceptual framework that guide curriculum programs. 


Principals need to understand curriculum development in order to manage 


curriculum change effort during the complex process of transformation in 


our country. Principals must inspire confidence and trust among educators 


for successful curriculum change. If there is no substantive change in the 


content with direct classroom instruction, what is the purpose of changing 


the curriculum? Change in society is occurring. The responsibility to address 
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the needs created by change lies at the door of principals who must 


effectively mange curriculum in schools. The result of this study clearly 


indicates that intention to manage curriculum effectively could offer 


significant improvement in the successful implementation of curriculum 


change efforts. 


 


5.3 RECOMMENDATIONS 


 


In the light of all the information gathered, reviewed, analyzed and 


conclusions developed, it is appropriate to make the following 


recommendations. 


 


5.3.1 RECOMMENDATIONS TO BE INITIATED BY PRINCIPALS 


 


 The following recommendations can be initiated, and implemented at 


school level. 


 


• Before implementing curriculum change, principals must become 


familiar with the stages of the curriculum change, concepts associated 


with the new curriculum, 


 


• Identifies the principal’s role within the school in relation to curriculum 


development, principals must also learn and understand the roles that 


others play within curriculum development initiatives, 


 


• It is important for principals to manage, guide, and document the process 


of curriculum development, 







 - 86 - 86


 


• Principals must learn more about the complexities of curriculum change 


by reading, talking with experts on curriculum, and attend workshops 


organized by different agencies, 


 


• Accept curriculum change as a positive experience to be understood and 


embraced, rather than a negative experience to be avoided, 


 


•  Principals must bring in curriculum experts when they begin with 


curriculum implementation, 


 


• Build a more collaborative school culture, institute cross-grade or 


department teams and provide time collegial curriculum work, 


 


• Build commitment and collaborative culture to support curriculum 


change by having and communicating high expectations, and demonstrate 


confidence in school staff and the surrounding community, 


 


• Consolidate resources and meet the needs of learners by forming 


partnerships with parents, businesses, and social and community 


agencies, 


 


• Create high-achieving learning environment by selecting and integrating 


a variety of programs to improve teaching and learning, 
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• Establish and follow new guidelines for implementing new approaches to 


teaching and learning, 


 


• Always reflect on your leadership practices, 


 


• Celebrate success of individuals and of their teams. 


 


5.3.2 RECOMMENDATIONS TO BE INITIATED BY CURRICULUM           


ADVISORS 


 


• The time fame for training principals on curriculum change should be 


extended. The “one-shot” approach does not work, that is, the single 


day, or two or three-day workshops are not effective. The result of this 


study indicated that training and capacitating principals on managing 


curriculum change must be long-term and periodic, 


 


• The need for follow-up and on going support. Principals emphasized 


that it is essential that curriculum advisors have a program of on going 


support to ensure that principals do not feel left out in facilitating 


curriculum change. Without this type of programs, it is unlikely that 


principals would be able to facilitate the new curriculum effectively, 


 


• Understanding curriculum principles. It is important for curriculum 


advisors to give in-depth training of the principle of curriculum 


development. As we accept the changing needs of our schools, we 


accept the changing needs of the curriculum. To effectively 
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implement these changes, curriculum advisors must begin to 


encourage principals to learn more about the process of curriculum 


development and have a clear understanding of curriculum concepts, 


 


• A need for on going system of curriculum development. The study 


indicated that while educators receive information from curriculum 


advisors, curriculum advisors must encourage schools to form internal 


support system program to fully affect the process of curriculum 


change. 


 


5.4 FURTHER RESEARCH 


The process of to manage curriculum change are complex in terms of how 


principals are trained to facilitate curriculum change. If the department is 


true to the commitment of curriculum development process as the only way 


to transform our education system, the following areas need research. 


 


1. How does the curriculum as a transformation tool become 


institutionalized and implemented by school, 


 


2. How principals become effective curriculum change facilitators, 


 


3. Explore the relationship between curriculum change and staff 


development. 
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5.5 LIMITATIONS OF THE STUDY 


 


As the study proceeded the researcher encountered difficulties. 


1. The research demanded a lot of time, energy and effort, 


2. Constraints with regards to accessing primary school principals 


managing curriculum change were experienced due to the lack of co-


operations from principals,   


3. Lack of resource from university Library. 


 


 


5.6. CONCLUSIONS 


 


It is the view of the researcher that recommendations made in this study, and 


in-depth workshops are the only method whereby principals are helped to 


cope with the effects and process of curriculum change. The most notable 


pitfall is that principals lack competence in managing curriculum change. 


 


The linkage model indicates that principals are intermediatary agents, 


between the department and the school. This role is paramount in effecting 


positive growth towards effective managing curriculum change, and helping 


influence the growth of teachers towards a high standard of managing the 


new curriculum in their classrooms. 
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APPENDIX A 
  
QUESTION 1. IN YOUR UNDERSTANDING WHAT IS    


CURRICULUM, AND WHO MAKES THE DECISSION TO 


CHANGE CURRICULUM? 


 


PARTICIPANT NO.1 


In my view curriculum refers to different subjects or learning areas. Set to 


follow a certain standard of teaching and learning for a particular grade. 


 


 I think it is decided by government after looking at the needs of the country, 


compare with education systems of other countries and come out with our 


curriculum, in order to reach the desired standard of education for our 


learners. 


 


PARTICIPANT NO.2 


Curriculum is content, which need to be taught to learners in various phases 


of learning. 


 


 A number of stakeholders designs curriculum after looking at the needs of 


people and the needs of the country. You cannot develop a curriculum 


without looking at the needs of people and country. In short, curriculum has 


to do with the expectations of the people in the community and the nation 


itself. 
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PARTICIPANT NO.3 


A curriculum is overall view of what learning areas should be taught, is an 


issue of what should be handled in schools. An overall view of what should 


be done for the whole year.  


 


The Head of Department must have a way out, then inform principals, who 


must inform teachers and parents. The principal, together with teachers and 


parents sits together, and see if the new curriculum that has been introduced 


by the department is in line with what is happening in that community. If the 


curriculum is suitable, all stakeholders sit down and draw the curriculum in 


accordance with the needs of the community and the needs of learners. 


 


PARTICIPANT NO.4 


Curriculum is a collection of all activities that our education system 


addresses in order to bring up our young ones to be responsible citizens. It is 


a range of things, I am not a curriculum specialist, and I cannot talk like an 


expert.  


 


It is the responsibility of the ministry of education to ensure that we have 


curriculum that attend to our transformation agenda. After 1994, when we 


had our democracy, we began to define knowledge, truth, and society 


difference through our education system, in order to prepare our young ones 


to be responsible citizens along that direction.  
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QUESTION NO. Two: IN YOUR UNDERSTANDING WHY, WAS 


CURRICULUM 2005 REVISED? 


 


PARTICIPANT NO.1 


When looking at outcomes based education (OBE), most terms were 


difficult for both educators and learners. We thought OBE was all together 


new, yet it is related to the old syllabus. Therefore, revised new curriculum 


statement (RNCS) revises OBE for better understanding of the new terms 


and for better usage of these terms. 


 


PARTICIPNT NO.2 


Curriculum 2005 had problems of its own; there were certain things, which 


were borrowed from advanced countries in terms of education. In addition, 


this could not fit in within the context of South African education system, 


and learners could not benefit in this regard. 


 


 It was discovered that educators could not consume the information, and 


learners could not understand the information, hence the revision of the 


curriculum. Curriculum was revised so that it could look into things that will 


benefit learners and help educators to work effectively. 


 


PARTICIPANT NO.3 


Curriculum 2005 was revived because OBE became a problem to most 


educators, they could not understand or move from what they knew.  


 


The system of letting learners be in the center of education instead of 


teachers being in control became a problem. Another problem was how to 







 - 99 - 99


implement this new curriculum in classrooms. According to my view, the 


department realized there was no move; they have to simplify the method 


the method of OBE. 


 


PARTICIPANT NO.4 


Curriculum 2005 was one important breakthrough, it was outcomes based, 


and it addressed skills, knowledge, values and attitudes, which are important 


in the development of young ones. 


 


It also contained quiet a number of issues which were not ease to 


understand, like the introduction of new concepts/terms, which have not 


been necessarily new, terms like Mathematics was called MLMMS instead 


of just saying mathematics. We have range statements, which are not related 


to anything that I knew before, and there was no need to   come with such 


confusing terms. 


 


The main aim was streamline, curriculum, and trim down the confusing 


vocabulary. 


 


QUESTION NO.3: WHAT DO YOU UNDERSTAND ABOUT THE 


PRINCIPLES OF OBE, AND CAN YOU DRAW A LINE BETWEEN 


CURRICULUM 2005 AND OBE? 


 


PARTICIPANT NO.1 


OBE is a new curriculum, a system which is learner centered. It has many 


outcomes, in the old system the teacher talked a lot, in OBE learners learn in 


groups, and help each other, the learner progresses in his/her own pace. 
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OBE is a method of teaching whereas Curriculum 2005 is a syllabus that is 


what I can say. 


 


PARTICIPANT NO.2 


OBE is an approach to teaching and learning, Curriculum is a content of 


materials to be learnt. 


 


PARTICIPANT NO.3 


OBE is the result of what the learner has been taught. The learner has to 


bring out something of his/her own after he/she has been taught. Is the 


outcome of what the learner has learnt, what he/she has been shown or told. 


 


There is no visible line between OBE and Curriculum 2005, they are 


interrelated. RNCS is a simple way of doing things, like OBE, which was 


difficult. RNCS and OBE is the same although OBE was more difficult, 


RNCS is more like the old method of teaching, it brings light to what 


teachers already know, yet in OBE everything was new. 


 


PARTICIPANT NO.4 


I am not sure, I am able to draw a line, but OBE is outcome based, it is 


primarily an approach. It is more of a philosophy, whereas a curriculum is 


more of content, what we use to call a syllabus, then, how you implement 


the curriculum is OBE. Historically Curriculum 2005 contains the content, 


but OBE is how to implement the designed curriculum. 
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QUESTION NO.4: HOW WOULD YOU DESCRIBE LEARNING 


AREAS AND HOW THEY INTEGRATE? 


 


PARTICIPANT NO.1 


Learning areas are subjects, using the old terminology. These learning areas 


or subjects are interrelated, they go hand in hand, and you cannot teach one 


learning area without teaching the other one. For example, while teaching 


numeracy you have you have to talk about literacy and life skill at the same 


time. 


 


PARTICIPANT NO.2 


I think, the division makes sense, certain learning areas are categorized to 


stand on their own, unlike before. The different learning areas are integrated 


and this happen without necessarily fusing certain learning areas. 


PARTCIPANT NO.3 


Let say l teach Mathematics and want to introduce the number 2, l will have 


objects, like 2tins, 2stones, and 2houses. 


 


 In life skill you area family of two members, with two houses, in 


technology, you will say, in order to build a house you need two windows, 2 


doors and this is how they integrated. 


 


PARTICIPANT NO.4                                                              


Knowledge is sometimes defined in terms of learning areas or subjects. In 


the big cage of knowledge, you have knowledge that deal with numerals, 
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calculation; you define this by systematically putting this knowledge into a 


learning area. 


 


 You will have that which deals with languages, overall is knowledge, but 


defining them as learning areas, which were called subjects. Because they 


come from this big cage of knowledge, it means that they are interrelated. 


When l speaks l use language, l also use languages to calculate money, that 


is, lam doing language and Mathematics at the same time.  


 


QUESTION NO.5: HOW WOULD YOU DESCRIBE A LEARNING 


AREA, AND HOW CULTURE AND LANGUAGE DIFFERENCE 


IMPACT ON LEARNING? 


 


PARTICIPANT NO.1 


A learning program is a program, drawn in order to determine what each 


grade, will learn for that year in relation to other grades. Learning programs 


become complex as the grades progresses, you cannot teach learners what 


they do not understand and relevant to their age. 


 


You have to use their own language in order to preserve their culture; so that 


all generations may be able to know what their culture, is all about. It is 


important to teach in home language of learners. 


 


PARTICIPANT NO.2 


Learning program is a new concept to me, please be fair and allow me to 


pass that one. However, culture and language are intertwined, you use 







 - 103 - 103


language to convey culture, and therefore it is important that language be 


used appropriately at all times. 


 


 PARTICIPANT NO.3 


Let you teach literacy, it is a program. That program will have an impact on 


the child’s daily life. Life skill programs, helps the child wherever he/she is, 


whether in town, playing or at work latter in life. 


 


Culture is what is practiced by that community and must be included in the 


curriculum, while using the language of that community. 


 


PARTICIPANT NO.4 


Learning program is when we are to give instructions to the eight learning 


areas in a curriculum. We have to draw a learning program, which will take, 


into consideration the integration, which is there. 


 


Learning areas that integrates well are grouped together, for example in 


foundation phase, learners are too young to accommodate all eight learning 


areas, but they need a foundation in all of them, because all learning areas 


cumulatively form your core knowledge for curriculum. From that point, 


you draw at least three learning programs, that is, life skill, numeracy, and 


literacy. When we talk about life skill, we talk about arts and culture, life 


orientation; actually, these are learning areas, which have been broad banded 


into learning programs 
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In intermediate, phase the school sit down and draw a learning program 


looking into learning areas that can be broad banded together, but 


Mathematics and language cannot be broad banded. 


 


Language is a vehicle and culture is the content, we drive that culture 


through language. 


 


QUESTION NO.6: WHAT SYSTEM OF ONGOING CURRICULUM 


DEVELOPMENT DO YOU HAVE FOR YOUR EDUCATORS? 


 


PARTICIPANT NO.1 


Educators attend workshops organized by the department of education and 


non-governmental organizations. They also attend cluster meetings, and as a 


school, we have meetings where we discuss problems related to curriculum 


development, and preparations of our daily activities in our classes. As a 


principal, l attend these meetings to give advice where possible. 


 


PARTICIPANT NO.2 


There are workshops that educators are attend, these workshops help them to 


grow professionally in terms of the new curriculum. These workshops are 


not arranged by the school, but designed by the department in order to make 


sure that educators have information and work effectively. The role of the 


principal is to facilitate, and make sure that educators attend these 


workshops. After attending the workshops they come back and share 


information with collogues. 
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PARTICIPANT NO.3 


We usually workshop one another, look for references from old books and 


newspapers. We encourage one another to gather any helpful information. 


Educators are encouraged to work as a group not as individuals. 


 


PARTICIPANT NO.4 


In our school now, we are taking advantage of the fact that the curriculum is 


still new, as we just moved from advocacy; the curriculum was revised two, 


three years ago. 


 


This year is introduced to Intermediate phase, the department has a program 


which they ought to have conducted workshops last year bring to workshops 


educators in intermediate phase but they did not. These workshops will 


enable educators to give instruction on the RNCS. 


 


That whole program is absorbing much of our time and to our advantage, 


because we cannot have two parallel programs of development. At the same 


time we are lucky to have educators who are enrolled with university of 


Venda upgrading their qualifications, and specializing in OBE and RNCS, 


they are helping us a lot. All of that put together, bring our staff on board  


 


Our plan, in line with Integrated Quality Management system (lQMS), is to 


identify any needs identified on the base line, and assess educators’ 


performance. Then on our school development plan, develop a program that 


will address those problems. Together with programs mentioned above, we 


hope to support our staff in areas where they need support in terms of 


curriculum development. 
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QUESTION NO.7:  DO YOU KNOW ANY AVAILABLE SUPPORT 


SERVICES (CURRICULUM ADVISORS), STRATEGIES FOR 


USING THEIR EXPERTISE AND HOW OFTEN DO YOU USE 


THEM? 


 


PARTICIPANT NO.1 


There are non-governmental organizations, department officials and unions. 


Workshops conducted by these agencies are more informative as compared 


to workshops conducted by department official because external agencies 


spend more time with us. We use departmental official regularly because 


they have curriculum advisors. We ask them to come and help us when we 


encounter problems. Unions are also servicing us by calling all members or 


come to our school to help with curriculum when invited. 


 


PARTICIPANT NO.2 


Yes, l know those who are in material development, there are those who deal 


with certain learning areas in the form of material development, like book 


suppliers, who have facilitators whose contribution in a way assist educators 


to interpret information in learner support material. This helps them to 


understand things they teach in class. 


 


PARTICIPANT NO.3 


We use the support services of HIV/AIDS, from the circuit, clinics and 


invite them to come and help because they have more information on 


curriculum. Educators and learners go to libraries to research on how to 


teach the new way. 
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PARTICIPANT NO.4 


We are in touch with the support services in the department of education 


(what we call curriculum advisors). They conduct workshops from the 


district; so far, we often go to them for materials, like now l am from Nashua 


making copies, which we should have received from them because it is their 


duty. However, we said, even if I have a problem over and above the 


workshops we had we can still do something else. 


 


We have an arrangement with them that after we re-open they will help us 


with preparations, there after they will help us with assessment. We have a 


common cluster with the schools around the village to engage the services of 


curriculum advisors. 


 


We are also linking up with SABC education television, we have just 


started. We utilized the allocated Norms Standard funds from the department 


to buy the necessary hardware in order to be able to liaise this program. We 


just hope by the end of the second term will be able to say we are getting 


enough support from various professional services. 


 


QUESTION NO.8: AFTER RECEIVING THESE SERVICES HOW 


DO YOU EXPLAIN OR UTILIZE THE SKILLS AND KNOWLEDGE 


GAINED TO YOUR STAFF? 


PARTICIPANT NO.1 


When they come back we write preparations, then call curriculum advisors 


to correct us where necessary, thereafter we share the information with 


colleagues. 
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PARTICIPANT NO.2 


It is not mainly, what I do as principal, but what we do collectively as staff. 


When teachers receive information, they sit together, share the information 


and see if the information received can be implemented in classes. 


This is an important consultative forum, and a way to disseminate 


information to all staff members. After the information from service 


providers educators share the information and make sure that the 


information is carried to classes. 


 


PARTICIPANT NO.3 


When they come back these workshops, usually they bring pamphlets and 


we display then on the walls. Sometime they go to institution and see how 


they do things. After attending workshops, they workshop one another. 


 


PARTICIPANT NO.4 


After they visited us and we have information, we implement the 


information immediately. We work as a team, so we call each other when 


some teachers have problems we come together and try to help each other. 


  


QUESTION NO.9: HOW WOULD YOU DESCRIBE THE NEW 


METHOD OF TEACHING AND LEARNING? 


 


PARTICIPANT NO.1 


This new method of teaching is helpful to learners, they learn how to 


communicate, how to write, reason and socialize because most of the time 


they are involved in planning the activities. They can do things on their own 


because they are involved at an early stage. 
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PARTICIPANT NO.2 


 I have not seen much effectiveness, but I can say it is effective because the 


department informs principals of what need to be done. What is lacking in it 


is for the department to make a follow up on the work done at schools.  


 


I have not seen department intervening much in terms of making follow-up 


to schools to make sure that information given to educators is fully 


implemented, that is one area, which is not satisfactory. 


 


PARTICIPANT NO.3 


There is no new method of teaching; it is just directed in a new way, except 


that what teachers were trained for at colleges is directed differently. The 


method and knowledge is the same, the way it is implemented and skills 


gained by learners are new, otherwise is the same. In the past teaching was 


teacher centered now it is learner centered. Latter in years to come, this 


method will be effective. 


 


PARTICIPANT NO.4 


I think is a good method, most learners will benefit if this method is used 


correctly. Teachers are also benefiting because they are doing continuous 


assessment daily while trying to help learners. I think this method will help 


learners even after leaving school, because most of the time learners are 


expected to go and search information on their own without the help of 


teachers. 
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QUESTION NO.10: HOW WOULD YOU DESCRIBE YOUR ROLE 


AS A MEDIATOR OF CURRICULUM CHANGE BETWEEN THE 


DEPARTMENT AND YOUR SCHOOL, IS IT EFFECTIVE?    


 


PARTICIPANT NO.1 


My role is to see to it that educators follow, know and do as required by the 


new method of teaching and learning, so that learners may meet the required 


standard of teaching. 


 


PARTICIPANT NO.2 


It is not so effective because I am not conversant with what is happening in 


the new curriculum. Educators know more than what I know as mediator, 


that is difficult for me to facilitate curriculum change. The way information 


is presented is very difficult; change comes after one and the other. 


Principals have just come from curriculum 2005 that was not well mastered 


by principals. How do you expect principals to take charge or facilitate 


curriculum while they are ill informed about it. 


 


PARTICIPANT NO.3  


As a mediator I think it is effective, although some educators still doubt their 


skills to lead, but educators are trying their best.  Learners are still 


struggling; they cannot read well, they cannot write well. I will say it is 


effective when learners do better in life, and that will be some years to come. 


 


PARTICIPANT NO.4 


It is effective, I think, because as a mediator I have to report what is 


happening here at school to the department with regard to curriculum. Most 
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of the time, let me refer back to curriculum advisors, when they come to help 


us in drawing the learning program it was my effort as principal because I 


invited them. If educators need some help, as a mediator will invite them 


again. 


 


QUESTION NO.11: AS PRINCIPAL, DID YOU RECEIVE 


TRAINING OR WORKSHOPS ON HOW TO FACILITATE 


CURRICULUM CHANGE? 


PARTICIPANT NO.1 


Yes, by both the department and non-governmental organizations. 


 


  PARTICIPANT NO.2  


Not much training has taken place, but I have received a bit of training 


 


PARTICIPANT NO.3 


Workshops were conducted; trained on how educators must do their work, 


how to encourage them and how to cluster with other schools. When trainees 


are under tension, afraid of OBE, it is difficult to say you understand, and 


you will be able to convey the information correctly. 


 


PARTICIPANT NO.4 


Not trained at all, I just took up the role of being a mediator between the 


department and my staff because I know that by virtue of being principal I 


have to facilitate any program running within this school. 


 


I first heard about the new curriculum when the curriculum advisor visited 


the school to educators with regard to preparations.  
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QUESTION NO.12:  WHAT WAS THE DURATION OF THE 


WORKSHOP, DO YOU THINK THE TIME SPENT FOR THE 


WORKSHOP WAS ENOUGH? 


     


PARTICIPANT NO.1 


The workshop conducted by the department was for two days, each day 


starting from 12 hours to 16 hours. The one that was conducted by the non-


governmental organization was for a week, and better as compared to that of 


the department, which start at noon by that time we are tired and cannot 


follow what is happening. It is not enough at all, we need more workshops. 


 


PARTICIPANT NO.2 


It happened over one to two days workshops. I never felt is enough, there is 


a lot of information that the department wants us to take in a very short 


space of time. I do not think the quality of training that one received is 


enough. Even facilitators spent lot of time undergoing training, but when 


they come, they want us to consume the information in two days and expect 


that we do better in the classroom. The contact time is very little. 


 


PARTICIPANT NO.3 


 It is not enough, because teachers who are trained for the whole weekend, 


they still complain that they did not understand most of the things, it is even 


worse for principal who are trained for a day. 


 


It is not enough; more time is needed to understand these things and more 


books must be supplied so that we may refer. 
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PARTICIPANT NO.4 


 The contact time is not enough, Look at me I accidentally receive training 


for just one hour when the curriculum advisor visited our school. I think is 


Not enough. I need a week or two weeks’ training as a facilitator of the new 


curriculum. Remember the whole community relies on me for information 


with regard to the new curriculum.   


 





