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ABSTRACT

This study investigated the spelling challenges faced by Grade 9 Sepedi Home
Language (SEPHL) learners when writing essays. The objectives of the study were to
understand the cause of the spelling errors made among Grade 9 SEPHL learners
when writing essays and to propose strategies on how teachers and learners can
overcome the challenges associated with incorrect spelling. The study used the
qualitative research approach and observation, document analysis and semi-
structured interviews for data collection. The study employed purposive sampling to
select eight SEPHL learners and two SEPHL teachers from a selected school. The
study used the interpretivism paradigm to interpret the findings. The data was
analysed through the thematic analysis technique. The findings show that parents do
not check their children’s schoolwork and are not involved in their children’s studies.
Based on the findings, the study recommended that learners familiarise themselves
with SEPHL alphabets, practice writing regularly, using a spell-check tool, consult
reliable resources and use a dictionary to improve their spelling. Furthermore,
teachers and parents should help learners to improve their spelling and writing.

Keywords: Spelling error, Essay writing, spell-check tool, dictionary.



TABLE OF CONTENTS

Contents
DECLARATION . ....cei ettt et e et e e e e e e st e e et e e e snteeeanneeeesnneeeanneeeeanneeeannneas i
3] =107 ] PSPPSR i
ACKNOWLEDGEMENTS ...ttt e e e e anneeas iv
NS I 3 PRSP v
TABLE OF CONTENTS ..ot e e e e e e e e e e e e e e e e ennees Vi
1. INTRODUGCTION .. ...ttt e et e e e e e e e e e e e e e e e e anneeeeeeannnneeeeanns 1
1.1 BACKGROUND AND MOTIVATION .....coiiiiiiiiiiie e 1
1.2 PROBLEM STATEMENT ..ottt 2
1.3 LITERATURE REVIEW ......ooiiiiiiie et 2
1.4 ROLE OF THEORY IN THE STUDY ... 4
1.5 PURPOSE OF THE STUDY ...oiiiiiiiieiiiie ettt sneee e 5
1.5.1. AIM Of the StUAY ..o 5
1.5.2. Objectives of the StudY ... 5
1.6 RESEARCH METHODOLOGY ...t e e e e emneeaaeeas 6
T I YT == o] e [ o o P 6
LTS T2 ] o 1T Vo S 6
1.6.3. Data COIlECHION.......ccooiii 6
1.6.4. Data analysSiS. ... 7
1.6.5. QUALITY CRITERIA ..ot 8
1.6.5.1. Credibility.......eeeeee e 8
1.6.5.2 Transferability ... 8
1.6.5.3 Confirmability..........ooooiiiiii 8
1.6.5.4 Dependability............uuuiiiii i 8



1.7. SIGNIFICANCE OF THE STUDY ....oiiiiiiiiiiiiieee e 8

1.8. ETHICAL CONSIDERATIONS ......ooiiiiiiiiiiiie e 9
1.8.1 Permission to conduct the study............oooo 9
1.8.2. Voluntary participation............oooeiieiiio e 9
1.8.3. Respect, dignity, and standard care of the participants..............cccccevvvneieenn. 9
1.8.4. INfOrmed CONSENT........uuiiiiiiiii e 10
1.8.5. Benefits and Risks/Harm ... 10
1.9. CONCLUSION ...ttt et e e e e e e e e e e e e e e anneeeeeeannnneaaaanns 10
CHAPTER 2.ttt et ettt e e et e e e ne e e et e e e nnaeeeenneeas 11
LITERATURE REVIEW ......ooiiiiiie ettt eneee e 11
2.1, INTRODUCTION. ...t e et e e e et e e e e e e e e e enneeeaeeannneeeeanns 11
2.2. DEFINITION OF SPELLING. ... eneee e 11
2.3. CAUSES OF SPELLING ERRORS WHEN WRITING ESSAYS IN SEPHL...... 13

2.4. CULTURE CAN ALSO HAVE A SIGNIFICANT IMPACT ON THE SEPEDI HOME
LANGUAGE ... e e e e e e e e e e e e e e e e 15

2.5. REASONS FOR SPELLING ERRORS IN SEPHL ESSAY WRITING AMONG

LEARNERS ...ttt et e et e et e e et e e e enae e e e neeeeanneeean 18
2.6. THE NECESSITY OF GOOD SPELLING IN SEPHL ......ccceiiiiiiiiiiieeieeee, 20
2.7. TYPES OF ESSAY (WRITING).....eeiiiiiiiiiee e e e ee e e emeeee e 27
2.7.1. A dESCrIPLIVE ©SSAY ...ceieieeeeeeee e 28
2.7.2 ANAITAtiVE ©SSAY.......uiiiiiiiie et 28
2.7.3 AN €XPOSIHONY ©SSAY ...uuiiiiiiiieieeiiiie ettt e e e e e e e e e e e e eana s 28
2.7.4 ArgumentatiVe ©SS@Y .......ccoeiiiieeeee e 28
2.8 DEFINITION OF KEY CONCEPTS ... .o a e eeee e 29
2.9 CONCLUSION ...ttt ettt e et e e et e e et e e e nnaeeeenneeas 30
(O T e I =1 PRSP 30
RESEARCH METHODOLOGY ..ot e e e e e nneeeeas 30



3.1 INTRODUCGTION . ... 30

3.2. METHODOLOGY ....ooiiiiiiieiiiie ettt ettt e e e e e s e e e nnneeeenneeas 30
3.3. RESEARCH APPROACH AND DESIGN .......oooiiiiiiiiieiiee e 31
3.3.1 Research approach ............. oo 31
3.3.2 RESEArCN deSIgN .. .coviiiiiieei s 32
3.3.3 ResearCh paradigm ............uiiiiiiiiiie e 33
3.3.3.1 Application of interpretivism to the study ............cccoooiiiiii 34
3.3.3.2. ONTOIOGY ...ttt nnne 34
B TG TG 02 =t o] 153 (=0 4 To ] o e | PP 35
3.4. POPULATION AND SAMPLING ......utiiiiiiiee it 35
3.4.1 PartiCIPants ........coooiieiiieee e e s 35
3.4.2 Sample popUIatioN..........ooeeee e 36
3.5. DATA COLLECTION ... ..eiiiiiie ettt et e e e e e 37
3.5.1 Semi-structured individual INTErVIEWS .............oeiiiiiiiiii e 37
3.5.2 ODSEIVALION ...t n e nnne 37
3.5.3 DOCUMENT @N@IYSIS ......uuiiiiiiiiiiiiiii e 38
TN TR N o Yol U [T €1 o U] o 39
3.7. DATA ANALYSIS ..ottt e et e et e e e e e enneeas 39
3.8. QUALITY CRITERIA ...t e e e e e e e e 39
3.8.1 Credibility ......oeeeeeee e e e 39
3.8.2 Transferability..........cooo i 40
3.8.3 Dependability........ccoouuiiiie e 40
3.8.4 CoNfirmMability........ ... 41
3.9. Significance of the STUAY ............uuiiiiii e 41
SAO ETHICAL ISSUES ...ttt 41

3.10.1. Permission to conduct the study ..., 41

viii



3.10.2. Privacy, anonymity and voluntary participation ............ccccccccviiiieiiiiiiiieiinn. 42

3.10.3. Respect, dignity, and standard care of the participants................ccccceennnne. 42
3.10.4. INfOrmed CONSENT.........uiiiiiiiiiiii e enennnees 42
3.10.5. Benefits and RiSKS/HAIMM ............uuiiiiiiiiiii e 43
3.11. CONCLUSION ...ttt ettt e et e e e e e nnae e e enneeas 43
CHAPTER 4 ...ttt ettt e ettt e et e e et e e e nnaeeeenneeas 44
DATA ANALY SIS ..ottt e et e e e e e e e e et e e e e e emnneeeeeeannneeeas 44
4.1, INTRODUCTION. ...t e e e e et e e e e e e e e e emneeeaeeannneeeeanns 44
4.2. BIBLIOGRAPHIC PRESENTATION. .....ciiiiiiiiiiie e 44
4.2.1. Biographic information of Grade 9 SEPHL teachers .............cccooeeeiiiiiiiiiinnnnn. 44
4.2.2. Biographic information of Grade 9 SEPHL learners................cccccoeiiiiiiiinnnen. 45
4.3 DATA NALY SIS . ettt e et e e e e e e e e e e nneeeaeeenneeeeeanns 45
4.3.1. DATA ANALYSIS (Interpretation and analysis of observation schedules) ..... 45
4.3.2. DATA ANALYSIS AND INTERPRETATION ...cooiiiiiiiiieiiiee e 47
4.3.2.1. Classroom Size and SEt UP ....coeeeeiumiiiiee e 47
4.3.2.2. Number of partiCipants ............oooeuuuiiiiii e 47
4.3.2.3. Learners’ DENAVION . ..........cooiiiiiii e 47
4.3.2.4. ESsay WHtING SKIlIS .....ceuuniieieiieee e 48
4.4. QUALITATIVE INTERPRETATION OF RESULTS .....cooiiiieeeiee e 48
4.4.1 QUESTIONS FOR PARTICIPANTS (LEARNERS) ......coiiiiiiiiiiieeeeeeee 49
4.4.2. Semi-structured individual interviews with teachers ................ccccccciiiiiinnnn. 57
4.5. DATA INTERPRETATION ....ooiiiiiiiieiiiie e 61
4.4 CONCLUSION ...ttt e e e et e e e e e e e e e e nneeeeeeenneeeeeanns 69
L0 T e I o SRR 69
SUMMARY OF FINDINGS AND RECOMMENDATIONS ......cccoiiiiiiieiee e 69
5.1. INTRODUCTION ... ..ottt ettt ettt e et e e et e et e e e nnaeeeenneeas 69



5.2. SUMMARY OF CHAPTERS...... .o 69

5.3. SUMMARY OF FINDINGS ...t 71
5.4. RECOMMENDATIONS ... ..o 71
5.5 CONCLUSION ... e ae e 74
6. REFERENCES. ... 77



CHAPTER 1
1. INTRODUCTION
1.1 BACKGROUND AND MOTIVATION

Most Grade 9 learners are unable to use correct spelling when writing essays in
Sepedi Home Language (SEPHL) but are proficient in speaking in the language.
According to Nondabula (2020), writing is an important aspect of language learning
and a tool for assessment in Basic and Higher Education across the globe. Learners
need to acquire proficient writing skills to learn and demonstrate their knowledge and
creativity. This is what inspired the researcher to undertake this research, as writing is
essential to academic performance, especially for Grade 9 learners. In subjects such
as SEP HL, learners are expected to show their abilities in writing in Sepedi, as it is
their home language.

The researcher envisaged that all Grade 9 learners were able to use the correct
spelling when writing essay in SEPHL. In essay writing in the home language, a
teacher often expects learners to obtain good marks. However, the researcher
observed that the participant learners obtained low marks in SEPHL essay writing.
Spelling should be taught in class as content to help learners improve in their grades.
Grade 9 learners should be taught how to write and spell words on a daily basis, since
not doing so will hinder their progress in education. They will suffer academically;
hence, teachers must not turn a blind eye on this matter. In schools, learners have
different learning needs and experience diverse learning barriers. August (2019)
states that many learners struggle to read and write, and are therefore in need of
assistance to enhance their academic performance. The good thing about spelling
words correctly when writing essays is that anyone can read learners’ texts without
difficulties. Correct spelling also makes teachers’ marking of learners’ work much
easier. On the contrary, incorrect spelling among learners will not only result in their
failure in SEPHL, but also their vocabulary will be poor. In agreement, Esther (2015)
points out that spelling errors among learners remain a notable hurdle to effective
essay writing because they cause a communication breakdown between teachers and
learners, as learners’ essays are difficult to read. Hence, Modipane (2018) says that
government officials should consider building libraries in public schools in rural areas
to provide learners with opportunities to read different books and to see how words

1



are written and used. This might contribute towards the use of correct spelling among
learners in SEPHL.

1.2 PROBLEM STATEMENT

The researcher observed spelling errors in essay writing among Grade 9 SEPHL
learners. Due to these errors, they obtained lower marks in SEPHL essay writing.
Learners do not have sufficient literacy, which, according to Antonie (2017), entails
both the ability to read and write. Teachers do not teach learners how to write, which
affects learners’ work, and ultimately learners’ failure in SEP HL. In instances where
teachers teach writing, they hardly provide a comprehensive lesson on the subject.
Furthermore, when reading and writing are not given ample attention in the classroom,
learners’ vocabulary does not improve. Modiba (2019) adds that learners struggle to
read and write in SEPHL, and as a result, they are incompetent in reading and writing
even in the Language of Teaching and Learning (English. Mkaza (2021) proffers that
writing is an aspect skill throughout learners’ schooling trajectory because it is through

writing that learners situate meaning and sense-making across the curriculum.
1.3 LITERATURE REVIEW

Literature review is a systematic method of measuring and evaluating the impact of
research studies over time (Mavodza, 2016). It helps to guide researchers in a
particular discipline on an analysis of previously published studies and, how often a
specific study has been cited by others. This is done by determining what disciplines
are represented, either by the scope of the publication or by the author’s affiliation,

based on those subsequent citations.

Failing to teach learners how to use correct spelling in a classroom affects learners’
performance in their studies. Hence, curriculum developers must consider “writing” as
an important aspect for learning when developing curricula. Writing is the most
significant development in human history. It is a way of exchanging knowledge,
information, thoughts, and opinions with other countries from one generation to
another (Deane, 2018). As this is not a matter of just a certain school but a global one,
it is important to ensure that writing is taught well and that learners excel in writing.
Mpiti and Mbodila (2020) define writing as a form of communication that allows

learners to put their feelings and ideas on paper, to organise their knowledge and
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beliefs into a convincing argument. In cases where learners must compete through

writing, they should express themselves and show their skills proficiently.

Moses and Mohamad (2019) mention that developing students’ ability in writing is one
of the major challenges faced by English as a Second Language teachers in most
schools nowadays. Other scholars investigated spelling and writing in class but did
touch the issue of spelling errors as a challenge faced by SEPHL Grade 9 learners
when writing essays. Hence, the current researcher focused on this gap. Hadia (2020)
outlines three challenging areas regarding academic writing; “A lack of adequate
‘scaffolding’, a lack of ample time spent on authentic practice and inappropriate
immediate feedback”. Learners need to be provided with sufficient support so that they
are able to achieve learning goals that they would not be able to reach on their own.
In addition, teachers need to give learners feedback on every activity assigned to their
learners and do corrections together with them so that the learners can identify their
mistakes. In addition, not only lack of scaffolding, lack of ample time spent on authentic
practice, or immediate feedback are challenges regarding academic writing, but also
the lack of parents’ involvement in their children’s schoolwork. Parents should take
part in teaching their children spelling and writing at home. Moreover, the Department
of Education (DoE) must train teachers on writing skills and spelling to combat the

prevalence of spelling errors among learners.

Writing features among speaking, reading, and listening skills in the language. Writing
is a multiplex activity (Ling, 2016). For subjects such as SEPHL, the DoE must employ
teachers with relevant qualifications so that effective teaching and learning could
occur. The lack of professional experience among teachers contributes to the
prevalence of learners’ challenges, such as poor spelling. Also, learners’ backgrounds
and prior learning of spelling contribute to their success or failure in spelling as they
progress in their grades. Most learners do not have writing skills because they were
not taught these skills. A lack of experience among teachers can significantly
contribute to spelling errors in students. Novice teachers may struggle with
implementing effective strategies for teaching spelling due to insufficient knowledge of
phonetics, spelling rules, and language structures (Bahr, Sillito, & Christensen, 2014).
Moreover, Rizwan and Fathima (2022) proffer that in the early stage of learning,
learners tend to use spelling incorrectly, and their vocabulary is not sufficient. The

findings of this study shows that learners can use correct spelling in their lower grades

3



as compared to higher grades. Misbah, Mohamad, Yunus and Ya’acob (2017) claim
that the lack of vocabulary hinders learners’ acquisition of writing skills. This means
that if Grade 9 learners are well taught how to spell words correctly when writing from
the lower grades, they will not struggle in the area in their successive grades.
Additionally, Afrin (2016) mentions that learners often spell words according to their
pronunciation and this leads to wrong spelling. This study sought to explore the
contributory factors to Grade 9 SEPHL learners’ use of incorrect spelling when writing

essays.
1.4 ROLE OF THEORY IN THE STUDY

The importance of SEPHL writing essay writing at the selected school cannot be
ignored because it is one of the most important languages to learners, as it is their
home language. Learners need to first understand their home language and how to
write it before they can understand other languages. Furthermore, learners must be
able to write using correct spelling because it is important for effective communication.
Most learners speak Sepedi fluently but fail to write it due to the lack of proficient
writing skills; hence, most learners make more mistakes in writing. In most cases,
learners struggle with writing long words such as, “MontshepetsaboSego”. These kinds
of mistakes are the most common among SEPHL learners. The researcher selected
a topic and instructed Grade 9 SEPHL learners at Koloti Circuit to write an essay in
Sepedi to identify the recurrence of spelling errors and ultimately proffer remedial

interventions.

Piaget’s Cognitive Development Theory was applied in this study. It suggests that
children move through four different stages of learning, namely, the sensorimotor
stage- from birth to 2 years, the preoperational stage- (from age 2 to 7), the concrete
operational stage-from 7 to 9, and lastly, the formal operational stage (from- age 12
years upwards). In his theory, Piaget does not only focus on understanding how
children acquire knowledge, but also on understanding the nature of intelligence.
Grade 9 learners fit in the formal operational stage. In this stage, according to Kendra
(2022), children begin to think logically about concrete levels, begin to understand the
concepts of conversation; thinking becomes more logical and organized but still
concrete; and lastly, they begin to use inductive logic, or reasoning from specific

information to a general principle.



During the formal operational stage, children think about hypothetical situations and
various possibilities, like a situation that does not exist or might be unrealistic and
fantastical. At this stage, Grade 9 learners probably think that being taught spelling or
essay writing in the classroom is not important, which is not true. This theory further
explains that during the operational stage, children are capable of reaching
hypothetical deduction reasoning, which allows them to test hypotheses and draw

conclusions from the results.

This theory was relevant to the study because it offered a comprehensive framework,
focusing on the stages of intellectual growth and understanding how a child’s thinking
processes evolve. By considering learners’ cognitive readiness and language
acquisition abilities, researchers can design targeted interventions and teaching
methods. The theory also enabled the identification of specific language-related
challenges and supported the development of appropriate educational materials and
assessments. Therefore, Piaget’s approach fosters a holistic understanding of spelling

difficulties, allowing for context-specific interventions.
1.5 PURPOSE OF THE STUDY
1.5.1. Aim of the study

The aim of the study was to explore spelling errors among Grade 9 SEPHL learners
in essay writing and to suggest effective strategies for reducing spelling mistakes

at Koloti Circuit, Capricorn North District in Limpopo Province.
1.5.2. Objectives of the study

To understand the cause of spelling errors in essay writing among Grade 9 SEPHL
learners and also to collect and examine essays written by learners to identify
frequent spelling mistakes at Koloti Circuit, Capricorn North District in Limpopo
Province.

To recommend targeted interventions that could help SEPHL teachers and
learners use correct spelling in essay writing at Koloti Circuit, Capricorn North

District in Limpopo Province.



1.6 RESEARCH METHODOLOGY
1.6.1. Research design

Bhandari (2023) claims that a research design is a strategy for answering a research
question using empirical data. A case study design was used to investigate the
challenges faced by Grade 9 SEPHL learners, precisely the recurrence of spelling
errors in essay writing. McConibes (2023) defines a case study as a detailed style of
a specific subject such as a person, group, place, event, organization, or phenomenon.
Additionally, case study helps in building or testing theories by providing real-world
examples. They can generate new hypotheses or confirm exixting theoretical
frameworks by examining how theories apply in specific context (Yin, 2018). The
design is interpretive and as such, it enabled the researcher to understand the cause
of spelling errors among Grade 9 SEPHL learners at the research site. This study was
primary research. Grattons and Jones (2010) state that primary research involves the
collection of original data specific to a particular research project. The researcher used
to opt for primary research because original data was required to fulfil the purpose of
the study.

1.6.2. Sampling

Population is an entire group that a researcher wants to draw conclusions about
(Bhandari, 2022). The selected school has 728 learners and 22 teachers. To select
the participants, the researcher used the purposive sampling method, where learners
were selected based on the researcher's knowledge about the population. The
researcher purposely selected 8 learners out of the total number of 80 Grade 9
learners who usually commit spelling errors when writing SEPHL essays, to participate
in the research. Two SEPHL teachers were also selected to partake in the study
because of their knowledge of the sampled learners’ performance in SEPHL essay

writing.
1.6.3. Data collection

Data collection is the process of gathering and measuring information of interest, in an
established systematic fashion that enables one to answer stated research questions,

tests, hypotheses, and evaluate outcomes (Muhammad, 2016). The Semi-structured



interviews, document analysis, observations and focus group interview were used to
collect data. According to Mellisa and Lisa (2019), semi-structured interview attempts
to understand the world from the subjects’ perspective, uphold the meaning of people’s
experiences, and uncover the subject as lived by the subjects prior to scientific
explanation. The researcher also wrote notes during interviews to supplement the data
collection process. Document analysis was also used, as the learners were given a
writing activity from which the researcher analysed spelling errors. The researcher
observed the teacher teaching and giving learners’ activities on essay writing in the
classroom. Focus group interview is a qualitative research method used to gather
insights and perceptions from a group of individuals about a specific topic or issue
(Krueger & Casey, 2025). In a focus group interview, a trained moderator facilitates a
discussion among participants, encouraging them to share their opinions,
experiences, and ideas related to the research topic. The purpose of conducting a
focus group interview was to draw upon participants' experience and challenges they
encountered with regard to spelling in the grade 9 SEPHL classroom. Eight Grade 9
learners (4 boys and 4 girls) participated in focus group interviews. The researcher
opted for this type of interview because it explores complex issues, helps an interview
to understand diverse viewpoints, and uncovers underlying attitudes and perceptions

within a social context.

1.6.4. Data analysis

In analysing the data, the researcher used thematic data analysis. Braun and Clarke
(2006); Michelle and Lara (2020) explain thematic analysis as a method for analysing
qualitative data that entails searching across a data set to identify, analyse, and report
repeated patterns. The thematic analysis of the data followed, and it involved the
following steps: The first step is to become familiar with the data; secondly, creating
initial codes; then conducting a theme search; after that, reviewing the themes;
characterizing and labeling the themes, followed by displaying and analysing the data

per theme.



1.6.5. QUALITY CRITERIA
1.6.5.1. Credibility

Credibility is the quality or attribute of being trustworthy, reliable, and believable
(Merriam-Webster, 2021). The researcher used a notebook to write all the important

information to ensure that both the data collected and analyzed were accurate.

1.6.5.2 Transferability

Transferability is the degree to which the results of quantitative research can be
transferred to other contexts or settings with other respondents. The findings of this
study will be transferable to other settings. To achieve transferability, researchers must
document their process and findings with transparency and rigour. This detailed
documentation helps other researchers to determine whether the findings could be

applied elsewhere (Tracy, 2020).
1.6.5.3 Confirmability

Confirmability is the degree to which the findings of a research study could be
confirmed by other researchers. It is concerned with establishing that the data and
interpretations of the findings are not figments of the inquirer’s imagination. According
to Creswell (2018), confirmability is ultimately concerned with ensuring that the
findings are rooted in the data and that the research can withstand scrutiny from
others, supporting the study’s trustworthiness.

1.6.5.4 Dependability

Dependability is the stability of findings over time. It involves participants’ evaluation
of the findings’ interpretation and recommendations of the study. According to
Creswell (2018), dependability like confirmability, contributes to the overall
trustworthiness of qualitative research by ensuring that the findings are not only

credible, but also stable and reproducible.
1.7. SIGNIFICANCE OF THE STUDY

This study will benefit Grade 9 SEPHL teachers and learners by showing them the

importance of writing correct spelling. Teachers might be encouraged by the findings



and conclusions of the study to teach learners how to use correct spelling when writing
essays. This will result in improved skills on how to teach spelling in a classroom.
Learners will learn the importance of spelling correctly in their essay writing and thus
obtain better marks in their SEPHL essay writing. In this sense, the study might

improve the quality of writing in the selected school.
1.8. ETHICAL CONSIDERATIONS

The following aspects serve as principles of ethical considerations that were borne in
mind in this study: permission to conduct the study, voluntary participation, anonymity
and confidentiality, informed consent, the benefits and the risks/harm, respect, dignity,

and standard care of the participants, culture and language barrier.
1.8.1 Permission to conduct the study

The researcher applied for permission to conduct the study from the Turfloop
Research Ethics Committee at the University of Limpopo, the Circuit Office, and the

principal of the selected school.
1.8.2. Voluntary participation

The researcher ensures that the participants were adequately informed about the
research, including informing them that this research was for academic use. The
participants were also informed that taking part in this was voluntary, meaning that
they would not be forced to participate in this research and that they could withdraw

at any time without repercussions for doing so.
1.8.3. Respect, dignity, and standard care of the participants

The participants were treated with care, dignity and respect. Any information collected
was deemed private and kept safe. The researcher respected the participants’
decision to withdraw from the study. The researcher used the data encryption method
to protect the data in storage and during transmissions to ensure that even if
unauthorised access occurred, the data would be unreadable. Data backups were
used to prevent data loss due to hardware failure or other unforeseen events. The
researcher ensured that the backup was also kept secure. The participants’ names

were not used in any part of this study. Codes were used to represent participants’
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identities. For example, a researcher used codes such as Participant Y for teachers,

and X for learners.
1.8.4. Informed Consent

The researcher sought permission from participants to participate in the study by
giving them an informed consent form, and assent form addressed to learners’
parents. The participants who were under the age of 18 were authorised by their

parents to participate in the study who signed the assent form on behalf of the learners.
1.8.5. Benefits and Risks/Harm

The researcher informed the participants about the benefits and risks associated with
the study. The benefits were as follows: the research would contribute to the
expansion of human knowledge and understanding in different fields; the research
would provide opportunities for learning and education and thus benefit the researcher

and the wider community.

The risks were as follows: the research that involves personal data collection may
intrude on an individual's privacy, if it is not conducted with proper consent and
safeguards; the results of the research may be interpreted to promote certain agendas,

leading to misinformation and potential harm to society.
1.9. CONCLUSION

This chapter outlined the background of the study, aims and objectives of the research,
the research problem, the significance of the study, and established a clear framework
for investigating spelling errors in essay writing among Grade 9 SEPHL learners at
Koloti Circuit, Capricorn North District. In addressing spelling errors by Grade 9
SEPHL, this research aimed to propose strategies that could be used to overcome
spelling challenges among the participants. The next chapter reviewed relevant

literatures and provided a detailed context and theoretical foundation of this study.
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CHAPTER 2
LITERATURE REVIEW
2.1. INTRODUCTION

The previous chapter introduced the study. This chapter reviewed previous studies
related to the topic of this study. In this chapter, spelling was discussed as a
fundamental skill that serves as the cornerstone of academic achievement, particularly
in Sepedi Home Language (SEPHL). The researcher observed that Grade 9 learners
at a selected school in the Capricorn North District in the Limpopo Province of South
Africa often face multi-layered challenges such as the use of incorrect spellings in their
SEPHL essay writing. These challenges do not affect learners only but also the entire
education system in South Africa. Among the primary challenges faced by Grade 9
SEPHL learners is the transition from memorisation to application.

The process of memorisation involves encoding, storing, and retrieving information
from memory (Roediger & Butler, 2011). It is a cognitive function that plays a crucial
role in learning and retaining information over time. Memorisation can be facilitated
through various strategies such as repetition, mnemonic devices, and active
engagement with the material (Hartley, 1999). This cognitive process is important in
educational settings, as it aids learners in acquiring and recalling facts, concepts and

skills.
2.2. DEFINITION OF SPELLING

Perveen and Akram (2014) define spelling as a method for writing words in their
correct and acceptable form. In other words, it is a process of putting the letters of a
language according to their correct sequence and in accordance to official
orthographical rules. A disregard of a language’s official orthographic and spelling
conventions is tantamount to an erroneous use of language. In addition, Puspandari
(2017) defines spelling as a process of representing spoken language in a written form
that consists of a sequence of letters composed to form words in their generally
acceptable usage. Puspandari (2017) states that spelling should be guided by the way
people pronounce words, meaning that if one pronounces a word in a correct way,

they will be able to spell correctly when writing, as it is hard to write a word that one is
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unable to spell. On the other hand, Rululu (2014) explains spelling as one of the most
important components of writing; it is a single word level and is regarded as an
important tool in writing. Moreover, Dada (2018) defines spelling as a complex activity
in which several mental processes are involved. He further shows that learning to spell
correctly is not usually easy for many people, but it is crucial for all who are learning

language.

Grade 9 learners must be made aware of the essence of correct spelling in essay
writing essays, as others seemingly consider spelling as an unimportant aspect.
Caulfield (2020) defines an essay as a focused piece of writing designed to inform or
persuade. It is a way of showing one’s logic and creativity of telling or expressing their
words in writing. It helps learners to start and end their story in an orderly and correct
way. Therefore, teachers must be equipped with necessary skills on how to teach
spelling so that they help learners towards a mastery of spelling. Josua (2016) adds
that, the failure to integrate language issues into the subject content contributes to

learners’ inadequate writing skills.

An incorrect spelling of words when writing essays results in blurred meanings in
learners’ essays. In accord, Dheifallan and Radzuwan (2019) proffer that the potential
mistakes in written spelling may change the meaning and thus make written material
unclear to the reader. Hence, it is essential to use the correct spelling of words to
convey the intended meaning of the content. Grade 9 SEPHL learners lose marks, not
because they did not write what was asked, but because of the spelling errors in their

work which make their writing unclear and difficult to understand.

The correct method of teaching, which is explaining mnemonics (spelling words out
loud, and keeping words in display), will make learners aware on how to write words
and will also help them excel academically. Thus, Grade 9 learners should be made
to practice how to write words on a regular basis. This will ensure that the learners’
writing is clear and easy to understand. Spelling errors are not committed by SEPHL
learners only, the problem persists in other countries as well (Dheifallan, 2019).
Dheifallan (2019) found that Arab students who learn English as a foreign language,
especially Saudi Arabia, face different challenges when learning English language
skills, especially writing and its component (spelling). Lillge (2019) states that English
teachers should rely on professional literacy development to improve the quality of

their writing instruction and to enhance student writing performance.
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The above-mentioned studies did not focus on the spelling errors made by learners
when writing essays but writing in general. Hence, this study focused solely on spelling
errors among Grade 9 SEPHL learners’ essay writing. Essays require much writing
and language usage; therefore, it is important for learners to understand their
language and to know how to write with their own language, i.e. SEPHL. Furthermore,
Grade 9 learners must develop spelling skills so that they produce error-free essays.
Nchabeleng (2020) found that teachers had a limited time to teach writing in English
First Additional Language; instead, they focused on other skills (literature) more than
writing. He further mentioned that teachers did not provide feedback to learners upon
the completion of essay tasks. Without feedback on their essay writing, learners will
continue to commit the same mistakes without room for correction. As a result, their
writing skills will not improve. Sepedi, like any language, has teachers who hardly
learners’ written work, specifically essays, but only scan the work and fail to see

spelling errors.
2.3. CAUSES OF SPELLING ERRORS WHEN WRITING ESSAYS IN SEPHL

Different studies probed the causes of spelling errors which resonate with the errors
observed when learners write SEPHL. Seitova (2016) states three main reasons for
mistakes, namely: (1) incomplete target grammar acquisition, (2) learning or teaching
situation urgency, and (3) mistakes due to normal problems in language performance.
Additionally, Wedge (2021) analysed English spelling errors among Norwegian
students. The study found that students committed six types of spelling errors in their
writing: insertion, omission, doubling, substitution, transposition, and unclassifiable;

omission appeared to be the most frequent error followed by substitution.

In the researcher’s experience of teaching SEPHL, Grade 9 learners often omit some
alphabets when writing words in essays (Wedge, 2021). For instance, when they want
to write Sekolo (School), they spell it thus, Skolo with the letter ‘0’ omitted from the
noun. Other spelling errors include the substitution of an alphabet. For example,
learners would write Mudimo instead of Modimo (God). In addition, the four most
common spelling errors in written work often observed in the learners’ essay writing

are discussed below:

Single or double letter
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Marinus, Torppa, Hautala and Aro (2021) revealed that a specific hurdle in spelling
acquisition seems to be the doubling of consonants in ‘Finnish’, where learners write
double consonants where they should write single consonants. Marinus et al. (2021)
also found that ‘Finnish’ children made more errors on items with double consonants
than on items with single consonant, precisely for stop than continuant consonants.
Additionally, single or double letter is where a learner gets confused on whether they
should write single or double letters in those words. For example, where a learner is
supposed to write meetse (water), they would incorrectly write metse (houses). They
would also write setSa instead of seetSa (light). Therefore, teachers should read
learners’ work thoroughly when marking to note such mistakes and help the learners

to make the necessary corrections.
Positioning /i/ instead of /e/

Learners tend to confuse /i/ with /e/, where they write the vowels interchangeably or
mistakenly place /i/ where there should have been /e/ and vice versa. For example,
they often write mosepedi instead of mosipidi (walker), and siiponi instead of seiponi
(mirror). In accord, Dasuki (2017) used three terms that could limit language errors,
namely lapses, errors, and mistakes. Lapses are errors in pronunciation; mistake
commonly entails mispronunciation, whereas errors are mistakes that occur
continuously or systematically. A mistake is a fault that emerges or is performed
inadvertently and can be fixed. These are the kind of mistakes that Grade 9 SEPHL

learners can avoid when writing essays.
Omission errors

Ahmed and Ahmed (2017) noted that the most common spelling error is the omission
of the phoneme /e/ at the end of words such as in ‘decid’ for ‘decide’ and ‘complet’ for
‘complete’. Omission errors mean that learners leave something out, specifically
alphabets; they do not complete the word. For example, they write maka instead of
maaka (lies). The other /a/ is omitted, which makes the whole word incorrect and
confusing. They also write phofolo instead of phoofolo (animal). One /o/ is also omitted
here. Some write ahlahla instead of ahlaahla (analysis). The first one is wrong, and

the second one is correct.

Writing according to how one speaks
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Writing according to how they speak results in learners writing words the same way
they pronounce them. Learners’ dialects contribute to their writing words according to
how they speak to them. Letsoalo (2021) notes that a classroom is a space where
learners must be confident to participate in classroom activities, without language
being a barrier. This participation includes learners who use their dialects in speech.
Unfortunately, dialectical influence affects their proficiency in SEPHL orthography and
spelling, as they write according to their pronunciation of speech sounds in their
dialects. According to Baugh and Cable (2002), writing based on pronunciation can
occur in different contexts, such as in representing dialects in literature or informal
communication. Learners should differentiate spoken language from written language.
For example, some learners would point at someone and say, wena (you), but in
writing, they will opt for weni, which is incorrect. Some learners write /a/ instead of /ga/;
for example, instead of writing ga a tle (he or she is not coming), they would write a a
tle, which is incorrect in SEPHL orthography and spelling conventions.

2.4. CULTURE CAN ALSO HAVE A SIGNIFICANT IMPACT ON THE SEPEDI HOME
LANGUAGE

The following factors often influence spelling in SEPHL essay writing:

Oral tradition- oral tradition refers to the practice of passing down knowledge, stories,
beliefs, customs, and cultural information from one generation to the next through
spoken words rather than written texts (Vansina, 1985). Sepedi, like many indigenous
languages, has a strong oral tradition. Cultural practices and storytelling are often
passed down orally among Bapedi. This oral emphasis might affect the way spelling
is approached, as correct pronunciation and phonetic awareness play a crucial role.
Additionally, oral tradition can introduce new words, idioms, or expressions that might
not align with conventional spelling norms. Over time, these linguistic nuances from

oral tradition can influence the way Sepedi words are written and perceived.

Phonetic and phonetic variation- cultural phonetic variations, accents, and dialects can
impact spelling. Different regions might have variations in pronunciation that influence
how words are spelled. For example, different speakers might pronounce the same
vowel sound slightly different due to regional accents or personal speech patterns.
This might lead to variation in spelling. For example, people tend to use the noun

moruki instead of moroki (tailor) because the /i/f on moroki influences the /o/ to sound
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like /u/. According to Ladefoged and Johnson (2014), phonetics is the study of the
sound of human speech, focusing on the physical properties of speech sounds, their
physiological production, acoustic qualities, and auditory perception. It examines how
speech sounds are articulated, transmitted, and heard, providing the basis for

understanding spoken language.

Tonal and pitch variation- Yip (2002) defines tonal and pitch variation as the use of the
pitch in language to distinguish meaning between words or syllables in total
languages, such as Mandarin Chinese. The pitch contour or lever of a word can
change its meaning entirely, making tone a crucial aspect of the phonological system.
Tonal and pitch variations in SEPHL could affect spelling, especially with regard to

diacritics or tone marks that indicate tonal differences, among Grade 9 learners.

Word formation- cultural practices, rituals, and traditional beliefs can influence word
formation in Sepedi. Certain terms might be created or adapted, affecting how they
are spelled. According to Plag (2003), word formation is the process by which new
words are created in a language. This involves various linguistic mechanisms such as

derivation, compounding, blending, clipping, and borrowing.

Educational context- cultural attitudes towards education and literacy can impact
spelling. Cultural emphasis on certain skills or areas of knowledge might affect the
attention given to spelling in educational settings. Bronfenbrenner (1979) defines
educational context as the environment, circumstances, and factors that influence
teaching and learning process within educational settings. This context includes the
physical setting (classroom or online platforms), the social and cultural backgrounds
of students, curriculum standards, teaching methods, policies, and available
resources. It is important to understand the educational context as it shapes how

learners learn and how teachers teach, impacting overall educational outcomes.

Technology and modernisation- technology refers to the application of scientific
knowledge for practical purposes, including the development of tools, machines,
techniques, and systems that solve problems, improve efficiency, and enhance the
quality of life (Arthur, 2009). Cultural attitudes towards technology and modernisation
can influence how technology-related terms are spelled, especially if there is a desire
to integrate traditional linguistic elements. Additionally, Ingehart and Welzel (2005)
define modernisation as the process of adopting new technologies, ideas, and
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practices to improve and advance societies, economies, and cultures. It often involves
shifts from traditional or outdated methods to more efficient, innovative approaches,
leading to significant changes in social structures, economic growth, and lifestyle

improvements.

Language policy and standardisation- Spolky (2004) defines language policy as the
set of national or institutional guidelines and decisions that govern the use, status, and
function of languages within a specific region or country. It addresses issues such as
which languages are recognised officially, how languages are taught in schools, and
the rights of minority languages. Additionaly, Fishman (2006), shows that language
policy and standardization are closely linked, as policy decisions shape which forms
of a language are considered prestigious or correct, and standardization often seeks
to unify language use to facilitate communication and social cohesion. Cultural
considerations in language policy and standardisation efforts can influence how words

are spelled officially.

It is important for Grade 9 SEPHL teachers to consider the above cultural factors and
ensure that learners are not only acquiring the correct spellings but also understand
the cultural nuances and influences that shape the language. This will lead to a more
holistic and culturally sensitive approach to language learning and spelling. In Sepedi,
like any other language, there are ways to call or pronounce alphabets, precisely
consonants and vowels. Regarding consonants, in SEPHL there are only two
consonant sounds, voiced and voiceless. Grade 9 SEPHL learners must ensure that
they use appropriate letters based on pronunciation. For example: /§/ is used for the
voiced speech sound /sh/ (as in Soma, Seba, SomiSa) but /sh/ does not exist
orthographically in Sepedi. On the other hand, /tS/ is used for the voiceless speech
sound /ch/ (as in tSela, tSea, tsona), although /ch/ does not exist orthographically in

Sepedi. Overall, the examples of consonant sounds in SEPHL are:

i. [P]-asin papa (father), popelo (womb), pokolo (donkey).
i. [B]-asin bana (children), bona (see), bina (dance).

iii. [T]-as in tate (father), tafola (table), toropo (town).

iv. [D]- as in dijjo (food), diaparo (clothes).

v. [K] - as in koko (grandparent), kuka (lift), kolobe (pig).

vi. [G]- as in godimo (up), gae (home), gago (yours).

vii.  [S]- as in seetsa (light), sepela (walk).
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viii.  [H]- as in hema (breath), homola (silence).
ix. [M]-as in mosadi (woman), morago (back), Modimo (God).
X.  [N]- as in noka (river), naga (land), namune (orange).
xi.  [W]- as in wena (you), waka (mine).
xii. ~ [Y]-asin yo (this), yela (that).
xiii.  [L]- as in leleme (tongue), leoto (leg), leeto (journey).
xiv.  [F]- as in fase (down), felegetsa (accompany), feta (pass).
xv. [J]- asin ja (eat).

xvi.  [R]- as in rasa (shout), roma (send), raloka (play).

SEPHL learners must also pay attention to the different vowel sounds and use them
correctly when writing. In Sepedi, there are five vowel sounds. For example, /o/ is used
for the short /o/ sound, as in motho, moS$ate and /oo/ is used for long /o/ sounds, as in

phoofolo, phooko, etc. Examples of Sepedi vowel sounds are:

i. /al-asin aga (build), alafa (heal), adima (borrow).
ii. /el-asin ema (stop/wait), emelela (stand up).
iii. /il-asinima (pregnant).
iv.  /o/l-asin opela (sing).

v. lul- asin utswa (steal).

The above vowel sounds may vary slightly depending on a dialect or accent, but the

above-mentioned are the primary vowels in Sepedi.

2.5. REASONS FOR SPELLING ERRORS IN SEPHL ESSAY WRITING AMONG
LEARNERS

Firstly, learners may not have a comprehensive understanding of Sepedi spelling
rules, which results in spelling mistakes. Secondly, insufficient practice in writing in
SEPHL can lead to spelling errors. Learners who do not regularly write in Sepedi may
be more prone to making spelling mistakes. Thirdly, sometimes, learners make
spelling errors due to carelessness or rushing through their writing without reviewing
it properly. Fourthly, Sepedi like any other language has words that sound the same
but have different spellings and meanings (homophones). Learners may confuse
these words and spell them incorrectly. Lastly, the influence of other languages among

learners can also cause spelling errors in Sepedi, as learners who are familiar with
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other languages may inadvertently use spelling patterns or rules from those
languages, leading to spelling errors in Sepedi writing. Lastly, poor concentration when
writing can result in spelling errors. Additionally, cognitive factors like working memory
limitations or the use of phonetic cues rather than conventional spelling also contribute

to errors (Harris & Evans, 2008).

In avoiding such spelling errors, a teacher can use a collaborative writing strategy in
which learners work together when writing essays and help each other with correct
spelling. Soraya (2016) concurs that a collaborative strategy can improve not only
learners’ ability in writing but also motivate their creativity in writing. Abbas and Fathira
(2022) says collaborative writing is necessary and beneficial in essay writing. Thus,
learners should work either in pairs or in groups to help one another, as most learners
learn best when taught by their peers. Moreover, collaborative writing allows peers to
provide real-time feedback on spelling errors, promoting mutual learning and
correction (Cho & MacArthur, 2010). By engaging in collaborative writing, learners can
benefit from a shared learning experience, fostering a supportive environment for

spelling improvement.

There are a number of learners in higher grades who cannot write due to the lack of
literacy in language skills, which were not honed in the lower grades. This is not only
evinced in South Africa but also in other countries such as Indonesia. In Indonesia,
the number of learners who cannot write properly is high (Mustadi & Amalia, 2020). In
addition, National Development Programme (2020) Human Development Indicator
(HDI) data, especially in literacy issued by United Nation Development Program,
affirmed that Indonesia ranked 116" from 186 countries. Teachers should use various
sources when teaching writing and spelling. Herde, Berenst, de Glopper and Koole
(2018) say these strategies could aid learners to attain proficiency in writing: (1) asking
learners to reflect writing conformity, sentence redundancy, relevance and language
style, (2) noticing on spelling punctuation, and correct grammar, (3) perform instruction
from the teacher and correct writing. Most Grade 9 teachers only use the teachers’
textbooks to teach, which is inadequate. Motlagh, khadi and Daneshgar (2019) argue
that a textbook is one of the most important references and resources for student’s

learning in South Africa’s education system.

At textbook alone is not enough for learners to learn spelling. Teachers should also

visit other resources that can help learners learn spelling. Using various sources will
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help teachers to develop useful activities for spelling. Thus, in schools, Grade 9
teachers must be equipped with adequate resources to teach learners spelling (Witzel,
2015). A teacher can also use SEPHL textbooks and workbooks designed for writing
and spelling exercises. These materials often provide structured lessons and activities
that target specific skills. Again, SEPHL teachers can integrate Sepedi literature, such
as books, short stories, and poems into the classroom to aid learners in the acquisition

of spelling and essay writing skills.

In the researcher’s experience as a Grade 9 SEPHL teacher, there is a shortage of
learners’ textbooks, with cases of six learners sharing one textbook, which makes it
difficult for the learners to learn and master spelling. Teachers should use these
authentic resources to expose students to different writing styles, genres, and
vocabulary as Jansen, Vogelin, Machts, Kellel and Mollee (2020) state that writing
requires competent teachers who have a good grasp of text quality, know-how to give
helpful feedback, and can assign fair and objective judgement based on transparent
criteria. Teachers must equip themselves with sufficient knowledge of spelling to

pinpoint spelling errors in learners’ written work.

Teachers must encourage learners to analyse and identify spelling patterns and rules
within their texts. Furthermore, websites and online resources can also be considered
as sources of tutelage on spelling. A teacher must explore online platforms that offer
Sepedi writing and spelling resources. Websites and apps, such as language learning
platforms or education portals, can provide interactive exercises, games, and
worksheets for learners to practice writing and spelling in a fun and engaging way.
Again, Grade 9 SEPHL teachers must train learners to always proofread their essays
before submission. They must at least read their written works (essays) twice or more
to correct themselves before submitting. Proofreading the work could improve the
learners’ quality of work and also improve their marks. Learners may also share their

drafts with other learners to check and correct any spelling errors.
2.6. THE NECESSITY OF GOOD SPELLING IN SEPHL

In essay writing, spelling is important because it makes the written word
understandable and reader-friendly. Therefore, Grade 9 SEPHL learners must be
trained on how to write correct spellings. Moat (2020) opines that the foundation of
error-free reading, speaking, and writing is laid during the period of spelling training,
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which is an important component of overall speech and language development. Grade
9 learners must be able to communicate and represent themselves lucidly through
speaking and writing. They must use the correct spelling of words when writing essays
to avoid misunderstandings due to wrong or poor spelling. Ahmed (2017) views
spelling as a linguistic method that deals with phenomic orthography. In other words,
spelling entails forming a word according to the rules of that particular language using
the conventional, acceptable individual letters. In this context, Babayigit and Stainthorp
(2010) state that grammatical and phonological skills make a significant contribution
to spelling performance. Therefore, learners should acquire proper spelling skills
during their development stage. Spelling and writing in SEPHL are important for
several reasons. The following are some key reasons why spelling and writing in
SEPHL are important:

Academic success

Spelling and writing skills are essential for academic success. Grade 9 learners who
can spell and write correctly in their home language demonstrate mastery over the
language, which is crucial for their learning and development. Good spelling and
writing skills also enable learners to express themselves effectively in written essays
and examinations. Mkaza (2019) notes that writing is an important skill throughout
learners’ schooling trajectory. This is because through writing learners can situate
meaning and sense-making across the curriculum. Writing proficiently becomes even

more important when learners access tertiary studies.

Comprehension

Comprehension plays a significant role in spelling and writing because, good
comprehension skills enable Grade 9 learners to understand the meaning of words
and their context. This familiarity helps them to use appropriate vocabulary and spell
words correctly. According to Smith and Taylor (2019), good spelling plays a critical
role in enhancing reading comprehension by ensuring that written content is easier to
decode and understand meaning. Poor spelling can hinder comprehension, as readers
may struggle to make sense of incorrectly spelled words, leading to distractions and
misunderstandings. Jones (2021) adds that good spelling improves the connection
between spoken and written language, directly enhancing reading comprehension.

Comprehension helps learners grasp how sentences are constructed. Proper
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understanding enables them to use correct grammar, punctuation, and sentence
formation while writing essays. When learners comprehend a given text, they can
connect different ideas and arguments coherently in their essays. This improves the

overall fluency and organisation of their writing.

Improve learners’ writing skills

Good spelling will help Grade 9 learners improve their writing skills, as they cannot
write without them. For example, if a teacher is reading a learner’s essay and there
are misspelled words, such a teacher will not understand the learners’ essays. For
learners who know more about vocabulary, there will be fewer errors than those who
know less about vocabulary. Amadi and Ogu (2019) define vocabulary as a list of

words (compiled in alphabetical order, in the case of a dictionary) available to the user.

Give learners confidence when writing

Learners will be more confident when they write and spell words correctly because if
they know how to spell a word, then they can use it when writing essays. Learners will
not be worried; instead, they will have confidence when they write correctly spelled
words. This may encourage learners to want to continue writing essays. In this sense,
Grade 9 SEPHL learners must check whether there are any misspelled words in their

essays before they submit to the teacher.

Communication

Correct spelling makes communication much easier and clear. The teacher will
understand the written work when reading if the learners use correct spelling in their
writing. If a learner does not spell words correctly, the teacher will struggle to read
learners’ essays. Peters (2013) lists some reasons for teaching and learning spelling.
First, there are reasons related to communication, and concern for others. Poor and
careless spelling may hinder communication. The reader may be constantly held up
struggling to figure out the intended meaning. Thus, the degree of precision in spelling
yields easy and smooth communication. Al-Sobhi, Rashid and Abdullah (2018) state
that spelling errors in a text can deny both the writer and the receiver access to the

intended meaning, as spelling errors distort the entire communication process.
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Secondly, the issue related to the question of courtesy, which links to the failure to
speak clearly, to write legibly and to spell correctly. Thirdly, there is an issue of habit-
information. Right spelling as a skill means being precise; the habit of being correct is
one of the essential virtues to be equipped by educated persons.

Help learners pronounce words correctly

When learners know how to spell words, they will also learn to pronounce them
correctly. Many words in SEPHL are difficult to pronounce because of spelling. For
example, Modimo (God) is pronounced Mudimu, and Sekolo (school) is pronounced
Sikolo, but if a learner knows how to spell words correctly, they will also be able to
pronounce it correctly. This is one of the spelling mistakes that Grade 9 SEPHL

learners always commit.

Destruction

Using incorrect spelling can yield several negative consequences. Firstly, incorrect
spelling can result in words being misread or understood by a teacher. This can lead
to confusion and misinterpretation of the learner’s intended message, making it difficult
for others to understand the ideas and argument therein. Again, spelling errors can
disrupt the flow of an essay and make it harder for the reader (teacher) to follow the
learner’s train of thought. The lack of clarity can make it challenging for the teacher or
examiner to assess a learner’s understanding and the quality of their work. And yet, in
language-based assessment, spelling is often a factor that contributes to a learner’'s
overall grade. Frequent spelling mistakes can result in lost marks, even if the rest of
the essay is well-written and well-structured. This may prevent one from achieving the

Grade they deserve.

Good impression

When a teacher reads an essay full of spelling errors, it will not leave a good
impression. Good or correct spelling plays an important part in the teaching and
learning of SEPHL. Depending on this fact, teachers should ensure that they teach
learners spelling so that their work will impress the readers, as spelling errors can

affect the quality of an essay, leading to misunderstandings and a loss of credibility.

Spelling helps learners in their career
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Dheifallar and Radzuwan (2019) say that correct spelling as a skill means being
precise. Banfi, Kemény, Gang, Schultekdrne, Moll & Landerl (2017) define precision
as important for communication, especially for the person who is receiving information.
Therefore, spelling must be equally and highly significant for the person who
constructs the communication. In this sense, when Grade 9 learner writes an essay
using correct spelling, it will be very easy for the teacher to receive the message and

understand what the learner wrote.

Spelling can help learners in their career path. For Grade 9 learners who can choose
the subjects in line with what they want to become in Grade 10, spelling can help them
all the way to tertiary level. Thus, it is important for them to know how to spell words.
For example, if one desires to be a doctor or a nurse and yet cannot spell the name of
the medication correctly, they will look unprofessional, or if one wants to be a teacher
and will at some point teach spelling in a classroom but cannot write correctly, they
will be deemed unprofessional. Therefore, learners must be taught spelling from the

lower grades, especially Grade 9.

Even though the above studies show the challenges faced by learners, not much has
been done to expose how teachers find it difficult to teach learners essay writing. There
are some challenges faced by teachers in teaching spelling in Grade 9 SEPHL. Firstly,
teachers do not have sufficient time to teach learners spelling. Normally, the SEPHL
subject takes approximately an hour per period, meaning if a teacher focuses on
spelling in class, they might spend almost the whole period explaining how words are

written correctly and end up not teaching the required content.

Secondly, in most schools in rural areas, one may find that in a single classroom, there
are about 60 learners for SEPHL and have to be taught all at once. When a work is
given, it becomes difficult for a teacher to read each and every script to check whether
they have used the correct spelling or not, especially in essays. That alone can make
a teacher disregard the essence of teaching spelling. Overcrowded classrooms make
it difficult to see which learner is struggling, and even if the teacher notices, it would
still be difficult to correct them one by one since different learners makes different
mistakes; hence, learners remain incompetent in writing. In a classroom of 30 learners,

a teacher can deal with the learners’ spelling challenges.
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In Gauteng, Makgai (2016) investigated essay writing skills among learners and
indicated that essay writing is a stepping stone into broadening a learner’s intellect
because it helps them to think logically, plan, create and synthesise information, which
has to be clearly understood by the reader. Without planning, learners’ essays will
have no direction and thus confusing. Learners must be taught how to plan for an
essay so that they can write clearly and accurately. According to Mustadi and Miftakhul
(2020), writing skills must be possessed by learners right from the elementary level.
Without adequate spelling skills from the elementary levels, learners will face
difficulties in learning in their subsequent grades. In addition, if learners are equipped
with the necessary skills from GET (General Education Phase), they will suffer the
most when they get into FET (Further Education Training) phase, which is from Grade
10 to 12. Grade 9 SEPHL teachers must teach learners the best strategies of spelling

proficiency and proofread the learners’ essays to improve learners’ spelling skills.

Teachers and parents of Grade 9 SEPHL learners must work together in teaching
children spelling. Nag, Vagh, Dulay and Snowling (2018) indicate that learning to spell
is a lengthy and challenging process, and it is not surprising that some children
struggle and need extra support. Teaching a child spelling as a parent makes them
feel motivated, as they know that their parents are concerned about their studies and
want them to succeed. Parents should always motivate their children to read more
books so that they familiarise themselves with how words are spelled. Ismail (2019)
states that motivation is an important part of any learning situation. It determines how
learners’ approach academic tasks, enhances learners’ performance and affects how
well learners pay attention. Motivation needs to start at home, so that learners come
to school knowing what they are there for, and what is required of them at school.

Parents can use specific strategies to teach their children spelling. Firstly, they can sit
with their children after school or even on weekends and teach them how to spell
words. Secondly, they can paste some common words on different items at home (in
Sepedi) so that when children move around the house, they will get familiar with them.
In addition, parents can play with their children by writing words down, let the child
look at them and then hide the words and let the child spell them. In this way, learners
will know how words are spelled and will not struggle when writing. Again, parents can
create weekly spelling lists containing words deemed difficult for their child. These lists

can include commonly misspelled words, sight words, or words from their school
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curriculum. They can then practice these words regularly with their child, using
methods such as writing the words out, spelling them aloud, or creating sentences
with the words. On the other hand, teachers must teach spelling strategies in
classroom. They should teach in such a way that they accommodate all learners, e.g.
saying words slowly while learners are listening and thereafter let them write those
words. Again, a teacher can write words on the board and let learners look at them for
a few minutes and then erase them, and have learners write those words again on the
board. In that way, learners will learn how to write words correctly without looking at

them.

Mansoureh (2020) states that learning writing skills is a very complicated process
because many personal, environmental and psychological aspects are involved. For
Grade 9 learners to best learn spelling, teachers must follow a series of steps. Firstly,
teachers must understand their learners’ personal characteristics to discover the best
way for them to learn more about spelling. When teachers motivate learners, they will
be more likely to invest time and effort in learning spelling and be able to write the
correct spelling in essay writing. Learners should also have self-confidence and
believe in their ability to become better writers so that they boost their learning, as lack

of self-confidence can hinder progress.

Secondly, Grade 9 learners should have access to dictionaries or reference materials
so that they benefit when uncertain about some spellings. A supportive environment
with resources can aid learners in acquiring accurate spelling. Learners need
educational support from teachers or peers who emphasise the importance of correct
spelling and thereafter provide guidance towards better spelling skills. Lastly, a
psychological aspect such as memory is a fundamental in learning spelling. Spelling
requires learners to recall the correct arrangement of letters in words, which relies on
both short-term and long-term memory. The feedback and corrections from teachers
are important to learners. Learners who are willing to accept feedback and learn from
their spelling mistakes can improve their spelling. Having a growth mind-set can

encourage on-going learning and progress.

Social-economic factors also play a significant role in the spelling challenges faced by
Grade 9 SEPHL learners. Learners from lower socioeconomic backgrounds may face
challenges in literacy development, including spelling. Limited access to educational

resources, fewer opportunities for language-rich environments and reduced exposure
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to a variety of texts can impact learner’s spelling proficiency (Bradley & Corwyn, 2002;
Sirin, 2005). Socio-economic factors influencing spelling can manifest in various ways.
The following are few examples: Limited access resources - learners from lover
socioeconomic backgrounds may have limited access to books, educational materials,
and technology, reducing exposure to diverse vocabulary and spelling patters. This
lack of exposure may impact a learner’s ability to internalise correct spellings and
understand language intricacies. Parental involvement — higher socioeconomic status
is often associated with greater parental involvement in a child’s education. Children
with involved parents may receive more support in developing spelling skills. Parents
need to encourage the children and give them feedback as positive reinforcement and
constructive feedback from parents can boost a child’s confidence in spelling,
motivating them to practice and improve their skills.

Stress and mental health-economic challenges can contribute to stress and mental
health issues, which may indirectly affect a student’s ability to focus on and retain
spelling rules and patterns. High levels of stress may affect concentration and
cognitive functions, leading to difficulties in focusing on spelling rules and patterns
(Diamond, 2013). Therefore, teachers must understand and address the impact of
stress and mental health on spelling skills for providing effective support and

interventions in educational settings.

The above-mentioned factors illustrate how socioeconomic factors can create
disparities in educational opportunities and support, ultimately impacting spelling

proficiency.
2.7. TYPES OF ESSAY (WRITING)

Essays are trools for exploring ideas and engaging in intellectual discourse, offering
the writer an opportunity to convey their perspective while critically analyzing various
viewpoints (Searle, 1971). According to Purdue OWL (2023), writing an essay often
requires supporting arguments with evidence and properly citing sources to maintain
academic intergrity. Furthermore, Caulfield (2023) explored various categories of

essays and their challenges, which are discussed below:
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2.7.1. A descriptive essay

He indicated that it offers a detailed sensory portrayal of a subject, allowing for
creativity but within a narrower focus than narrative essays. It emphasises describing
a specific place or object rather than narrating a complete story. Its challenges include
Expressing a detailed sensory description in SEPHL can be difficult, as it requires
finding vivid words and phrases to colourfully depict the subject. Grade 9 SEPHL
learners usually struggle in this regard.

2.7.2 A narrative essay

This essay recounts a story, often a personal experience, but it can also involve an
imaginative exploration of unfamiliar situations. In addition, a narrative essay typically
includes characters, a setting, a plot and a conclusion, and it is more like a short story.
Its challenge lies in expressing a detailed sensory description in SEPHL can be difficult

as it requires finding vivid words and phrases to brightly depict the subject.
2.7.3 An expository essay

An expository essay provides a well-structured, clear explanation of a topic without
requiring an original argument. It aims for a balanced and organised presentation. Its
challenges: Providing a clear and focused explanation of a topic in Sepedi may be
challenging, especially when it involves complex concepts or demands precise

terminology and organisation to ensure clarity.
2.7.4 Argumentative essay

Lastly, Caulfield (2023) indicates that an argumentative essay presents an extended,
evidence-supported argument, demanding a strong thesis statement and the use of
evidence and analysis to persuade readers of the thesis’s validity. Its challenges entail
the following: Developing a robust thesis statement and presenting a well-structured
argument can be challenging in Sepedi. Learners must express their stance clearly
and support it with persuasive evidence and analysis, which may be limited when it

comes to finding suitable quotations and evidence in Sepedi.
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2.8 DEFINITION OF KEY CONCEPTS

Writing: according to Al-Atabi (2020), writing is the process of using symbols, letters
of the alphabet, punctuation and space to communicate thoughts and ideas in a
readable form. It is a medium of human communication that involves the
representation of a language with symbols. Grade 9 learners must be able to use
symbols, letters, punctuations and spaces correctly when writing essays so that they

produce meaningful work.

Spelling: spelling is a code that uses letter sequences to represent specific words that
have an associated pronunciation and meaning within the mental dictionary. Three
kinds of codes contribute to Grade 9 learners’ spelling: a phonological code (coding
and awareness of sounds in spoken words), an orthographic code (coding and
awareness of letters in written words), and a morphological code (words part at the
beginning of words that modify shade of meaning and at end of words that mark tense,

number, or part of speech) (Berninger, 2008).

Challenge: The Online Cambridge Dictionary (2021) defines challenge as a situation
needing mental or physical effort to be done successfully, or a situation that requires
great effort. Grade 9 learners should put more effort on overcoming the challenges

that hinder them from producing proficient essays.

Learners: These are individuals who are actively engaged in the process of acquiring
new knowledge, skills, or understanding. They are often students, pupils, or anyone
participating in educational activities to gain expertise in a particular subject or field. In
this case, they are Grade 9 SEPHL learners. According to Kekana and Goosen (2021),
learners are children enrolled at school.

Essay: an essay is a focused piece of writing designed to inform or persuade. There
are many different types of essays, but they are often defined in categories:
argumentative, expository, narrative, and descriptive essays (Caulfield, 2023). Sepedi

Grade 9 SEPHL learners should be taught all kinds of essays in the classroom.

This literature review has shed light on the significant issue of spelling errors in essays
writing. It has revealed the prevalence of these errors across various academic levels
and highlighted the multiple factors contributing to their occurrence. The reviewed
studies underscore the importance of addressing spelling errors in essays, not only
for the sake of academic success, but also for effective communication and
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professional presentation. The negative impact of spelling errors on readability and

the overall quality of essays cannot be overstated.
2.9 CONCLUSION

It is evident that learners and teachers alike should be proactive in addressing spelling
errors through strategies such as proofreading, peer review, and educational
interventions. Additionally, the integration of technology and spell-checking tools can

be a valuable aid in minimising these errors.

CHAPTER 3
RESEARCH METHODOLOGY
3.1. INTRODUCTION

The previous chapter previous studies by other researchers on the research topic.
Their studies revealed that spelling is a major problem in most schools, particularly to
learners, and that this affects learners’ academic performance in Sepedi Home
Language (SEPHL), which ultimately affects the pass rate of the selected school. This
chapter elucidated the research methodology of the study, foregrounding key aspects
such as the research approach, research design, population, sampling, data
collection, data analysis, quality criteria and ethical considerations. The researcher will
follow qualitative method which focuses on understanding phenomena through the
exploration of people’s experiences, behavious, and social contexts. It emphasizes
non numerical data, such as words, images, or observations, and is often used to
explore complex issues where deeper insight is required. This method relies on
techniques like interviews, and content analysis to gather and interpret data (Creswell
& Poth, 2018).

3.2. METHODOLOGY

Methodology refers to the systematic approach used to design, conduct, and analyse
a study (Neuman, 2014). It compasses the overall framework, procedures, and

techniques employed to address research questions or hypotheses effectively. Using
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qualitative methodology involves a systematic approach to exploring and
understanding phenomena in-depth, often through non-numerical data such as
interviews, observations, and textual analysis (Merriam, 2009). In this study, the
researchers’ observations, semi-structured interviews and document analysis for data

collection.

According to Johnson and Smith (2020), research methodology involves the
systematic design, collection, and analysis of data to address research questions. It
encompasses the overall strategies and techniques employed to answer research
questions or address hypothesis effectively. In addition, Jones (2020) asserts that
researchers often adopt various research designs, including experimental,
correctional, qualitative, or mixed-method approaches, depending on the nature of
their research questions and objectives. Furthermore, the choice of data collection
methods, sampling techniques, and data analysis procedures is integral to the
research methodology and influences the validity and reliability of the study’s
outcomes (Brown, 2019). In addition, Garcia, Smith and Thompson (2017) posit that
ethical consideration also plays a crucial role in research methodology, ensuring the
protection of participants’ rights, confidentiality, and informed consent throughout the

research process.
3.3. RESEARCH APPROACH AND DESIGN
3.3.1 Research approach

This research employed the qualitative research approach. According to Creswell and
Poth (2017), qualitative research is an inquiry process of understanding based on
distinct methodological traditions if inquiry that explore a social or human problem. As
a researcher, there is a procedure to follow during research. According to Johnson
and Christenses (2014), the choice or research approach depends on the nature of
the research question and the goals of the study. It is a method used to gain insight

into people’s attitudes, behaviours and experiences.

In gathering information, the study adopted the qualitative method approach. The
method helped in ascertaining the challenges faced by Grade 9 learners when writing
essays in SEPHL. The researcher observed learners when they were taught spelling

and writing in classroom and thereafter interviewed the learners for data collection.
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The aim of the study was to analyse the spelling errors that Grade 9 learners commit
when writing essays in SEPHL at a selected school in the Capricorn North District.
The researcher used a qualitative research approach embedded in a constructivist
paradigm. According to Merriam and Grenier (2019), the qualitative research approach
permits holistic research of the problem at hand, taking a few variables into
consideration. Denzin (2018) adds that qualitative research is a methodological
approach that aims to understand and interpret social phenomena through the
exploration of subjective experiences. This method involves the collection and analysis
of nun-numerical data, such as semi-structured interviews, observations, and textual
materials, to gain insights into the complexities of human behaviour and social

processes.

Qualitative research method plays an important role in capturing the richness and
depth of human experiences, contributing valuable insights to various fields such as
sociology, psychology and preferences of individuals and communities. The qualitative
research approach enabled the researcher to understand why the sampled Grade
9learners were unable to use correct spelling when writing essays in SEPHL.

3.3.2 Research design

A research design is the structured plan or blueprint that outlines the systematic
process of collecting, analysing, and interpreting data to address a specific research
question or hypothesis (Creswell & Creswell, 2017). Smith (2010) views a research
design as the systematic and structured plan or blueprint that outlines the processes,
methods, and procedures for conducting a research study. It serves as a framework
to guide researchers in collecting, analysing, and interpreting data to address their
research questions or hypothesis. Similarly, Maree (2017) explains research design
as a well organised structure that deals with basic assumptions in philosophy and
respondents in a specific selection. Furthermore, it explains how data will be gathered
and analysed. The research employed the case study design to examine spelling
errors committed by Grade 9 learners in SEPHL. According to Yin (2018), case study
is and in-depth analysis of a particular subject, such as individual, group, event, or
organization, to explore and understand complex issues in real-life context. The case
study was chosen as to allow the researcher to investigate the contextual conditions
that may be important to the phenomenon being studied.
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3.3.3 Research paradigm

A research paradigm is a worldview as it encompasses fundamental beliefs,
assumptions, and values about the nature of reality, knowledge, and the methods used
to investigate phenomena. It provides researcher with a framework in which they
interpret and understand the world around them. To add, Creswell (2014) posits that
within a research paradigm, ontology assumptions pertain to the nature of reality,
epistemological assumptions relate to the nature of knowledge, and axiological
assumptions concern the role of values in research. These foundational elements
shape the researcher’s perspective, influencing the selection of research methods,

data collection techniques, and data analysis procedures.

The research paradigm of the current research project was situated within an
interpretative paradigm. The interpretive research paradigm emphasises the
importance of understanding social phenomena through the lens of subjective
meanings and interpretations (Denzim & Lincoln, 2018). It allows a researcher to
explore the complexities of human behaviour and social interactions while
acknowledging the influence of context and culture on individuals’ interpretations or
reality. /bid (2018) add that the interpretivist research paradigm aims to explore the
subjective meaning and interpretations individuals ascribe to their experiences and
interactions within specific social contexts. For this study, it was helpful in uncovering
the complexities of learners’ behaviour and cultural practices and recognising the
influence of context and perspective on learners’ understanding of reality.
Consequently, the researcher collected sensible and consistent data when assessing
the spelling errors activities committed by Grade 9 SEPHL learners in essay writing.
Rahl (2017) says that an interpretative paradigm “believes in the deep understanding
of a concept and explores the understanding of the world they live in”. When
discussing reading passages, the learners were encouraged to link the content to their
prior knowledge and lived experiences and share their views with each other. This led
to “true knowledge which can only be obtained by the deep interpretation of a subject”
(Rahl, 2017: 2). According to Creswell (2014), a research paradigm comprises
philosophical assumptions, methodologies, and approaches guiding a researcher’'s
investigation. It encompasses elements such as epistemology, ontology,
methodology, and axiology, which shape how researchers perceive and conduct their

studies. Bryman (2016) says ontology refers to the branch of philosophy concerned
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with the nature of being, existence, or reality. It examines the fundamental nature of

reality and how it is perceived and understood by the researchers and participants.

The paradigm was appropriate as the researcher aimed to investigate, understand
and describe the experiences and realities of Grade 9 SEPHL learners during essay
writing. This paradigm also allowed the researcher to view the world of the participants
as they expressed their attitudes, emotions and perceptions on spelling challenges.
This provided the researcher with an in-depth understanding of how Grade 9 SEPHL
learners felt during spelling lessons. Therefore, the interpretivist paradigm was fitting
as the researcher could understand and explore participants’ subjective experiences,
many realities, attitudes, beliefs and views. A researcher’s worldview is reflected in
interpretivism, as the researcher views participants as experts in their own lives who
have constructed meaning based on interactions and personal experiences.
Throughout the study, the researcher kept in mind that the selected paradigm may
affect the manner in which the study is interpreted. According to Denzin and Lincoln
(2018), the interpretive paradigm focuses on exploring the meanings and subjective
interpretations individuals attach to their experiences and understanding the
subjective realities constructed by individuals. Each Grade 9 learner was likely to have
a distinct interpretation of the SEPHL classroom, depending on their views and

experiences of spelling.
3.3.3.1 Application of interpretivism to the study

In this study, the researcher used the interpretivism paradigm through a discussion of

its ontology, epistemology, and methodological features.
3.3.3.2. Ontology

Ontology assumptions refer to the fundamental beliefs about the nature of reality that
underline a researcher’s approach to knowledge and inquiry (Crotty, 1998). These
assumptions shape how a researcher perceives the world, what the researcher
considers to be real, and how they understand the phenomena under study. For the
purpose of this study, this relationship was between Grade 9 SEPHL learners and
SEPHL teachers. It entailed how Grade 9 SEPHL learners perceived teachers and
how SEPHL teachers perceived learners with regard to spelling. The current

researcher believes that individuals are not the same; they have different beliefs and
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customs relating to their environments and the world at large. Furthermore,
interpretivists believe that reality is constructed through the subjective interpretation of
individuals (Denzim & Lincoln, 2018). They focus on exploring and understanding the
subjective meanings that participants assign to their experiences, behaviour, and

social interactions.
3.3.3.2. Epistemology

Epistemology is the branch of philosophy concerned with nature, scope, and
justification of knowledge (Laudan, 1984). It examines questions related to what
constitutes knowledge, how knowledge is acquired, and the criteria for justifying beliefs
and claims to knowledge. Based on the above, the researcher argues that Grade 9
SEPHL learners construct knowledge through various writing and spelling methods,
rather than receiving knowledge from someone else (teachers). SEPHL teachers and
learners interact with each other during spelling lessons. Showing Grade 9 SEPHL

learners how words are written gives meaning to what they are doing.

The researcher, as an interpretivist, came to understand and interpret SEPHL
teachers’ actions when integrating spelling and writing lessons. In this study, the
researcher could understand the teachers’ actions while exploring the relationship
among their knowledge, experience, and actions by analysing what the researcher

observed in the classroom.
3.4. POPULATION AND SAMPLING
3.4.1 Participants

According to Merriam-Webster (2021), participants are “the individuals or entities
involved in a study that provide data through various methods such as interviews,
surveys, or observations”. The researcher sampled participants using the purposive
sampling method as it allowed the researcher to focus on specific characteristics or
traits within the population and ensure that participants were representative of the
entire population of the study. The sampling method was used because it saves time
and resources. According to Patton (1990), purposive sampling involves selecting
participants based on specific criteria relevant to the research. The researcher
sampled eight (8) SEPHL learners in Grade 9 and two (2) SEPHL teachers, as they
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are always with the learners and know their learners’ strengths and weaknesses. Two
learners who were high performers, three (3) who were at the middle, and three (3)
learners who were lower performers were sampled for participation. The letter X was

used to represent learners.

Table: Arrangement of participants

Learners

Code for learner Gender Level (pass percentage)
X1 Male Highest

X2 Female Highest

X3 Male Middle

X4 Female Middle

X5 Female Middle

X6 Male Lowest

X7 Male Lowest

X8 Female Lowest

3.4.2 Sample population

Population refers to the entire group that possesses the characteristics of interest to
the researcher. They are people who have same challenges, and thus help the
researcher acquire the required data for the study. The population of this research was
found at a rural public high school in Koloti Circuit, Capricorn North, at Machoane
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Village, Limpopo Province. The school has seven hundred and twenty-eight (728)
learners and twenty-two (22) teachers, and 80 learners enrolled for SEPHL in Grade
9. The population of the study involve Grade 9 SEPHL learners and their teachers.
Only 8 learners and 2 SEPHL teachers were sampled. The researcher chose this
school because it is located in the village where the researcher resides and works.
This meant that the researcher had access to the school and to the research

participants, which assisted the researcher in obtaining a high participant rate.
3.5. DATA COLLECTION

Smith and Johnson (2018) define data collection as the systematic process of
gathering and recording information to generate insights, validate hypothesis, or
support research objectives. It involves the acquisition of raw, relevant data through
various methods such as surveys, interviews, observations, experiments, or the
analysis of existing records. The researcher used semi-interviews, document analysis

and observation to collect data.
3.5.1 Semi-structured individual interviews

An interview is a structured or semi-structured conversation between two or more
people, where one person, known as an interviewer, ask questions to obtain
information from another person or group, referred to as the interviewee (s) (Merriam-
Webster, 2021). Semi-structured interviews were deemed relevant because they
enabled the researcher to acquire first-hand information from the participants.
Participants were asked questions during the interview to which they responded
uninterrupted by the researcher. All the participants were asked questions individually,
and the researcher guided the participants, where required, through follow-up
questions so that they could understand the questions and answer them. The
interviews helped the researcher identify the challenges faced by learners and

teachers when writing essays in SEPHL.
3.5.2 Observation

The study used observation as one of the data collection methods. According to
Merriam-Webster (2022), observation in research refers to the systematic process of

gathering information or data through direct or indirect means, often involving careful
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scrutiny, measurement, or recording of phenomena, behaviours, or variables within a
specific context or environment. An observation schedule was used to observe
learners during three SEPHL spelling lessons, and by extension, two SEPHL Grade 9
teachers were interviewed. The researcher observed the teachers teaching learners
spelling and writing in a classroom and was present for the entire period. The skills
and challenges of both the teachers and learners were noted down. Thus, observation
enabled the researcher to gather first-hand information about learners’ participation in
the classroom. The researcher also observed interactions between the teachers and
the learners, how to write words when writing essays, their behaviour towards spelling
lessons, and whether they were able to write the correct spellings of words without
making mistakes. The researcher also observed the challenges that teachers faced
when teaching spelling and those that learners also encountered when writing essays,

and the strategies used by teachers to ensure that all learners understand.
3.5.3 Document analysis

Bowen (2009) states that document analysis in research involves examining and
interpreting documents, texts, or records to derive insight, understand patterns, and
explore themes relevant to the research topic or question. Documents can provide
valuable insights into the attitudes, beliefs, and behaviours of individuals or groups, as
well as societal trends and historical contexts. The researcher sought permission to
access the recorded essay writing tasks of Grade 9 SEPHL learners for document
analysis. The learners’ scores on the scripts were used to establish whether learners
indeed experienced spelling challenges in SEPHL essay writing. The researcher
analysed the essay writing results of only 8 SEPHL learners who participated in the
focus group interview. The analysis helped the researcher to explore effective
strategies to assist learners who experience spelling errors in essay writing. The
advantage of this method is that it allowed the researcher to plan and propose spelling

strategies that SEPHL teachers could use to help their learners to write prolific essays.
3.5.4. Focus group interview

Focus group interview is a qualitative research method used to gather insights and
perceptions from a group of individuals about a specific topic or issue (Krueger &
Casey, 2025). In a focus group interview, a trained moderator facilitates a discussion
among participants, encouraging them to share their opinions, experiences, and ideas
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related to the research topic. The purpose of conducting a focus group interview was
to draw upon participants' experience and challenges they encountered with regard to
spelling in the grade 9 SEPHL classroom. Eight Grade 9 learners (4 boys and 4 girls)
participated in focus group interviews. The researcher opted for this type of interview
because it explores complex issues, helps an interview to understand diverse

viewpoints, and uncovers underlying attitudes and perceptions within a social context.
3.7. DATA ANALYSIS

Data analysis is the process of inspecting, cleaning, transforming, and modelling data
to discover useful information, draw conclusions, and support decision-making. It
involves applying various statistical, mathematical, or computational techniques to
organize and interpret raw data. Leech and Onwuegbuzic (2007) define data analysis
as the process of bringing order, structure, and meaning to the mass of collected data.
It is a messy, ambiguous, time-consuming, creative, and fascinating process. The
purpose of analysing data in the qualitative research method is to come up with a plan
and reasons behind the research problem. It helps the researcher to make sense of
data focusing on meaningful patterns across the dataset. According to Saunders,
Lewis and Thornhill (2019), data analysis helps researchers make sense of complex
information, thus guiding effective decision-making throughout the research process.
Creswell and Creswell (2018) emphasise that data analysis provides a structured way
to test hypotheses, ensuring the research findings are valid and reliable. The
researcher uses the thematic data analysis technique to analyse the data and uncover
rich insights from complex data. Thematic data analysis is a qualitative research
method designed to identify, analyse, and report patterns (themes) within a dataset. It
is flexible and widely applicable across various fields, particularly in social sciences,
health and education (Braun & Clarke, 2022). Thematic analysis is not only about
counting the occurrence of words but understanding how various themes represent
key ideas in the data (Byrne, 2022).

3.8. QUALITY CRITERIA
3.8.1 Credibility

According to Statistics Solutions (2023), credibility refers to the trustworthiness and

believability of the findings. It is a key aspect of ensuring that the results accurately

39



reflect reality and that the conclusions drawn are well-founded. Credibility is
particularly emphasised in qualitative research, where it is established through
techniques such as triangulation and member-checking. The researcher presented the
data accurately and was transparent about the methodologies, limitations and findings.
Furthermore, the researcher analysed the findings with openness, accountability and
intellectual honesty. According to BMC Research Notes, honesty builds trust in the

research process and the conclusion drawn from it, reinforcing the study’s credibility.
3.8.2 Transferability

Transferability in research refers to the extent to which findings from one study can be
applied to other contexts or populations. In qualitative research, transferability is
crucial because it highlights the relevance of study results beyond the specific context
in which the research was conducted. Unlike generalisability, which seeks broader
application, transferability is about the potential for findings to be meaningful in similar
contexts (Lincoln & Guba, 1985; Moon, Brewer, Januchowski-Hartley, Adams &
Blackman, 2016). To support transferability, qualitative researchers use “thick
description,” which involves providing detailed accounts of the research context,
participants, and processes. This allows other researchers or readers to evaluate
whether the findings could apply to their settings or populations (Forero, Nahidi, De
Costa, Mohsin, Fitzgerald, Gibson, McCarthey & Aboagye-Sarfo, 2018). While the
original researcher provides the description, the responsibility for determining
transferability often lies with the reader or future researchers, who must assess

whether the contexts are sufficiently similar (Nowell, Norris, While & Moules, 2017).
3.8.3 Dependability

Dependability of data refers to the consistency, stability, and reliability of data
collection, analysis, and interpretation process throughout the study. The researcher
ensures that the findings of the study are trustworthy and can be depended upon for
making informed decisions and drawing meaningful conclusions. Ensuring the
dependability of data in research is paramount for maintaining the integrity and validity
of study outcomes (Smith, 2018). The researcher provided valid and standardised

data, as Jones and Brown (2019) state that employing a standardised and validated
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data collection method is essential. Miller and Williams (2021) add that implementing

robust data quality control measures is crucial.
3.8.4 Confirmability

According to Creswell (2014), confirmability is the degree to which the end results of
the study are not biased towards the researcher. It is particularly important in
qualitative research because the researcher engages with subjective data and
interpretations. An audit trail was employed as the researcher documented all the
steps of the research process, including data collection, analysis, and interpretation to

allow for transparency and accountability.
3.9. Significance of the study

Firstly, this study might be beneficial to Grade 9 SEPHL learners and teachers in
observing correct spelling when writing essays. Teachers may gain insights on how to
teach Grade 9 SEPHL learners correct spelling when writing essays in SEPHL and
will thus have improved skills on the subject. Secondly, learners may acquire more
information about spelling errors and strive to use correct spelling when writing essays
and improve their marks. Lastly, the research may help teachers, learners and the

entire school to overcome spelling error challenges.
3.10 ETHICAL ISSUES

Ethical considerations are paramount in research, ensuring the protection of
participants and upholding the integrity of the scientific process (Beauchamp &
Childress, 2013). It contributes to maintaining public trust and credibility in scientific
inquiries. The following principles of ethical considerations were observed in this study:
permission to conduct the study, voluntary participation, anonymity and confidentiality,
informed consent, the benefits and the risks/harm, respect, dignity, and standard care

of the participants, and overcoming culture and language barriers.
3.10.1. Permission to conduct the study

The researcher applied for permission to conduct the study from the Turfloop
Research Ethics Committee at the University of Limpopo, the Circuit Office, and the

principal of the selected school. Before the study commenced, the researcher first
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applied for ethical clearance from the University of Limpopo to gain approval. Once
approval was granted, the researcher sought permission from Limpopo Department of
Education to conduct the study in the school. The researcher then proceeded to seek
permission from the selected school by writing a letter to the school’s principal

requesting permission to carry out interviews in their school.
3.10.2. Privacy, anonymity and voluntary participation

The researcher ensured that the participants were adequately informed about the
research and that they were told that this research was for academic use. They were
also informed that taking part was voluntary, meaning that they were not forced to take
part in this research. Furthermore, the participants could withdraw at any time, without
repercussions for doing so. Anonymity and confidentiality were maintained by using
alphabetic codes instead of the participants’ actual names to protect their privacy. The
name of the school, as well as the name of those involved in the research, were not

mentioned anywhere in the study.
3.10.3. Respect, dignity, and standard care of the participants

The participants were treated with care, dignity and respect. Any information collected
was deemed private and kept safe. The researcher respected any decision taken by
the participants with regard to participation in the study, including withdrawal from the
study. The researcher used the data encryption method to protect the data both in the
storage and during transmissions to ensure that even if unauthorised access had
occurred, the data would be unreadable. Data backups were used to prevent data loss
due to hardware failure or other unforeseen events. The researcher ensured that the
backup was also kept secure. Codes were used to represent the participants’
identities. For example, a researcher used codes such as Participant Y for teachers

and X for learners.
3.10.4. Informed Consent

The researcher sought permission from the participants to participate in the study by
giving them an informed consent form. An assent form was given to the learners’

parents to grant permission for the participants who were under the age of 18.
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3.10.5. Benefits and Risks/Harm

The researcher informed the participants about the benefits and risks associated with
the study. The benefits were as follows: the research could contribute to the expansion
of human knowledge and understanding in different fields; the research could provide
opportunities for learning and education and benefit the researcher and the wider
community. The risks were as follows: research that involves personal data collection
may intrude on an individual’s privacy if it is not conducted with proper consent and
safeguards; the results of the research may be interpreted to promote certain agendas,

leading to misinformation and potentially harm to society.
3.11. CONCLUSION

In this chapter, the researcher elucidated the research methodology of the study,
including aspects such as the research approach, interpretative paradigm, research
design, population and sampling. It also explained the data collection tools and
analytical techniques employed. Quality criteria and ethical procedures as observed

in the study were also discussed. The next presented and analyzed the data.
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CHAPTER 4
DATA ANALYSIS
4.1. INTRODUCTION

The previous chapter expounded the methodology of this research, including how the
data were collected and how they would be analysed in the study in view of the
research questions. This chapter presented the findings on the challenges of spelling
among Grade 9 SEPHL learners at a selected secondary school in Koloti Circuit in the
Capricorn North District. This chapter also analysed the acquired data. The means of
collecting data included classroom observation, semi-structured interviews and the

administration of a questionnaire.
4.2. BIBLIOGRAPHIC PRESENTATION

The population of the study comprised one secondary school in Koloti Circuit. The
sampled school had 728 learners and 22 teachers. The sampled Grade 9 SEPHL
class had 134 learners, who were divided into 2 classes: Grade 9(A) with 40 learners
and Grade 9(B) with 40 learners. Purposive sampling was used to target and select
the required Grade 9 learners for participation in the study. Overall, the researcher
interviewed eight (8) Grade 9 SEPHL learners and two (2) Grade 9 SEPHL teachers

as participants.

4.2.1. Biographic information of Grade 9 SEPHL teachers

Teacher Age Gender | Current Teaching | Years Academic
profile teaching | experience | teaching | qualification
grade (years) Sepedi
Teacher Y1 | 33 Female 11 &12 11 11 BE.d (FET
&  Senior
phase), Life
Orientation
and Sepedi

44



Teacher Y2 | 28 Male 8-10 01 01 BE.d (FET
&  Senior
phase),
Geography
and Sepedi

4.2.2. Biographic information of Grade 9 SEPHL learners
Profile Gender Age Grade Home
Language

Learner X1 Male 13-14 09 Sepedi

Learner X2 Male 13-14 09 Sepedi

Learner X3 Male 13-14 09 Sepedi

Learner X4 Male 13-14 09 Sepedi

Learner X5 Female 13-14 09 Sepedi

Learner X6 Female 13-14 09 Sepedi

Learner X7 Female 13-14 09 Sepedi

Learner X8 Male 13-14 09 Sepedi

4.3. DATA NALYSIS
4.3.1. DATA ANALYSIS (Interpretation and analysis of observation schedules)

Smith and Jones (2018) define data analysis as the systematic examination and
interpretation of data to extract meaningful insights and inform decision-making
processes. This process often involves the application of statistical techniques,
machine learning algorithms, and visualisation methods to uncover patterns, trends,

and relationships within datasets. Reliable data can serve as a valuable resource for
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making informed decisions and addressing real-world challenges. Furthermore, Smith
and Johnson (2018) assert that valid and reliable data support the credibility of the
research findings and contribute to the advancement of knowledge within a particular
field or discipline. They emphasise the importance of impartiality in data analysis.

The study utilised two observation schedules to assess various aspects of learners’
spelling and writing, their performance in essay writing tasks, their behaviour during
essay writing lessons, and Grade 9 learners’ ability to write essays. The first
observation schedule, focusing on the classroom setting, aimed to observe the
teachers’ methods in teaching essay writing and spelling, as well as the learners’
behaviour during the lesson. The researcher observed that the teacher predominantly
employed a teacher-centred approach, assuming the role of the knowledgeable
authority imparting information to the learners.

The second observation schedule focused on evaluating writing skills. It revealed that
most learners encountered challenges in writing certain Sepedi words, struggled to
distinguish between spoken and written words, and demonstrated significant
difficulties with spelling, as evidenced by their work when reviewed by the teacher.
During the observation, the teacher only taught learners how to write and structure
essays, focusing on aspects such as an introduction, body, and conclusion, but did
not instruct them on spelling certain words. Learners seemed to know how to write
essays but struggled with spelling some words because they were not taught how to

spell them.

Most learners showed no interest when the teacher taught them how to structure their
essays. The researcher observed some learners making excessive noise and
disrupting others during the lesson. Some moved from one desk to another while the
teacher was busy teaching. During the assessment, the researcher noted that some
learners wrote without considering spelling, leading to poor performance. The learners’
negative towards SEPHL essay writing contributed to their poor performance in the
subject.
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4.3.2. DATA ANALYSIS AND INTERPRETATION
4.3.2.1. Classroom size and set up

In one classroom, the researcher observed a total of 20 desks, while the other
classroom had 21 desks. The desks were clustered together, resulting in a crowded
seating arrangement that made it challenging for teachers to move around and provide
personalised attention to each student. This setup hindered academic support for
those who needed it the most. Additionally, the arrangement prevented students from
easily interacting with each other, as each single desk was shared by two to three
learners. The overcrowding was evident, with one Grade 9 classroom accommodating

40 learners and the other classroom also accommodating 40 learners.
4.3.2.2. Number of participants

In Grade 9(A), there were 40 learners present and 40 in Grade 9(B). The high teacher-
learner ratio was not manageable. This reduced the quality of education because
teachers struggled to provide individualised instruction, potentially leading to lower
academic performance and disengagement. The large number of learners in one class
led to more disruptions, making it harder to maintain a positive and productive learning
environment. Learners with different learning needs did not receive the attention and
support they required, which possibly impacted their academic and social

development.

The lack of space between desks made it difficult for the teacher to effectively manage
the classroom, hindering their ability to move around and check all learners’ work. Only
the work of those seated in the front was easily accessible to the teacher. Furthermore,
the crowded conditions did not allow learners to move comfortably and safely within
the classroom. Overall, the observed seating arrangements and overcrowded

classrooms posed significant challenges for both teachers and students.
4.3.2.3. Learners’ behavior

The study’s findings indicated that learners demonstrated a strong engagement with
the instructional material, showing a keen interest in expressing their thoughts and
acquiring new writing techniques. This enthusiasm facilitated the establishment of a

supportive and productive learning environment for the instruction of essay writing.
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The teacher promoted learner engagement and curiosity by offering a diverse range
of topics for writing activities, allowing students to select subjects of personal interest
to enhance motivation. Additionally, the teacher employed various instructional
approaches to accommodate different learning styles and skill levels. In addition, the
study also revealed that some learners were deeply engrossed in writing essays, while
others were disruptive through conversation and fidgeting. Furthermore, a subset of
learners found essay writing to be challenging, resulting in their reluctance to
participate. It was also noted that certain learners heavily relied on the teacher for
guidance and feedback, seeking constant validation. This dependence on teacher
guidance may have hindered the development of independent writing skills among the

learners.
4.3.2.4. Essay writing skills

Prior to commencing the essay task, the educator provided instruction on essay
structuring and self-preparation techniques to the learners. Following this, the teacher
proposed several topics, allowing students to choose based on their interests. During
the preparation phase, some students sought clarification from the teacher and began
with mind-mapping to outline their essays, focusing on the introduction and body with
well-structured paragraphs, and concluding with a reflection on the broader
implications of their chosen topics. However, it was observed that some learners did
not adequately plan their work, failing to adhere to given instructions, resulting in
essays that did not meet specified requirements. These learners were at risk of
receiving lower grades due to their failure to comply with formatting guidelines, word
count, and topic relevance. Although sufficient time was allocated for the task, some
students attempted to complete their essays within a short period, potentially

impacting the quality of their work.
4.4. QUALITATIVE INTERPRETATION OF RESULTS

The researcher conducted semi-structured interviews with Grade 9 SEPHL teachers,
as well as focus group interviews with 8 learners to gain insights into their spelling
challenges and experiences of writing essays. The primary aim was to obtain a
comprehensive understanding of their perspectives and experiences concerning

spelling and writing, the level of support they received from their teachers, and the
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strategies adopted to address spelling errors. Annexure 1 contains the set of interview
questions designed for the learners. Each teacher participated in a separate interview
and discussed the difficulties encountered while teaching spelling and writing, as well
as the strategies employed to support learners facing these challenges. The
researcher sought to comprehend the methods and strategies utilised by teachers in
the classroom. The feedback provided by the teachers proved to be invaluable data
for this research. The subsequent section outlines the spelling challenges faced by

learners when writing essays, as reported by each participant.
4.4.1 QUESTIONS FOR PARTICIPANTS (LEARNERS)

Question 1

The following question sought to gain insight into the experiences that Grade 9 SEPHL

learners had with regard to writing words in their home language.
What are your experiences of writing words in SEPHL?

X1: “I find it difficult to write words correctly, because Sepedi words are difficult to write.

Spelling is a big challenge to me when writing essays in Sepedi Home Language”.

X2: “| experience a lot of problems when writing, and not only in spelling, but | also
need to improve my handwriting, use punctuations correctly and start every sentence

with capital letters”.

X3: “I have a bad experience in terms of spelling words in Sepedi, because i need to

proofread my work and correct it before submission. It is difficult to speak Sepedi”.

X4: “| do not have a problem with writing in Sepedi Home Language because it is my

mother tongue, and | am familiar with it”.

X5: “It is difficult for me to write Sepedi Home Language words because | always write
wrong spelling because | write words using the wrong sequence of letters and end up

making words sound incorrect and have no meaning”.

X6: “In order for me to be good in spelling when writing essays, | need to know how to
write words, use correct punctuations, and also know how to spell Sepedi Home

Language words correctly”.

X7: “I think it is important for me to know more about the Home Language than any

other language. Every learner should be proud of his or her own home language”.
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X8: “It is a pity that | cannot write some of the words in Sepedi HL and doesn’t
understand Sepedi so well. It is difficult for me to read Sepedi Home Language and

doesn’t know the meaning of other words either”.

Based on the learners’ responses, it was evident that learners struggled with SEPHL
spelling, as learners X1, X2, X3, 5, X6 and X8 indicated that they struggled with
spelling words in SEPHL. There are common mistakes that learners commit when
writing essays. Most learners expressed that, despite the teachers’ efforts in teaching
SEPHL, learners still struggled to write words in SEPHL. On the other hand, some
learners did not face any spelling problems, as learner X4 explained “/ do not have a
problem with writing in Sepedi Home Language because it is my mother tongue, and
I am familiar with it’. 1t shows that some Grade 9 SEPHL learners pay attention to
lessons on spelling and give themselves time to practice; hence, they have no problem

with spelling when writing essays.
Question 2

The question sought to determine the difficulties faced by Grade 9 learners when
writing essays in SEPHL.

What are some of the difficulties that you face when you are writing SEPHL, in

terms of spelling?

X1: “My challenge is that when | am writing an essay, | sometimes write words
incorrectly and sometimes incomplete words. Sometimes, | forget to start every
sentence with a capital letter, and that makes me lose marks. | also forget to use some

of the punctuations or to use them incorrectly”.

X2: “The challenge that | experience when writing assays, is that | knows some of the
words in other languages like English but doesn’t know then in my mother tongue. |
also can’t use idioms in a correct way in essay and also using punctuations in a correct

tE)

way”.

X3: “Spelling is a big challenge for me because when | write essays, | can see that |
used wrong spellings but cannot correct them as he doesn’t know the correct one”.

X4: “1 find it challenging to write the body of my essay, | misspell words and sometimes
write them in English because we do not have them in Sepedi language, they are only

found in English”.
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X5: “When | am writing essay, | find it challenging to write some of the words in Sepedi
HL, and sometimes | don’t know what to write as | run out of words along the way. It

is also difficult for me to write mind map”.

X6: “It is difficult to produce good essay as | finds it challenging to write words in Sepedi

HL, because | only know them in English”.

X7: “The challenge that | face is to know words in English and when | trie to translate

them in Sepedi, and | end up not knowing what to write”.

X8: “The challenge | have is the use ‘HI’ and ‘TIh’. There is a bit of a difference between
using ‘" and ‘hI’; hence, | struggle when writing the word ‘tlhahlobo’; sometimes, | write

‘hlahlobo’, and it’s wrong”.

Based on the learners’ responses, the use of capital letters is a big challenge when
learners start each sentence. When writing, they think in English and struggle to
translate them to SEPHL, as learner X6 mentioned that “/ only know them in English”.
They also find it difficult to use correct spelling when writing. According to learner X5,
mind mapping is also a problem, as she mentioned that it was very difficult for her to
create a mind map. A mind map is a visual diagram that captures and organises
thoughts, ideas, and information around a central concept, facilitating brainstorming,

problem-solving and creative thinking (Bikanga Ada, 2022).
Question 3

The question focused on the kind of writing that learners produce when writing in

classroom.

What kind of writing do you produce in SEPHL classroom?

X1: “According to me, the kind of writing that | learn and producing in classroom is

being able to write and spell words correctly”.

X2: “The kind of writing that | produce in classroom is writing in a legible and neatly

way”.

X3: “According to me, | have to ensure that | always write words in Sepedi Home

Language when writing essays”.
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X4: “| write words in such a way that the reader can read and see. This means that |

have to use a good handwriting so that the reader is not confused”.

X5: “Writing correct spelling with visible handwriting is the kind of writing that |

produced in classroom when writing essays”.

X6: “Correct spelling and visible handwriting is the kind of writing that learners should

produce in essay writing”.

X7: “In classroom, the kind of writing that | produce is writing following the Sepedi
sentence structure so that they can be well understandable”.

X8: “Figure of speech and part of speech are part of writing that | should produce in

the classroom”.

Based on the responses, the kind of writing Grade 9 learners should produce entails
being able to use correct spelling when writing essays. Also, learners should be able

to write every word in SEPHL without making spelling errors.
Question 4

The question aimed to find out the mistakes that learners normally do when they are
writing essays in SEPHL.

What kind of errors do you commit when writing essays in SEPHL?

X1: “The mistakes that | normally make are the incorrect use punctuation marks and

not writing words in a correct way”.

X2: “When writing essay, | tend to make mistakes like not starting with capital letters
when starting every sentence, not using punctuation marks correctly, and not spelling

words correctly”.

X3: “The first mistake that | normally do is spelling errors and not using the correct

language. | also have a challenge of writing punctuations in a correct way”.

X4: “The mistakes that | tend to make are writing words incorrectly, using punctuations

incorrectly, and not using the correct structure of essay”.

X5: “When writing essay, | usually make mistake in terms of spellings as | do not know
how to write other words in Sepedi. | am unable to correlate the body of his essay with

the heading”.
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X6: “Writing essay in Sepedi is very difficult because | am always making lot of
mistakes when writing. | can’t write the correct spelling of some words and doesn’t
know some of the words in the Sepedi Language, and also how to spell them.

v oy

Example: on whether to write mantswe or mantsu”.

X7: “It is very difficult for me to write the correct spelling of some words, and also the

structuring of the essay in terms of paragraphs”.

X8: “The mistake that | normally make is to differentiate between the word ‘nhloya’ le
‘ntlhoya’ as in for ‘hate’. Another word that | struggle to differentiate is ‘mosipidi’ and

‘mosepedi’ as in for someone who is walking”.

Based on learners’ responses, they tend to use punctuation incorrectly and where they
are not to be supposed to be used. Most learners struggled with spelling words
correctly. Others failed to use capital letters when starting new sentences. Sometimes,

they used small letters where they were supposed to use capital letters.
Question 5

The question sought to identify the strategies that the learners thought could best aid
in improving their essay-writing skills in SEPHL.

What do you think could be done to improve teaching and learning of writing
skills in SEPHL?

X1: “According to me, in order to improve teaching and learning writing skills, learners
should read and learn how some of Sepedi words are written and also how to use
punctuation marks correctly. Starting sentence and writing names of people, animals,

towns, etc., with capital letters also need to be learned”.

X2: “Both the teacher and learners should get used to reading Sepedi books regularly,
and to always speak Sepedi language so that they get used to it”.

X3: “I think | have to find someone who can help and teach me Sepedi words so that
| can improve my writing skills and spelling. | also need to attend all Sepedi Home

Language classes”.

X4: “Learners must be engaged in Sepedi HL reading classes, so that they can
familiarise themselves with spellings and how some words are written. Reading can

be useful to learners as it helps learners will spellings, punctuation marks, and different
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types of sentences used. Teachers also, must teach learners spelling, and how and

when to use different punctuations and types of sentences”.

X5: “Both the teacher and learners must read different Sepedi books so that they
improve their grammar. Learners should practice essay writing more frequently as to

improve the use of punctuations and the spellings”.

X6: “Teachers and learners should create more time, specifically for teaching and
learning Sepedi HL. They can start by reading Sepedi books in class and check on

how words are written”.

X7: “According to myself, for me to improve | need to get someone to teach me Sepedi

and ask teachers for extra help where needed”.

X8: “l need a Sepedi Home Language book so that it can help me with Sepedi words,
idioms and all part and figure of speech. In reading that book, | will be able to improve

his grammar”.

Based on the learners’ responses, learners need to read more SEPHL books and
receive full support from their teachers to improve their spelling and pronunciation
skills in SEPHL. They should always look at Sepedi words and how they are written.

Question 6

The question aimed to find out what disturbed learners from producing high quality
essays in SEPHL.

What makes it difficult for you to produce quality writing?

X1: “I finds it difficult to produce the writing that in required in Sepedi because | have

a problem with spelling and using the right combination of Sepedi words”.

X2: “It is very challenging to write some words using the correct spellings and to write
using pure Sepedi language without mixing it with other languages”.

X3: “Based on my experience, what makes it difficult for me to produce good writing
and spelling is that | do not know Sepedi well, hence | learn Sepedi like any other
learners in classroom. | do not know how to spell some words in Sepedi, and also how

and when to use some of punctuation marks”.
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X4: “According to me, there is nothing that | find challenging when writing in Sepedi
HL because Sepedi is my home language. For me, it is very simple to write in Sepedi

Home Language”.

X5: “1 find it difficult to write words correctly the same way we pronounce them. | do

not know which spelling is correct between ‘mofsa’ and ‘moswa’.

X6: “I struggle with other Sepedi words because | only know them in English. The
structure of an essay is also a challenge to me because | am struggling with
punctuation marks and how and when to use some of them. Not only are the

punctuation marks but also the idioms some of the challenges that | come across”.

X7: “l do not have any problem with spelling because my teacher has taught me more

how to produce a good essay”.

X8: “For me, words like ‘swere’, ‘mofsa’, ‘tlhalosSo’, ‘tlhhokomelo’, ‘phefSana’, and
‘ntlhoya’ gives me a challenge when | am writing essays because | am used to write

-4 ) ‘

‘swere’ instead of ‘tshwere’, ‘moswa’ instead of ‘mofsa’, ‘hlaloSo’ instead of ‘tlhaloso’,

‘hlokomelo’ instead of ‘tlhhokomelo’, and ‘phefonyana’ instead of ‘phefSana’.

Based on the responses, it is evident that learners find it difficult to produce quality
writing as they do not know how to write in SEPHL. Some struggled with the structure
of essays; hence, their poor essay writing. On the other hand, some learners did not

have a problem with writing SEPHL, as they said it was easy for them to write essays.
Question 7

The question aimed to find out the kind of support learners that the learners received

from their SEPHL teachers towards writing skills and spelling.

What are the supports given by the teachers to enhance your skills in writing in
SEPHL?

X1: “My teachers give me all the support | need, and they are always encouraging me
to read more Sepedi HL books so that | familiarise myself with more words and how

they are written as they say it is a good thing”.
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X2: “| get support from Sepedi teachers about where and how to use punctuations and
writing correct spellings. Teachers sometimes read Sepedi books to help in class with

spellings, figure of speech, idioms and their explanations, and the proverbs”.

X3: “The support that | get from Sepedi teachers is that they always advise me that for
me to get what | wants and where | wants, | need to work hard in school. | have to
listen to my teachers when teaching, especially Sepedi HL teachers so that | can
improve my spellings and writing skills, and to used punctuations in a correct way

when writing essays so that | can produce good and understandable work”.

X4: “| have all the support | needs from my teachers because they always correct me

with words that are spelled incorrectly in essay”.

X5: “The support that | get is from other Sepedi teachers in the school. They help me
with spellings and also give me all the information | need on how to write words

correctly when writing essays”.

X6: “Sepedi HL teachers are aware that learners’ battle with spellings, they give us all
the support we need in terms of spellings because we know most of words in English
and not in Sepedi”.

X7: “I get the support from the teacher whereby they teach me how to write and

structure essays in Sepedi HL”.

X8: “I have all the support | need from the teachers as they teach me words and how
they are written in the classroom. Teachers always check and correct my work and

correct words | misspelt”.

Based on the learners’ responses, learners get support from their teachers with
spellings. Teachers need to support learners and teach spelling and punctuation in the
classroom, as it is their responsibility. Motivation from teachers will make learners to
improve in Sepedi spellings. According to Johnson (2019), the support of the teacher
is crucial for a learner’s success, as it fosters a positive learning environment and
enhances academic achievement. Furthermore, teachers provide guidance,
encouragement, and personalised assistance, which can significantly impact learners’

motivation and learning outcomes (Turner & Patrick, 2020).
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4.4.2. Semi-structured individual interviews with teachers

Question 1

This question focused on the experience that SEPHL teachers had in the classroom
when teaching writing and spelling to Grade 9 SEPHL learners.

What are your experiences with teaching writing in SEPHL?

Y1: “Based on my experience, most Grade 9 learners find it difficult to learn grammar,
punctuations, and spelling in Sepedi HL because there is no period in which is
specifically put for only spellings, punctuations and also grammar”.

Y2: “In my teaching experience, | have noticed that most Grade 9 learners have a big
problem when coming to spelling. Learners tend to write words the way they
pronounce them and not how they are written. The use of ‘I’ instead of ‘E’ is also a big

challenge because is some words, like ‘Kwesisa’ letter ‘E’ sound like ‘I and that cause

confusion to learners”.

Based on teacher Y1’s responses, not only is spelling a challenge to learners but also
how they use punctuation and overall appropriate grammar. Therefore, it shows that
the three elements are closely connected, as they all contribute to the coherence,
clarity and correctness of the written language. Smith (2020) urges that the importance
of grammar cannot be overstated, as it enhances communication clarity and
effectiveness. Correct grammar ensures that messages are understood as intended,
conveying professionalism and credibility (Jones & Brown, 2018). Therefore, teachers
need to teach more about grammar, as it is the foundation for learners to know more
about SEPHL.

Teacher Y2 also indicated that learners write according to how they speak. They
confuse written with spoken language. Brown and Smith (2017) argue that writing as
one speaks can pose several challenges, including ambiguity and lack of clarity.
Furthermore, when people write according to how they speak, they often include filler
words, colloquialisms, and incomplete sentences, which can confuse readers
(Johnson, 2018).

Question 2

This question focused on the challenges that learners encountered when writing
essays in SEPHL.
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What are some of the difficulties that learners face in their writing?

Y1: “Spelling seems to be a major problem in Sepedi HL. Leaners don’t know how to
differentiate words. Where they are supposed to write one word, they separate letters
and that changes the meaning and makes the whole word meaningless. Learners
don’t use conjunctions correctly; they cannot differentiate conjunctions with other parts
of speech. Some learners tend to use letter ‘X’ instead of ‘S’. It is not only Grade 9
learners who cannot write but also learners from lower Grades because they always
write according to how they speak. They confuse between the spoken words and the

written words”.

Y2: “Most mistakes done by learners in essay writing are spelling. This is what |
experience most when marking learner’s essays. Hence, | give learners work and let
them write the first draft and go and correct it before writing the final draft, but that

doesn’t minimise the mistakes learners make”.

Based on the teachers’ responses, learners are unable to differentiate between single
words and double words, leading to words becoming meaningless. The use of letter X
is also a problem where learners replace the letter ‘'S’ with letter x’, while SEPHL does
not have the letter ‘X’ in its orthography. On the other hand, teacher Y2 indicated that
spelling is a huge challenge to learners; hence, he gave learners more work and let
them correct each other. However, that did not work for her since it did not minimise
the learners’ spelling mistakes. Teachers should correct the learners’ work and sho
each learner their mistakes. If learners are the ones who correct their work, they are

more likely to repeat the same mistakes.
Question 3

This question considered the common spelling mistakes that learners make when

writing essays in SEPHL.
What kind of spelling errors do learners commit when writing essays in SEPHL?

Y1: “Based on my experience, learners tend to make spelling mistakes when writing
words in Sepedi. They don’t write letters correctly whereby they use letter ‘X’ where

they are supposed to write letter ‘S’. In the Sepedi language, we do not have letter X'.
Some uses slang language when writing and they also don’t know how to use
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punctuation marks. They confuse punctuations and end up not using them where they

are supposed to be used”.

Some learners mixed Sepedi with English. They would write words in English if they
did not know such words in Sepedi, and they always wrote incomplete sentences in

their essays.

Y2: “The following are some of the common mistakes that learners do when writing
essays in SEPHL:

MOPELETO WA NNETE MOPELETO WA BARUTWANA
(CORRECT SPELLINGS) (LEARNERS’ SPELLINGS)
Tlhakahlakano (tShomoso ya tlh) Hlakahlakano (tShomiSo ya hl)
TIhobaboroko Hloba boroko

Kwesisa Kwisisa

Fapanafapana Fapafapana

The above table presents some common mistakes that learners commit when writing
essays. There are correct spellings of Sepedi words instead of the wrong ones that
learners tend to write. The first column shows the correct spellings whereas the
second column shows the incorrect spellings that learners commit when writing essays
in SEPHL.

Question 4

This question focused on the remedial interventions that could be made to better the

teaching and learning of spelling and writing in SEPHL.

What do you think could be done to improve the teaching and learning of writing
skills in SEPHL?
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Y1: “Learners should not rely only on teachers’ notes as the teacher suggest that
learners must practice reading and writing on a daily basis, not only in classroom, but
also at home. By so doing, their pronunciation will improve, and they will have thorough

understanding of recent news”.

Y2: “The teacher suggests that The Department of Education must consider bringing
back Phonetics in schools, as it will help learners more about the sounds of speech,
how they are produced, perceived and categorised in Sepedi language. Sepedi like
any other subject has numerous exceptions to its spelling rules, making it challenging
for learners to master. Therefore, there must be some periods specifically for reading,
because when learners can read, it will be a big challenge for them to write as they

are familiar with words”.

Regular practice can make learners improve their writing and reading skills, as teacher
Y1 have indicated above. In so doing, learners’ grammar will also improve. Smith
(2018) suggests that regular reading enhances writing skills by exposing individuals
to diverse language patterns and styles. Based on teacher Y2’s response, phasing out
phonetics in school might be the cause of spelling errors among learners. Hence, she
suggested that the Department of Education consider bringing back phonetics in
schools to help learners with speech sounds and how they are produced, perceived
and categorised in the Sepedi language. According to Ladefoged and Johnson (2011),
phonetics is concerned with “the physical properties of speech sounds”. Sepedi, like
any other language, has numerous exceptions to its spelling rules, making it
challenging for learners to master. Therefore, there must be some periods specifically

for reading, because when learners can read, they will be able to write proficiently.
Question 5

This question is on the strategies that could be used to encourage learners and

improve the standard of writing in Sepedi HL.

What teaching strategies do you use to encourage and promote the quality of
writing in SEPHL?
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Y1: “I suggest that Sepedi Home Language teachers together with the principal should
sit with learners and come up with strategies that can be used when writing essays in
order to improve their writing skills. Thereafter, invite language specialists to come and
check learners’ work, specifically spellings, and then advise them on how to improve

and which strategies can be used”.

Y2: “| normally make learners read Sepedi books more often. The strategy that | use
is peer teaching whereby each learner having another learner correcting his or her
work. They correct each other's work, and by so doing, they are able to see their

mistakes and minimize the spelling errors in their activities”.

There are many strategies that can be used to help Grade 9 SEPHL learners with
spelling and writing, like inviting language specialists to the school and letting them
guide learners on how to tackle spelling, as suggested by teacher Y1. Not only that,
but teachers can encourage learners to always read their SEPHL books on a daily

basis, as teacher Y2 suggested.
4.5. DATA INTERPRETATION

According to Johnson and Smith (2020), data presentation is the process of making
sense of collected data by analysing patterns, trends, and relationships within the
dataset. It involves extracting meaningful insights, drawing conclusions, and
explaining the implications of the findings in relation to the research objectives. This is
the process in which the researcher interprets the data or information they have
analysed and presented so that it makes sense and becomes meaningful. The
researcher analysed the data from the essay writing activities given to Grade 9 SEPHL
learners on different topics. Learners wrote the activity in the presence of the
researcher who observed them. The researcher observed two lessons, each from one
SEPHL teacher. The first teacher taught the lesson in the presence of the researcher,
and after, the researcher observed another teacher teaching. After each lesson,
learners were given a class activity to check on whether they were listening or not.
While observing the teachers, the researcher also observed the learners so that
additional information would be captured and added to the information that would be

found in the essays.

Spelling errors
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Spelling refers to the correct arrangement of letters in a word according to standard
conventions or rules of language as it involves accurately representing the sounds of
words through written symbols (Smith & Johnson, 2020). Hence, it is essential to use
correct spelling when writing essays, because spelling errors in an essay can
undermine its effectiveness, credibility, and impact. It is essential for learners to
proofread carefully and ensure that their essays are free of spelling errors to maximise
their effectiveness and achieve their intended objectives. The researcher sampled a
few scripts from some learners, which had been written on a topic proposed by the

researcher to the learners. The topic was, Dipoloko tsa selehono (Today’s

funerals).
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The depicted picture indicates the mistakes committed by learners when writing
essays. In paragraph 1, line number 1, the learner wrote “Fetoga” instead of “fetoga”.
In line 2, there is an omission of a letter. The learner wrote “go be o ka...” instead of

“go be go ka....” In line 3, the learner also wrote “Ebile” instead of “ebile”. It indicates

that learners do not know when to use capital letters and when to use small letters.
The learner used a capital letter in the middle of a sentence, which led to the use of

wrong spelling. In paragraph 2, line number 1,2,4,5 and 6, the learners used capital
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letters wrongly, as highlighted in red in the middle of sentences. Fatigue can be one
of the causes of this kind of errors as learners tend to write under pressure and when

tired which reduces their attention and end up making such mistakes.

Capital letters are used at the beginning of each sentence and when writing names of
people, animals, towns etc. it is difficult for the readers to understand what is written
on paper, as the paragraph has no meaning. In paragraph 2, the learner wrote “0”
instead of “go”. It indicates that learners write the way they speak and it leads to wrong

spellings. In line 3, the learner wrote “...0 kare a...” instead of “...0 ka rego ga....”

Learner’s use spoken language instead of written language when writing. The learner
committed an omission of a letter by writing “dinyane” in line 6, paragraph 6, instead
of writing “di nnyane”. In all the paragraphs, the learners committed the same mistakes
by using capital letters where they were not supposed to be used, which led to spelling
errors and low marks. The whole paragraph does not make any sense. In paragraph

3, the learner wrote “chicken, rice, salad, and gravy”, indicating that the learner only

knew those words in English and not in SEPHL. There is an influence of other
languages to SEPHL learners write essays. Common mistakes that learners commit
entail confusion between single words and separate words, omission of letters,
incorrect usage of punctuations, and the influence of spoken language on the written

form.

Script 2
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The depicted picture corrected with red pen illustrates that learners commit spelling
errors such being unable to differentiate between single words and separate words. In
the first line of the first paragraph, the learners wrote “e bile” instead of “ebile”. In
paragraph 2, line number 2, the learner wrote “batho baso” instead of “bathobaso”,

and “batho basweu” instead of “bathobasweu”. In line 2, the learner wrote “dibe”

instead of “di be”. The struggle to write separate words and single words was the most

common mistake that the learners committed, which led to wrong spelling. The learner
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also wrote “morago ga...” instead of “morago, batho...” There was an addition of a

word and the learners did not use the punctuation where it was supposed to be used.
The learners also omitted a letter by writing “ba” in line 3 instead o writing “bja”. In line
4, the learner omitted a letter by writing “patelela” instead or “patelelwa”. In paragraph
3 line number 2, the learners wrote “gona bjale” instead of “gonabjale”. The learners
confused single with separate words. In line 2, the learner wrote “nale” instead of “na
le” and omitted the letter ‘0’ by writing “ye” instead of writing “yeo”. In each paragraph,
the learner commited almost the same mistakes of writing single word instead of
separate words, and also separate words instead of single word. Failure to proofread
and revise their work before submission can be one of the factors leading to spelling
errors. Some mistakes can be notices if alearner give himself or herself time to double
check his or her work.

In paragraph 4 line 2, the learner wrote “di poloko” as separate words instead of writing
“dipoloko”, and “goithabiSa” instead of “go ithabisa”. There is a confusion on how to
write words as single words and disjunctively. In line 2, the learners wrote an incorrect

spelling “dumeletSeng” instead of “dumeletSwego” and also omitted a letter in “lacla”

for “laolwa”. In the last paragraph, line number1, the learner failed to use punctuations

correctely in “...ka dikuta. Mola...” instead of writing “...ka dikuta, mola....” In line 2,

the learner wrote separate words as a single word in “ebe” instead of “e be”, and “ele”
instead of “e le”. There are also omitted words in line 2 where the learner wrote “gore

swanetse” instead of “gore o swanet$e”, and “...goba madila nyaka go...” instead of

“...goba madila ba nyaka go....” This indicates that learners omit words when writing

and this led to meaningless sentences.
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Script 3

The depicted picture shows the mistakes that are committed by learners when writing
essays. In paragraph 1, the learners did not use any punctuation at the end of the
paragraph to show that it is the end of the sentence. This shows that learners tend to
forget to use punctuations, which affects the overall meaning of the sentences. In
paragraph 2, line number 1, the learner wrote “ka ge SetSe ke...” instead of “ka ge ke
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SetSe ke....” It indicates that learners omit words when writing essays and this led to
meaningless and incomplete sentences. The learner also wrote “kamoka” instead of
‘ka_ moka” in line 3. In paragraph 2, line number 4, the learner wrote “molao” instead
of “melao”. In line 5, the learner omitted some letters by writing “swanetSe” instead or
“swanetSego” and did not put a full stop at the end of the sentence to show the
termination of the sentence. In paragraph 4, the learner wrote “nale” instead of “na le”.
This indicates that learners do not know words that are written as single words and
those that are written as separate words. Even in paragraph 5, the learner wrote “sena”
as one word instead of “se na”. A wrong spelling was also used in “gaba” instead of

“ga bo”, which blurred the meaning of the sentence. In the last paragraph, the learner

omitted a word by writing “ba tla Sala ntSha...” instead of “ba tla Sala ba ntSha...” She

also omitted words by writing “motho yo tlebego” instead of writing “yo a tla be go a
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Script 4

The depicted picture indicates the mistakes committed by the learners when writing
essays in SEPHL in Grade 9. It illustrates that learners fail to separate two words and
write them as a single word. In paragraph 1, line number 1, the learners wrote
“difetogile” instead of “di fetogile”. Failure to separate words led to incorrect spelling.
In paragraph 2, line number 4, the learner committed the same mistake by writing
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“‘goya” instead of writing “go ya”, which also led to the wrong spelling. Some learners
knew the spellings but failed to differentiate between single words and words that are
written separately. This learner showed improvement in spelling, as the script had little
mistakes because the learner got enough training about spelling and writing.

Learners’ performance will not improve if they keep on doing the above-mentioned
common mistakes when writing essays. It is the responsibility of the teachers to make
sure that they teach learners spelling and writing in class. Parents also, should take
part in their child’s school work. Learners need guidance and support from both the
teacher and parents so thay they can improve their writing skills. The researcher
suggests that learners use the following strategies to avoid spelling errors: firstly, after
writing, the learner can read aloud their texts to help them identify errors that they
might have missed when they read silently; learners also can practice peer review
where they have another learner reviewing their work to identify the errors they might
have overlooked. They should also practice spelling regularly and also pay attention
to commonly misspelt words. Lastly, they can create their personal checklist where
they keep a list of words they frequently misspell and review them more often.

4.4 CONCLUSION

In this chapter, the researcher interpreted and analysed data obtained through semi-
structured interview, observation and document analysis where the next chapter
provides a discussion based on the findings of the research and the recommendations

of the study.

CHAPTER 5

SUMMARY OF FINDINGS AND RECOMMENDATIONS
5.1. INTRODUCTION

The previous chapter presented and analysed the data. This chapter is a summary of
the findings, conclusion and recommendations of the study. It also states whether the

aim and objectives of the study were met.
5.2. SUMMARY OF CHAPTERS

Chapter 1
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Chapter 1 introduced the entire research, stating that the study would focus on the
spelling errors committed by Grade 9 Sepedi Home Language (SEPHL) learners in
essay writing. The chapter also outlined the research problem as well as the aim and
the objectives of the study. The significance of the study was also elucidated.

Chapter 2

This chapter reviewed previous literature on the research topic, which focused
primarily on essay writing and spelling errors committed by learners. Most reviewed
studies affirmed that learners were unable to use correct spelling when writing; they
make many mistakes and end up getting lower marks. Among the findings of these
studies were that spell words in their writing according to how the way they sound in
speech. For example, learners often confused the spelling of SEPHL homophones,
they also appeared uninformed about the orthography of words with silent letters and
double consonants, which compounded the recurrence of spelling errors in their
writing. The studies ascribed the problem to the learners’ lack of exposure to SEPHL
texts for reading and practicing spelling. It was also noted that the recurrence of
spelling errors among secondary school learners, i.e. Grade 9, is not a South African
problem only, but also affects other countries across the globe. The chapter concludes
by highlighting the causes of spelling errors among learners and further reflects on the

possible solutions to the problem.

Chapter 3

This chapter elucidated the research methodology of the study with a particular focus
on aspects such as the research design, data collection and analysis process. The
study research employed the qualitative approach and a case study design. For data
collection, semi-structured interviews (individual), observation and a questionnaire
were used. The population of the study comprised 728 learners and 22 teachers, with
Grade 9 SEPHL learners and teachers being the sample of the study.

Chapter 4

This chapter presented and analysed the data of the research. It revealed significant

insights into the spelling errors made by Grade 9 SEPHL learners when writing essays.
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Learners and teachers were interviewed to find more about the challenges they faced
with spelling and how the challenges could be overcome. Some scripts of the learners
were analysed to highlight the mistakes that learners often commit when writing
essays in SEPHL.

Chapter 5

This chapter outlines the summaries of the findings and chapters of the research. It
sought to show whether the findings of the study addressed research questions. The
findings underscored the strategies and importance of using correct spellings among
Grade 9 SEPHL learners in essay writing. Based on the findings, it was recommended
that learners familiarise themselves with Sepedi alphabets, and practice spelling
regularly to learn how to spell words correctly when writing essays in SEPHL. Overall,
the insights gained from this chapter contributed to a deeper understanding of spelling
errors among Grade 9 SEPHL learners, further creating room for continued exploration

and development in this area.
5.3. SUMMARY OF FINDINGS

The findings showed that most Grade 9 SEPHL learners find it difficult to spell words
when writing essays in SEPHL. Learners seem to struggle with spelling due to the
complex relationship between their knowledge of written words and spoken words.
Furthermore, teachers seemed ill-equipped with the necessary skills to teach their
learners. Not only teachers contribute to spelling errors among Grade 9 learners, but
also learners’ parents who are not involved in their children’s studies. It was also found
that the influence of other languages such as English, interfere with the learners’
spelling of SEPHL words, resulting in wrongly spelt words in their essay writing.
Mokgoko (2017) adds that one of the primary causes of spelling errors in SEPHL is
the interference of English, as many Sepedi speakers are bilingual and often apply
English spelling rules to their home language. Moloto (2018) proffers that an
inconsistent exposure to written Sepedi in the educational context contributes to
spelling difficulties among learners.

5.4. RECOMMENDATIONS

Learners should familiarise themselves with the Sepedi alphabet, as it can greatly help

them to use correct spelling in their essay writing. By becoming familiar with the
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alphabet, learners will gain an understanding of the individual sounds of the language
and how they are represented in writing. This knowledge will enable them to accurately
spell words by matching the sound they hear to the corresponding letters. They should
make sure that they know all the letters and their correct pronunciation in SEPHL. This

will help them to recognise the correct spelling of words.

The following are some of recommendations that can help the learners to prevent

spelling errors in their essay writing:

Practicing writing regularly improves familiarity with the language, as regular
practice allows learners to become more familiar with the spelling rules and
patterns of SEPHL. This familiarity also helps them internalise correct spelling
and reduces chances of making errors. In addition, Modiba (2018) recommends
that SEPHL learners be offered an opportunity to participate in SEPHL essay
writing competitions where they will be first given pamphlets and posters in
Sepedi as a clue. This kind of competition can be done in a classroom by
teachers where all Grade 9 SEPHL learners are encouraged to partake in it for

the improvement of their grade and future career paths.

The more learners practice writing in Sepedi, the better they will become at spelling
words correctly. They must write short stories, sentences, or even just practice writing

individual words to improve their spelling skills.

Using a spell-check tool can be highly beneficial for learners to improve their
spelling when writing essays. After writing essays in Sepedi, they must diligently
review and proofread their works. Learners should always check for any
spelling mistakes and correct them before finalising their work. In addition,
spell-check tools have evolved from simple word matching systems to more
complex algorithms that consider grammatical context (Johnson, 2018). This
enhancement significantly reduces spelling errors in professional and academic
writing (Smith, 2020).

Consulting reliable resources can be immensely helpful for learners who
struggle with spelling when writing essays in SEPHL. Reliable sources will help
learners to ensure that their information is authoritative, credible and

trustworthy. According to Smith and Brown (2019), consulting reliable
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resources is essential for ensuring the accuracy and validity of research
findings.

Dictionary- A good quality dictionary is an essential tool for learners. It helps
in verifying correct spelling, offering definitions, and providing examples of word
usage. Learners can consult dictionaries to ensure an accurate spelling of

words they are uncertain about.

Furthermore, Quratulain, Ghazanfar and Satter (2023) state that learners can use a
manual correction of spelling errors, which involves a person manually checking and
correcting misspelled words. In addition, a manual correction of spelling errors is the
best strategy that learners can use, as they will be exchanging their works with other
learners and then correct each other’s work. Learners can use pencils when correcting
each other’s works for ease of tracking of the editorial interventions. Writing the correct
spelling when correcting each other’s work will help the others to write those correct

words.

For the English language, Nkgadima (2022) recommends that the department of
languages should introduce an annual English language competency test at the
beginning of each year to assess students’ English competency level. The researcher
also suggests that the department of languages at the school level introduce SEPHL
spelling bee competitions in Grade 9 to encourage correct spelling among the

learners.

Teachers, parents and learners should consider the foregoing recommendations to
minimise spelling errors among SEPHL learners. Learners need all the support from
their parents and teachers to improve their spellings when writing essays in SEPHL.
Fankomo (2022) recommends that scaffolding must be practiced when teaching
writing skills; conductive learning environment be created so learners learn writing
skills in a free, comfortable environment; support must be provided in terms of writing
materials; regular workshops must be conducted to equip teachers with writing skills;
conducting workshops for parents could make them aware of how they could be
involved in their children’s education, and lastly, teachers must encourage learners to

work in groups if they are to learn spelling skills.

The following are some of recommendations that teachers can use to help learners

prevent spelling errors in their essay writing:

73



Start with a review — A teacher can begin a spelling lesson by reviewing the
previous concepts taught, including any spelling rules or patterns that have
been covered.

Use engaging activities — A teacher can make spelling lessons more
interactive and enjoyable by incorporating activities such as word games,
puzzles, and group work. This can help learners to practice and reinforce their
spelling skills in a fun way. Modiba (2018) recommended that SEPHL learners
be offered an opportunity to participate in SEPHL essay writing competitions
where they would be first given pamphlets and posters as clues. This kind of
competition can be done in a classroom for the improvement of the learners’
spelling skills.

Teach phonics - Sepedi, like any other language, has specific phonetic rules.
A teacher must help learners to understand the relationship between sounds
and letters by teaching them the different sounds each letter makes and explain
the phonetics rules in SEPHL.

Provide word lists - Give learners word lists that are relevant to their Grade
and topic of study. These lists can include commonly misspelled words or words

related to their current reading or writing essays.

In addition, teachers can also use the above tips to teach learners spelling and reduce
spelling errors made by learners when writing essays. A teacher can bring different
SEPHL books to class and choose a paragraph or a sentence from which learners can
read for spelling improvement. This must be done regularly so that learners get familiar
with words and how they are written. A teacher can target those learners who struggle
the most with writing correct spellings. For those who do not show difficulties in terms
of spellings when writing essays, a teacher can look for complex words for them to
write, so that they feel challenged. In doing so, such learners will become excellent at

spelling.
5.5 CONCLUSION

This research sought to investigate the challenges faced by Grade 9 SEPHL learners
when writing essays in SEPHL. The findings indicate that Grade 9 SEPHL learners
are unable to write correct spelling when writing essays. The results of the study

provide valuable insights into the contributory factors towards spelling errors among
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Grade 9 SEPHL learners’ essay writing in SEPHL. The study lays the groundwork for
future researchers to build upon, particularly in the area of writing and spelling among
secondary school learners. Overall, the study contributes to a deeper understanding
of spelling errors, highlighting the need for intervention to counteract spelling errors
among Grade 9 SEPHL learners. As research progresses in this field, it is hoped that
the findings will inform the Department of Education, schools and teachers devising
innovative and practical ways that can combat the recurrence of spelling errors among

SEPHL learners in essay writing.
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APPENDICES
APPENDIX A: LETTER TO THE PRINCIPAL

Mokgolobotho JM
PO BOX 613
Leshoane
0724
02-March-2023
The Principal
Maserole Seconday School

P.O BOX 439
Seshego
0742

Dear Sir

REQUEST FOR PERMISSION TO CONDUCT RESEARCH AT YOUR SCHOOL

| Mokgolobotho JM, student no: [ llij am enrolled as a Masters student at
University of Limpopo. | hereby request a permission to conduct a research at your
school. The topic of my research is about the grade 9 classroom at Koloti Circuit. The

study will be under the supervision of Matjie A. Please find the attached research

proposal.
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| will be highly appreciative if you could kindly afford me the opportunity to conduct my
research at your school. | will do my best to conduct my research as efficiently and

discreetly possible.

Learners who would like to participate in the focus groups will require their parents’

consent first. Please find the attached consent letter to parents.
Thanking you in advance

Principal: ... ..o
SIgNatUI: L.

(D =) (<

APPENDIX B: LETTER TO THE DEPARTMENT OF EDUCATION

Name of Student
PO BOX 613
Leshoane
0724
2-March-2023

DISTRICT DIRECTOR

Private Bag X9489

Polokwane

0700

Dear Sir/Madam

REQUEST FOR PERMISSION TO CONDUCT RESEARCH AT MASEROLE
SECONDARY SCHOOL

| Mokgolobotho JM, student number || ilj. am enrolled as a Masters student,
Faculty of Education, at the University of Limpopo (U.L). | am doing research on the

Maserole Grade 9 classroom at Koloti Circuit. | hereby request a permission to conduct

a research at the above-mentioned school.
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For further information, please contact me on cell no: 0765014303 or email:

jackymatomemj@gmail.com.

Thank you in advance

Yours Sincerely

Mokholobotho JM

APPENDIX C: CONSENT FORM FOR RESEARCH PARTICIPANTS
Dear participant

| Mokgolobotho JM, am enrolled as a Masters student, Faculty of Education at the

University of Limpopo (U.L). | am doing research on the_Grade 9 classroom in

Maserole High School, Koloti Circuit. | hereby request permission to participate in the

research under study.
| agree that:

| have read the project information regarding the purpose of the study.
| may decide to withdraw my participation at any time without penalty.
All information obtained will be kept confidential.

My names will not be used in any written reports about the study.

My school will not be identifiable in any written reports about the study.

A report will be made available to me and my school if needed.

| understand that | will be expected to participate in the interviews. My decision is as

follows:

Option A

| AGREE to take part in the research.

SIgNAtUIE: L.

DAt oo
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Option B

| DO NOT AGREE to take part in the research. The reason for my decision is as

follows is as follows:

SIgNatUI: L.

B2 (<

APPENDIX D: INTERVIEW GUIDE FOR LEARNERS
1. What are your experiences with writing Words in Sepedi Home Language?
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5. What do you think could be done to improve teaching and learning of writing skills
in SEPHL?

7. What are the supports given by the teachers to enhance your skills in writing in

Sepedi Home Language?
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APPENDIX E: INTERVIEW GUIDE FOR TEACHERS
1. What are your experiences with teaching writing in SEPHL?

5. What kind of errors do learners commit when writing in SEPHL?
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6. What do you think could be done to improve teaching and learning of writing skills
in SEPHL?

7. What teaching strategies do you use to encourage and promote quality writing in
SEPHL?
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APPENDIX F: CLASSROOM OBSERVATION LESSON

OBSERVATION SCHEDULE 1

size and set-

up?

learners and how
they are seating
around the
classroom

straight rows facing
the teacher. Learners
were sitting 2 on
each desk in the

classroom.

Observation guide | Description of what | Observation Researchers’
questions to be observe comment
1. What is the Seating arrangement | The classroom has | The sitting
classroom of learners and how | 20 desks arranged in | arrangement  does

not seem to facilitate
the engagement of all
learners in the
classroom, because
what | observed is
that learners who are
sitting in front desks
were more engaged
the

and those at
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backseat were not
engaging with the
teacher, and that led

to excessive chatting

and distractions.

2. Who are the
participants in
the
observation

process?

The number of

learners in the
classroom as well as

their teacher.

There  were 40
learners present in
the classroom with
their

SEPEDI HL

teacher present.

The ratio of the

learners does not
seem manageable,
ensuring adequate

attention on each

learner. Learners
with learning barriers
especially those that
require special
attention at the back.
The

teacher may

need to provide
additional support to
manage  disruptive

behaviour.

3. What is the
general
behavior of

the learners

The way learners
behave and write

essays in classroom.

When the teacher

was teaching,
learners were

focused, and there

Some learners
demonstrated
appropriate behavior

during essay writing,
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when the
teacher
teaches
writing and

essays in the

classroom.

was a minimal

talking. Some
seemed to engage
with essay writing
materials without
disturbances. At the
back, there were
learners who seemed
not interested to
listen to their teacher
because there were
busy whispering and
others were looking
around the
classroom. Those at
the front rows were
seen jotting notes

when the teacher

reads to them.

showing

concentration. The
difference  between
learners’ behavior

highlights the need to
maintain a conducive
learning

environment.

4. How

do
learners

prepare to
write

essays

and why?

Learners can write

essays by firstly

reading the

instructions and the

Before writing
essays, learners read
the instructions and

the questions before

they begin writing

It was
observed that
learners preparation
demonstrate their

understanding of
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questions what is expected
independently. from them when
writing essays.

5. Do learners The way  some | After the teacher has | Overall, majority of
write and learners write essays | controlled their work | the learners seem to
follow the | given to them shows | indicated good | understand the
instructions |yt they  don’t | understanding of the | heading and followed
when  writing understand as they | spelling and essay | the correct procedure
essays? don’t follow | writing. Some | when writing essays.

instructions. learners (disruptive | . Some showed no

struggled to plan and
write spelling error

free essays).

knowledge of writing
skills and requires
support from their
teacher to improve
their essay writing
skills and academic

performance.
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APPENDIX H: WRITING SKILLS

OBSERVATION SCHEDULE

and set-up?

Observation guide | Description of what | Observation Researchers’
questions to be observe comment
1. What is the Seating arrangement | Classroom has 21 | The seating
classroom size of learners and how | desks arranged in | arrangement

participants in
the observation

process?

learners in the
classroom as well as

their teacher.

present, both girls
and boys and their

teacher.

learners and how | rows with two | observed does not
they are seating |learners sharing a | facilitate easy
around the | desk. The seating | movement for a
classroom arrangement teacher and
observed does not | interaction between
facilitate easy | learners and their
movement for a |teacher was limited
teacher and | by these
interaction between
learners and their
teacher was limited
by these.
2. Who are the Total number of | There are 40 leaners | The classroom is

fully and according to

the observer the
ration of teacher to

learners is
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inadequate and that
does not promote a

healthy environment.

3. What is

the
general
behavior of the

learners when

The way the learners
appear and how they
read to see if they

are not distracting

Learners are mostly
focused and
attentive when the

teacher is speaking.

| have
observed that
learners seemed

engaged with essay

SEPEDI HL
essays and
why?

instructions.

writing final drafts.

they read a others. A few disturbances | writing. The teacher
comprehension of whispering at the | managed the
text? backseat of the | disturbances quickly
classroom and small | and maintained a
distractions  made | good environment
were addressed by | for writing.
the teacher so that
they could not disturb
the class any further.
. How do Learners can write | Learners are seen | Peer marking before
learners independently by | writing and practicing | the submission
prepars to write following peer marking before | helped to improve

with spellings.
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5.

Do learners
understand
essay writing

skills?

The way learners

answer questions

given to them; does it

appear as if the
understand when
they read.

Many learners
answered
comprehension
passage questions
correctly and fluently
demonstrating an
understanding of the
text they read. Those
with difficult
questions could
attempt to answer
with no help from the

teacher.

Most if not half of the
class demonstrated
essay writing skills.
Teachers’ avoidance
not

does help

learners who are

struggling with
reading, and it
indicates a need for
SEPEDI HL teachers
who are well trained

to teach SEPEDI HL

properly.
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